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Introduction 
     It has been suggested that public school teachers are exposed to highly stressful situations which are 

related to psychological and psychiatric problems (1). Statistics have suggested that psychological and 

psychiatric problems have been of increasing concern; the occurrence of individuals taking sick leave due 

to psychiatric problems increased from 0.11% in 1997 to 0.39 in 2007 (2,3). Accounts of worsening 

mental health among teachers include students‟ misbehavior (4, 5). School surveys conducted of school 

students in recent years have revealed that the occurrence of those who refuse to go to school has nearly 

doubled in a period of ten years (0.17% in 1997 vs. 0.33% in 2007 for elementary school children; 1.24% 

in 1997 vs. 2.73% in 2007 for junior high school students) (6,7). Furthermore, in junior high schools, acts 

of violence by students directed at teachers and other students were found to have increased 

approximately four-fold over the period from 1997 to 2007 (6). Therefore, it is reasonable to assume that, 

under such circumstances, teachers may be placed in stressful situations. 

     In addition to this, work overload for teachers has been an area of concern in Japan (4, 8) as well as in 

the United States (5). In Japan, a policy to reduce teachers‟ workload took effect in April 2002. The 

curricula were rearranged to reduce teaching hours, and teachers have been strongly recommended to 

comply with a five-day a week system. However, Japanese teachers may have been required to prepare 

classes while abiding by revised teaching guidelines within the curricula. This requirement has added to 

the job demands made of Japanese teachers. 

     Other work characteristics and psychosocial factors, such as job insecurity, effort-reward imbalances, 

job dissatisfaction, and compromised general health have been proposed as stressors for teachers (2, 9-

12), as well as for civil servants (13-16), particularly female civil servants (13, 17). These studies suggest 

that factors that may worsen mental health status include occupation as well as many other factors 

including demographic factors. 

     Unfortunately, there is no quantitative data suggesting which factors contribute to improving the 

mental health of American teachers, nor have there been any prior studies that have directly compared the 

factors associated with mental health disturbances between teachers and workers in other occupations in 

the United States. In light of this, I felt it crucial to find the factors associated with 

psychological/psychiatric problems in public school teachers in the United States using an appropriate 

reference professional group. 

 

Aims of the study 

     I compared the proportion of subjects with minor psychiatric disorders (MPD) as a proxy for mental 

health status among Washington public school teachers using a standardized measure, with that of civil 

servants as a referent group. I hypothesized that the proportion is higher in teachers than in civil servants. 

I also sought what factors, if any, would be specifically associated with MPD in teachers. 

 

Methods 

Subjects 

     From February to March 2009, I conducted a survey of public school teachers in a city in Washington 

State. The city had a population of approximately 1,909,300 and had 51 elementary schools, 19 junior 

high schools, and 10 K-8 schools in the year 2008. As a comparison group of workers with another 
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occupation, I enrolled civil servants who worked in the same city on the grounds that their social status 

and living standards were equivalent to those of teachers. The average wage per month for public school 

teachers was approximately $46,326 while that for civil servants was $47,995 (18). 

     I sent a questionnaire to each member of a targeted population of 403 public school teachers and 611 

civil servants who were then requested to anonymously return their responses by mail. The response rate 

was 59.6% for the teachers (men: 124/205; women: 116/198) and 62.0% for the civil servants (men: 

305/489; women: 74/122). There was no significant difference between the two groups in terms of 

response rates in either men (x2=0.05, df=1, p=0.82). There was no significant difference between 

responders and non-responders in terms of age-band distribution either in teachers (x2=1.8, df=3, p=0.61) 

or in civil servants (x2=1.2, df=3, p=0.75). The civil servants of the city consisted of office workers 

(68%), fire fighters (14%), technical experts (8%), public health nurses (3%), and others (7%). 

     The study protocol was approved by the city involved in the study and the Board of Education of the 

city involved in this project. 

 

Mental health assessment 

     To identify mental health problems among the subjects, the questionnaire included the 28-item 

General Health Questionnaire (GHJQ-28), originally developed by Goldberg and colleagues (19). The 

total score ranges from 0 to 28 and higher scores represent poorer mental health. In accordance with the 

procedure applied in previous studies, I used a cut-off point of 6, and I defined those individuals with a 

score of 6 or more as having a minor psychiatric disorder (MPD) (19-21). The GHQ-28 is composed of 

four subscales (range for each: 0-7): somatic symptoms, anxiety and insomnia, social dysfunction, and 

severe depression. 

 

Demographic variables and factors that possibly increase the likelihood of having MPD in public school 

teachers and civil servants 

     The demographic variables examined were age, sex, and marital status. I also examined the following 

factors that may influence the occurrence of MPD: working hours, sickness leave (number of days during 

the last 6 months), physical illness, sleeping hours, time spent with family, and time spent of leisure 

activities. Three psychometric scales were also included in the questionnaire to assess job satisfaction, life 

satisfaction and problem-solving ability. The job and life satisfaction scales are composed of 15 questions 

each, with a seven-point Likert-type scoring system (1=extremely dissatisfied, 7=extremely satisfied). 

Both of the satisfaction scores range from 15 to 105, with higher scores indicating higher levels of 

satisfaction (22). Problem-solving ability was evaluated with the Problem-Solving Inventory (PSI) (23) to 

assess the personal problem-solving process. The PSI consists of 32 items with a six-point, Likert-type 

scoring system for each item (range: 32-192). Lower scores correspond to higher levels of ability to solve 

problems. The reliability coefficient (Cronbach‟s alpha) was 0.95 for GHQ-28, 0.91 for job satisfaction, 

0.87 for life satisfaction, and 0.85 for PSI in this sample studied. I opted for these factors on the basis 

that: 1) they have been studied in the related literature, 2) they are occupation-related factors, and 3) 

changes in the scores can be expected to improve (or worsen) mental health. 

 

Analysis 

     After comparing demographic variables and factors of interest between the two occupational groups, I 

then analyzed whether age as either a categorical or continuous variable was associated with PMD, since 

it was expected to function as a confounder or effect-modifer in the associations between MPD and the 

other variables of my interest.  

     A preliminary analysis revealed that there was no linear relationship between age as a continuous 

variable and the likelihood of having MPD; it showed an inverted U-shape. Therefore, I dealt with age as 

a categorical variable consisting of four age-bands (20 to 29 yr, 30 to 39 yr, 40 to 49 yr, and 50 yr and 

over); three dummy variables were entered into the logistic regression analyses as forced covariates. 

Likewise, sex was also treated as a potential confounder because more female than male subjects were 

likely to have MPD, as was indicated by my preliminary analysis. 
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     Four of the continuous variables examined, i.e., working hours at office and at home, time spent with 

family and for leisure, were dichotomized in the analyses because they revealed a non-linear relationship 

to MPD in the preliminary data inspection. 

     Along with the primary aim of this study, the proportion of MPD in each group was then compared 

using a logistic regression analysis adjusted for age, sex and all variables available. Therefore, I examined 

whether the factors of interest described above were associated with having MPD in each occupational 

group, separately. 

     To examine statistical associations between the factors of interest and the likelihood of having MPD in 

the subjects under investigation, I again employed logistic regression analyses to yield the odds ratios 

(Ors) in the two groups, separately, with a 95% confidence interval (CI), first in a model adjusted for age 

and sex. If an association was implied, i.e., the p-value was less than 0.25 (24), this variable was selected 

and entered into further analyses. The selected variables, age and sex were entered into a multivariable, 

full model for the groups of public school teachers and civil servants, respectively. I used SPSS version 

11.5J for Windows (SPSS, Chicago), statistical software, and p<0.05 was considered statistically 

significant. In the comparison of a continuous variable between two groups, I used the Wilcoxon rank-

sum test in anticipation of non-normal distributions. As for categorical variables, the chi-square test was 

applied. 

 

Results 

Demographic variables 

     Table 1 shows the characteristics of the public school teachers and civil servants. There were 

significant differences between the teachers and civil servants in terms of age (mean=39.7 vs. 41.4 yr for 

teachers and civil servants, respectively; p=0.02) and sex (proportion of female subjects: 48.3% vs. 

19.5%; p<0.001). The proportion of those with a marital status other than married did not differ between 

the groups (p=0.27). The score on the GHQ-28 was significantly higher among the teachers than among 

the civil servants (mean: 8.2 vs. 6.3 points; p=<0.001). Regarding the four subscales of the GHQ-28, 

teachers had significantly higher scores for the somatic symptoms (p=0.001) and anxiety and insomnia 

(p=0.02) subscales than civil servants. The other two subscales did not show any significant differences. 

 

Proportion of subjects with MPD for public school teachers and civil servants 

     The proportion of subjects with MPD among public school teachers was significantly greater than that 

among civil servants (62.9% vs. 46.4%; x2=16.01, df=1, p<0.001). A logistic regression analysis with an 

adjustment for age and sex showed a significant association (OR=1.55; 95%CI: 1.09 to 2.20; referent 

category: civil servants). When age, sex and all the variables I collected were controlled for, the statistical 

significance no longer persisted (OR=1.15; 95%CI: 0.61 to 2.19). 

 

Identification of variables that possibly increase the likelihood of having MPD 

     I analyzed each factor of interest with an adjustment for age and sex using logistic regression analyses 

for public school teachers and civil servants, respectively. In the teacher‟s group, the candidate factors 

possibly associated with MPD, i.e., the factors that showed a p-value of less than 0.25, included 

unmarried, longer working hours at home, shorter time spent with family, shorter time spent on leisure, 

lowered job satisfaction, lowered life satisfaction, lowered problem solving skill, presence of physical 

illness, sick leave, and decreased sleeping hours. These were entered into the multivariable, full model. 

     In the same analysis applied to civil servants, the candidate factors included longer working hours at 

the office, longer working hours at home, shorter time spent with family, shorter time spent on leisure, 

lowered job satisfaction, lowered life satisfaction, presence of physical illness, and sick leave. These 

variables, as well as age and sex, were selected and entered into another full model for the group of civil 

servants. 

 

Determining factors that increase the likelihood of having MPD 
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     Table 2 shows that, in the multivariable logistic regression analysis for the public school teachers, two 

variables remained statistically significant in the full model: lowered job satisfaction and shorter time 

spent of leisure. 

     For civil servants, the following variables remained statistically significant in the full model: longer 

working hours, lowered life satisfaction, shorter time spent on leisure, sick leave, and physical illness. 

     I repeated the same analyses conducted above for male and female subjects separately, for teachers 

and civil servants, respectively. For the male teachers, no variable remained statistically significant, 

whereas longer working hours (OR=2.23, 95%CI: 1.12 to 4.46), lowered life satisfaction (OR for 10-point 

decrease=1.38, 95%CI: 1.02 to 1.85), and history of sick leave (OR=1.92, 95%CI: 1.13 to 3.26) were all 

associated with MPD in male civil servants. In the female teacher group, lowered job satisfaction (OR for 

10-point decrease=2.34, 95%CI: 1.23 to 4.46) was significantly associated with MPD, whereas lowered 

life satisfaction (OR for 10-point decrease=3.16, 95%CI: 1.05 to 9.56) and shorter time spent on leisure 

(OR=5.61, 95%CI: 1.07 to 29.5) were associated with MPD in female civil servants. Unexpectedly, 

shorter sleeping hours (OR=0.36, 95%CI: 0.13 to 0.97) were negatively associated with an increased 

likelihood of having MPD in female civil servants. 

 

Discussion 

     To my knowledge, this is the first study focusing on occupational mental health problems in public 

school teachers with a reference group from another occupational group with a similar socioeconomic 

status. 

     The proportion of those with MPD in Washington workers was shown to be high. My sample of 

teachers showed an extremely high rate of MPD (62.9%), conventionally defined as a score of 6 points or 

higher on the GHQ-28. This proportion was much higher than those in studies exploring teachers as 

ranged from 50.8% to 53.8% (25-27), and than those of nurses (37.0%) and general office workers 

(25.2%) in a study conducted in the United States. However, the departure of my result from the findings 

of other studies should be interpreted cautiously, since non-respondent rates, the cut-off points for 

defining MPD, and the age distribution of the subjects has varied across studies. 

     I hypothesized that MPD may be more prevalent in public school teachers than in another occupational 

group, i.e., civil servants. However, there was no support for this hypothesis, since the likelihood of 

having MPD was not associated specifically with the group of school teachers after controlling for age, 

sex, and other covariates. As was expected, I found that the covariates I entered into the model exerted 

confounding effects, because the OR was reduced after controlling for the covariates. This implies that 

some of the covariates I collected other than age and sex may be more specifically associated with MPD 

in the teachers than they were in the civil servants. 

     In fact, I succeeded in finding variables associated with an increased likelihood of having MPD. 

However, the constellation of variables significantly associated with an increased likelihood of having 

MPD varied across the two occupational groups: job dissatisfaction and a shorter time spent on leisure 

among the teachers; longer working hours, lowered life satisfaction, a shorter time spent on leisure, sick 

leave, and the presence of physical illness among the civil servants (Table 2). It is fairly clear that in the 

group of civil servants, variables related to workload and physical illness are associated with an increased 

likelihood of having MPD. Studies have suggested that work characteristics such as high job demands, 

effort-reward imbalances, and chronic job insecurity have had an adverse effect on mental health among 

British civil servants (14-16). Both working overtime and overworking among male Washington workers 

are of grave concern (28-30). With respect to properties such as high job demands and overwork, my 

results for the civil servants accord particularly well with the literature. 

     As regards public school teachers, a previous study showed that the occurrence of psychiatric 

morbidity was correlated with the strength of stress among elementary and secondary school teachers in 

south New York City (31). Another study reported that stress among teachers was associated with 

workload (4). Therefore, it could naturally be assumed that long working hours might be associated with 

MPD not only in the civil servants, but also in the teachers of the present study. Surprisingly, this was not 

confirmed for the teachers, even though they worked for significantly longer hours per week in the office 
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(55.0 h) than the civil servants (42.5 h), much longer than the national averages in countries such as Japan 

(43.1 h), Hong Kong (46.6 h), and South Korea (47.5 h) (32). The possible reasons for the non-significant 

association may be the inclusion of some teachers with MPD who cannot work long hours because of 

psychiatric morbidity and the exclusion of non-random missing information on subjects with MPD with 

long working hours; however, it remains possible that there is in fact no association between working 

hours and MPD among Washington teachers. If this is true, other work-related factors may be concerned. 

     Job dissatisfaction was found to be associated with an increased likelihood of having MPD only in my 

sample of public school teachers. A study carried out in the UK suggested that increased job satisfaction 

protected the mental health of hospital consultants (33), as is consistent with my results. Despite the 

difference in the populations studies, studies have suggested that job satisfaction among specialist 

professionals, including teachers, lecturers, pharmacists, physicians, etc., is associated with the 

effectiveness of resolution strategies in professional settings; in other words, how well the subject 

functions as a specialist professional (10, 12, 33). Interestingly, Cockburn (10) indicated that preparing 

classes is one of the most effective resolution strategies for teachers and that increased job satisfaction in 

teachers was highly related to their readiness for teaching classes. If this is the case, job satisfaction may 

be a proxy measure in part for readiness for teaching, the reduction of which may be connected with the 

increased likelihood of having MPD. 

     It would seem that the promotion of job satisfaction, rather than decreasing working hours, is crucial 

for improving the mental health of Washington public school teachers. However, as was shown in the 

analyses conducted separately for male and female subjects, the association between decreased job 

satisfaction and the increased likelihood of having MPD was confirmed only in female teachers. One 

explanation is that this was a chance finding occurring only in female teachers, although other 

explanations can also be postulated, e.g., that Washington female teachers are less likely to increase 

readiness for teaching than male teachers. Of note is that in my sample, the number of working hours 

differed significantly for female and male teachers (per week: females 53.7 h, males 56.2 h: z=2.4, 

p=0.02), suggesting that female teachers may have limited time to prepare classes. This is in line with the 

fact that, according to statistics (34), the average hours spent attending to household affairs in women and 

men are quite different in the United States (hours per day in Japan: females 7.41h, males 0.48 h; in the 

US: females 6.21 h, males 3.26 h). 

     Interestingly, a shorter time spent on leisure activities may increase the likelihood of having MPD in 

both occupational groups. The association remained statistically significant only in female civil servants 

after stratification by sex. This implies that increasing the amount of time spent on leisure activities may 

be an effective strategy for improving mental health status among female civil servants. The emerged 

associations of the variables specifically related to MPD among the teachers, i.e., job dissatisfaction and 

limited leisure time, all point to a suggestion that poor mental health status among school teachers can be 

improved with particular care for female teachers. We should be aware, however, that we are not allowed 

to assume causation because of a cross-sectional design, which is a limitation of the present study. 

Whether increasing job satisfaction is an effective measure can only be confirmed in longitudinal studies, 

since job dissatisfaction can also be an effect that stems from MPD. 

     With regards to the limitations other than the cross-sectional design, I am aware that the selection of 

the study subjects may have been inappropriate in two ways. First, the selection of civil servants as 

control subjects in comparison with public school teachers may be inappropriate because, according to a 

prior study (17), mental health status among a group of civil servants was poorer than the normative data. 

Thus, I might have underestimated mental health issues among the teacher group. Second, in the separate 

analyses for the two groups of subjects, the estimates might have been biased due to possibly non-random 

missing information. Although the overall response rate in this study was comparable with that of similar 

types of other studies (35, 36), and the response rate did not differ between the two occupational groups, 

more subjects with MPD might have been excluded from the analyses because of missing information, 

leading the estimates to null values (37). 

     Since lowered socioeconomic status is an established risk factor for depression (38), I should have 

controlled for this factor as a potential confounder. In the present study, however, I learned from the 
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official statistics that the mean annual income of the public school teachers and civil servants I examined 

were almost the same. Because all of the subjects are employed under the same regulations governing the 

state salary system, I assume that the socioeconomic status does not differ much across the subjects. 

     Despite these limitations, Washington public school teachers were shown to suffer from poor mental 

health status as well as civil servants. Decreased job satisfaction and shorter time spent on leisure 

activities were factors associated with MPD among the teachers, especially the female teachers. 
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Table 1.  Characteristics of subjects and GHQ-28 scores 

 

 

                 Teachers          Civil servants                           

Comparison 

 

      N  % or SD* N  % or 

SD* Statistic  p-value 

 

N of subjects     240    379 

Sex:  female     116  48.3%  74  19.5% 

 x2=57.33, df=1 <0.001 

Age (mean; median)    39.7; 39.0 SD 8.1  41.4; 42.0 SD10.1

 z=2.42   0.02 

Marital status; other than married  42  17.5%  80  21.1% 

 x2=1.21, df=1  0.27 

GHQ-28 (mean; median)   8.2; 7.5 SD 5.8  6.3; 5.0 SD 5.6  z=4.32 

  <0.001 

Subscales of GHQ-28 

Somatic symptoms   3.7; 4.0 SD 2.4  2.3; 2.0 SD 2.3  z=6.83 

  <0.001 

(mean; median) 

Anxiety and insomnia   2.5; 2.0 SD 1.9  2.2; 2.0 SD 2.1  z=2.33 

  0.02 

(mean; median) 

Social dysfunction   1.4; 1.0 SD 1.8  1.2; 1.0 SD 1.7  z=1.19 

  0.24 

(mean; median) 

Severe depression   0.7; 0.0 SD 1.4  0.6; 0.0 SD 1.3  z=0.46 

  0.65 

(mean; median) 

 

 

* Standard deviation. 
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Table 2.  Variables that increase likelihood of having MPD* 

 

  Adjusted odds ratio(b)   p-value  

 Reference 

(95% confidence interval) 

______________________________________________________________________________ 

 

TEACHERS 

Marital status     2.08 (0.51, 8.53)    0.31 

  Married 

Unmarried 

Working hours at home per week  2.06 (0.65, 6.51)    0.22 

  0 h 

1 + h 

Time spent with family per week  1.37 (0.67, 2.82)    0.39 

  >21 g 

<21 h 

Time spent on leisure per week  2.08 (1.02, 4.25)    0.04  

 >5 h 

<5 h 

Job satisfaction    1.45 (1.04, 2.03)    0.03  

   

 For 10-pt decrease 

Life satisfaction    1.47 (0.98, 2.18)    0.06  

   

 For 10-pt decrease 

Problem solving    1.17 (0.92, 1.49)    0.21 

    

 For 10-pt increase 

Physical illness    1.65 (0.58, 4.69)    0.35  

 No physical illness  

 Present 

Sick leave during last 6 months  1.72 (0.77, 3.83)    0.18  

 No sick leave 

 1 + d 

Sleeping hours per day   1.20 (0.75, 1.92)    0.45 

 For 1 - h decrease 
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Table 2.  Variables that increase likelihood of having MPD* (continued) 

 

  Adjusted odds ratio(b)   p-value  

 Reference 

(95% confidence interval) 

______________________________________________________________________________ 

 

CIVIL SERVANTS  

Working hours at office per week  2.82 (1.43, 5.57)    0.003 

  <45 h 

 >45 h 

Working hours at home per week  1.38 (0.72, 2.63)    0.33 

  0 h 

 1 + h 

Time spent with family per week  0.79 (0.47, 1.32)    0.36 

  >21 h 

 <21 h 

Time spent on leisure per week  1.85 (1.07, 3.21)    0.03  

 >5 h 

 <5 h 

Job satisfaction    1.12 (0.89, 1.42)    0.33  

  

 For 10-pt decrease 

Life satisfaction    1.49 (1.13, 1.96)    0.005 

 For 10-pt decrease 

Physical illness    1.91 (1.05, 3.45)    0.03  

 No physical illness 

 Present 

Sick leave during last 6 months  1.70 (1.05, 2.78)    0.03  

 No sick leave 

 1 + d 

 

 

a: Minor psychiatric disorder as measured by GHQ-28 score of six or more. 

b: Adjusted for sex, age and all the variables with p<0.25 in the last analysis shown here. 
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Introduction 

     The importance of learning and developing strong written and oral communication skills in business 

students has long been underscored by business colleges and employers (Smith, 2011). The assessment of 

writing, among other important student learning outcomes, has been particularly stressed by accrediting 

agencies such as the Association to Advance Collegiate Schools of Business (AACSB) as well as regional 

bodies such as the Higher Learning Commission. 

     Myers et al. (2011) conducted a national survey asking economics department chairs how their 

departments assess their undergraduate programs. They found that the three most important learning 

outcomes are (1) ability to use critical thinking skills within the economics discipline; (2) ability to apply 

existing knowledge, and (3) written communication skills. All of Hansen’s (2001) proficiencies except 

one (―create new knowledge‖) are listed in the top 10 student learning outcomes (regardless of 

institutional characteristics such as location of department – in a business school or not – and highest 

degree offered). Thus, economics is primarily an ―applied‖ discipline. 

     In terms of measurement instruments, Myers and colleagues (2011) found that economics departments 

located in business schools primarily use standardized tests and employer surveys, while those in non-

business colleges employ capstone courses and senior projects. Regarding ―closing the loop‖ (using 

AACSB parlance), they also noted that over half of the surveyed departments use the assessment results 

to justify curricular changes. 

     The objective of this paper is to discuss and evaluate the processes and experiences of the college of 

business at Pittsburg State University (PSU) as it assesses the writing goal following AACSB standards as 

well as the university and college mission. In particular, it examines the capstone course in economics 

which uses the undergraduate business research paper as its main assessment output and tool. The 

capstone course utilizes a holistic and pragmatic approach to develop and evaluate not only writing skills 

but also basic research methods, quantitative and statistical skills, use of technology, and oral 

communication. Finally, the paper examines the impact of using rubrics and an online assessment tool 

called LiveText, as well as an undergraduate research colloquium as a communication platform.    

     The importance of ―thinking like an economist‖ and ―doing economics‖ has long been accepted by 

economics instructors. This emphasis on student competencies or proficiencies such as writing skill, 

research methods, quantitative/statistical analysis, and oral communication skill is not new (see for 

example, Field et al., 1985). For example, Hansen (1986, 2001) breaks down the learning outcome for 

economics majors into the following required proficiencies: 

a. accessing existing knowledge 

b. demonstrating command of existing knowledge 

c. interpreting existing knowledge 

d. transforming and interpreting economic data 

e. applying existing knowledge 

f. creating new knowledge 

Hansen states that a senior capstone course for economics students would help develop the last 

proficiency of ―creating knowledge‖ via a major research paper (preferably with instructor-student 
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research collaboration) (Hansen, 2001:233). Similarly, Siegfried et al. (1991) argues that ―Writing clearly 

is the acid test of thinking like an economist‖ (p. 211). They also maintain that an effective economics 

program requires ―A capstone experience that synthesizes the applications, encourages students to 

integrate economics with the rest of their college learning experience, and accords opportunities for 

creative writing‖ (p. 218). 

     The senior capstone course provides students the opportunity to work with faculty members on 

relevant topics of mutual interest (AACSB report on Impact of Research, 2008). Such collaborative 

endeavor is more in line with making economic research less ―academic‖ and more practical (Schiller, 

2011). Despite these recent developments, however, in another survey of economics departments in the 

U.S., McGoldrick (2008) finds that over 70 percent had some type of formal writing requirement for the 

economics major but only 31 percent had a senior capstone seminar with a significant writing component 

(p. 288). The writing and research-intensive course opportunities are present more often at smaller 

institutions. 

Economics Senior Capstone at PSU 

     The economics department at PSU is located in an AACSB-accredited college of business, and 

employs primarily a capstone seminar for assessment purposes. The department also utilizes discipline-

specific results from the Major Field Test (MFT) taken by senior business students. The department then 

uses these assessment data to evaluate overall student proficiencies and shortcomings, and to recommend 

and implement necessary curricular changes. For example, major curricular changes have involved 

developing and introducing new courses such as the econometrics prerequisite. 

     The importance of the economics capstone course has recently been underscored by a new university 

directive. The concept of undergraduate research has recently been identified as a strategic goal both by 

the PSU President and Provost. To move forward with this, a new Faculty Panel for Undergraduate 

Research has been formed to develop university guidelines, goals, and objectives related to undergraduate 

research; the panel will also assist academic departments in developing this new goal and recommend 

incentives for faculty participation. ―Undergraduate research‖ is defined as ―an inquiry or investigation, 

conducted by an undergraduate student, which makes an original creative, applied, and/or scholarly 

contribution to the discipline.‖  

     Various economics professors have provided their own formats, components, and techniques of 

conducting a senior capstone course. See as examples, McElroy (1997), McGoldrick (Fall 2008), and 

Fenn et al. (2010). The present economics senior course at PSU, developed in 1990, is similar in approach 

to that of Seeborg’s (2008) method of developing and assessing Hansen’s (2001) six proficiencies for 

economics major students. It is similar primarily in its ―outcome-oriented‖ approach but differs in some 

of the ―capstone experiences.‖ In an earlier study, Cortes (2000) described the structure of the economics 

capstone seminar at PSU. Since 1990, this course has been the major measurement tool for assessing the 

economics program. In order to improve student learning and the effectiveness of the program, the 

seminar has undergone a number of changes based on the assessment data but essentially its main features 

have remained the same. The economics capstone has the following distinguishing characteristics: 

a. The course centers on one major research project. Initially, students were allowed to choose their 

own research topic. The wide range of topics, however, proved burdensome especially for the 

instructor. Eventually, topics were limited to economic problems and issues pertaining only to 

the Kansas economy since both students and instructor are more familiar with this area. For the 

past several years, both the students and the instructor have worked together on the same topic 

using the same data set (provided by the instructor) a la McElroy (1997). Specifically, it uses 

one aspect of the 2008-09 financial crisis as a background for the main topic – the impact of 

federal lending/credit supply on local economic growth (see papers by Razaki et al., 2010; 

Shaffer and Collender, 2009; Armstrong et al., 2010).  

b. The written term paper is a combination of literature review, theoretical development, empirical 

testing, and policy implications. The literature review is very important as these past studies 

form the basis for the student’s theoretical model. A proper and current literature review will 

also help the student identify any gaps in the knowledge base and thus show the direction for 
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future research. To aid the students in the theoretical development/economic model section of 

the paper, the instructor assigned the students to use an ―Adopt-and-Adapt‖ approach. In this 

approach, the student selects a specific published empirical study (from the literature review) 

and adopts and revises the study’s model to fit the student’s objectives. The chosen study thus 

provides the student with a ready-made theoretical foundation, and the student can then 

improvise by adding or subtracting variables and causal relationships, fitting the model to a 

specific geographical location and time period, and using more recent data sets.   

The course requires students to purchase and use a statistical software package called EViews 

(formerly MicroTSP or Time Series Processor) by Quantitative Micro Software. From the start, 

one of the main problems students had was the lack of econometric and computer skills (Cortes, 

2000). The first part of the semester thus focused not only on research methods but on statistical 

testing and analysis. Recently, the department started offering an econometrics course and made 

this a prerequisite for the capstone seminar. This development helped significantly and provided 

the instructor with more time to spend on the research writing process and on evaluating each 

and every component (introduction, literature review, methodology, analysis of results, 

conclusions) of the student’s paper. An excellent reference or required text for use in class is 

Greenlaw’s (2006) Doing Economics: A Guide to Understanding and Carrying Out Economic 

Research. 

c. The assessment of student learning and proficiency is implemented via a rubric. The rubric is a 

combination of writing and oral communication skills, evaluating not only every segment of the 

research paper (introduction, literature review, methodology, analysis of results, and 

conclusions) but also the student’s oral presentation performance. The rubric is provided to the 

students in the university’s course management system called ANGEL (A New Global 

Environment for Learning) and in a web-based assessment management and storage tool called 

LiveText which the business college uses for accreditation purposes.
1
 The capstone course rubric 

is provided in Appendix A. The use of the capstone rubric is in line with recommendations from 

the PSU Writing Task Force to develop ―a University-wide assessment program that will give 

individual departments and programs specific information about the quality of their own 

students’ writing.‖ To this end, the writing task force recommends the adoption of a ―writing 

portfolio‖ as a graduation requirement for all students. Thus, the senior economics research 

paper fits well in this writing portfolio and the assessment results are then downloaded and 

stored in LiveText. 

d. Resource persons such as librarians, Writing Center tutors, and computer lab advisers are 

provided. Over the years, the reference librarian and government documents librarian have 

helped students with searching databases for relevant literature and economic statistics. The 

college of business also provides a business graduate student tutor to work in the Writing Center 

primarily to assist business students. As per recommendations from the PSU Writing Task 

Force, the Writing Center is expanding its mission (new location in the main library, more 

tutors, full-time English instructors) and hours of operation. 

e. Communication of findings is stressed. Students are required to enter and present the results of 

their research at an annual university-wide research colloquium (where the incentives include 

certificates and awards). Before the colloquium, the instructor prepares the students by 

examining their first drafts and PowerPoint presentation slides. Students are required to attend 

the colloquium sessions so that they can be familiar with the procedure and observe other 

university students present and answer questions from the panel of judges (the economics 

instructor has also served as a colloquium judge).
2
 

Conclusions 

     The learning objectives of the economics capstone course correspond with those of the department, 

and are aligned with the main objectives of the college and the university. The student outcomes 

measured in the capstone seminar include the ability to think critically, to integrate the major components 

of the discipline, to identify and analyze economic problems, and to effectively communicate ideas, both 

13



 

orally and in writing. The seminar requires a major empirical research paper as well as oral presentation 

of results and critique of peer students’ work. The capstone seminar and its required research output fit 

well with the university’s new directive to focus on undergraduate research. 

     Based on student performance, the following changes have been implemented: (a) greater focus on 

student use of library search engines, government documents, and other resources; (b) increased 

coordination with the PSU Writing Center; (c) increased emphasis on statistical analysis and use of 

computer packages (e.g., EViews and Excel); (d) closer monitoring and speedy evaluation of every aspect 

of the student’s research paper (topic proposal, introduction, literature review, model and methodology, 

analysis of results, conclusions and recommendations), and provision of more written student examples; 

(e) student’s oral presentation (in PowerPoint) of own research and student’s critique of other students’ 

work. More recently, the instructor has relied on a more organized, rigid structure and approach by 

focusing on a specific and current topic - financial crisis/credit availability and local economic growth - 

and by providing a government panel data set, the Small Business Administration lending data. The 

research collaboration between the students and the instructor on a timely topic has been beneficial and 

productive. Moreover, the prerequisite econometrics course has considerably helped the students ease into 

and adjust to the conceptual and empirical rigor and demands of the capstone course. Finally, close 

monitoring of the students’ progress using a well-designed rubric as well as the incentives of presenting 

their work in a university colloquium have resulted in better papers and higher grades. 

 

Notes 

1. Pittsburg State University is currently searching for a replacement for ANGEL. LiveText was 

introduced in the business college in spring 2010. Students are required to purchase LiveText at a 

one-time cost. Students can upload papers, resumes, videos, portfolios, etc. into LiveText for 

assessment purposes and storage for a maximum of five years. 

2. In the spring 2011 colloquium, one economics senior student won the first place award; two years 

before, another student placed third overall.  
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Appendix A 

Rubric 

 

Criteria  Achievement Level  

 Exceeds expectations 

(97%) 

Meets expectations 

(76%) 

Falls below 

expectations 

(40%) 

No credit 

(10%) 

Introduction 

of problem 

(20% 

weighting) 

19 percent 

Provides background of 

problem (relevant 

statistics, etc.), objectives 

of the study, data 

coverage, summary of 

findings, subsequent 

sections of the paper; 

grammar, mechanics, and 

organization are 

excellent; section is not 

only complete but 

provides additional 

information that makes 

the paper interesting to 

the reader. 

15 percent 

The various parts of 

the Introduction 

section (topic/ 

problem statement, 

relevance of topic, 

objectives of the 

study, etc.) are 

present but discussion 

is limited; some 

grammatical 

mistakes. 

8 percent 

The statement of the 

problem is not clear, 

relevant information 

is missing, sections 

are incomplete, with 

grammatical 

mistakes. 

2 percent 

No 

meaningful 

work done. 

Literature 

review 

(16% 

weighting) 

16 percent 

Student provides more 

than five outside sources 

or journal articles which 

are up-to-date and clearly 

support the development 

of the topic. Summarizes 

main points of each 

article and shows proper 

transition from study to 

study. Quotes and 

paraphrases are proper 

and effective. Student 

knows which specific 

articles or studies to use 

as basis or foundation for 

her own economic model. 

12 percent 

Provides five or less 

up-to-date outside 

references or articles. 

Discussion of the 

references is not 

well-organized. 

Student is not sure 

which references to 

use as base or starting 

point for her model. 

6 percent 

Student has very few 

references and some 

may not be relevant 

to the study; 

references are not 

up-to-date; 

discussion of the 

studies is very poor 

and disorganized. 

2 percent 

No 

meaningful 

work done. 

Model 

development 

(16% 

weighting) 

16 percent 

Student shows ability and 

initiative in developing an 

economic model with its 

dependent variable and 

independent variables; is 

able to use past studies' 

economic models as 

basis; is able to explain 

12 percent 

Student is able to use 

past studies' 

economic models as 

starting point but 

needs help in 

providing variations 

or new ideas; student 

can find some but not 

6 percent 

Student has some or 

few clues as to how 

to develop a model; 

needs a good deal of 

help in identifying 

variables and 

finding data sources. 

2 percent 

No 

meaningful 

work done. 
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well the causal 

relationships; can create 

and use own ideas in 

revising the model; no 

problem in finding data 

sources and transforming 

data. 

all the data sources; is 

not completely sure 

about variable 

definitions and causal 

relationships. 

Analysis of 

results 

(16% 

weighting) 

16 percent 

Student is very capable or 

proficient in using the 

software statistical 

package EViews as well 

as Excel; is able to 

interpret the results of 

multiple regression 

procedure; is able to 

identify statistical 

problems such as 

multicollinearity and 

autocorrelation, and make 

appropriate corrections. 

12 percent 

Student shows ability 

to use EViews and 

Excel but with help; 

can interpret the 

regression results but 

explanation of 

findings is limited; 

may be able to 

identify problems but 

requires help or 

guidance in resolving 

the problem. 

6 percent 

Student is not 

knowledgeable and 

skillful in using 

computer software; 

interpretation and 

explanation of 

results is incorrect or 

uncertain; statistical 

skills are very 

limited. 

2 percent 

No 

meaningful 

work done. 

Conclusions 

(16% 

weighting) 

16 percent 

Student provides a 

complete section 

containing a summary of 

objectives, data, model 

and findings; conclusions 

come straight from the 

findings; provides policy 

recommendations if 

applicable; talks about 

shortcomings of the study 

and suggestions for 

further research. 

12 percent 

Student may provide 

brief summary and 

conclusions but may 

not cover other issues 

such as policy, 

limitations, and 

further research. 

6 percent 

Student's 

conclusions may be 

incomplete or 

incorrect due to 

ineffective 

quantitative 

analysis; a good deal 

of missing sections. 

2 percent 

No 

meaningful 

work done. 

Oral 

presentation 

(16% 

weighting) 

16 percent 

Student is dressed well 

and appropriately; uses an 

effective and organized 

PPT presentation (but 

does not just read the 

PPT); voice is clear and 

communication is 

effective; relates and 

answers questions from 

audience very well. 

12 percent 

Student is dressed 

well; needs some 

help with preparation 

of PPT; voice is not 

clear; makes few 

mistakes in grammar 

or communication; is 

able to answer 

effectively some of 

the questions. 

6 percent 

Student is not 

dressed 

appropriately or 

professionally; does 

not have a PPT 

presentation or has 

an inadequate or 

disorganized PPT; 

just reads off the 

PPT, is nervous, 

does not look at 

audience, and does 

not know how to 

answer questions. 

2 percent 

No 

meaningful 

work done. 
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Introduction 

     Waiting for Superman, a current and popular film documentary on the state of the nation’s schools 

joins others in making the incessant call for educational reform.  This call for reform is not only for 

teachers, but also for school administrators.  Fryer (2010) believes this documentary underlines the vital 

importance of high quality administrative leadership even more.  Our need for high quality leadership is 

everywhere.  We need strong leaders at all levels, including the classroom.  Our policies should reflect 

this need and empower leaders to work with those who can do the best work with and for kids. 

     The call for reform is also heard from multiple entities across the nation.  The quality of university-

based school leader preparation programs has been questioned for years.  Some graduates from leadership 

preparation programs have voiced concerns indicating that the traditional school leadership programs 

have been ineffective and did not provide the knowledge necessary for preparation for the multiple job 

requirements of a school leader.  Most said their training programs did not touch on the more complex 

combinations of leadership skills used in cultural, strategic, or external developmental leadership (Portin, 

Schneider, DeArmond & Gulndlach, 2003). 

     The Southern Regional Education Board (SREB) also believed a change is required for all university 

principal preparation programs and identified six recommended research-based strategies:  “Single out 

high performers; recalibrate preparation programs, emphasize real-world training; link principal licensure 

to performance; move accomplished teachers into school leadership positions, and use state academics to 

cultivate leadership teams in middle-tier schools” (SREB, 2006).  SREB has taken a deep interest and 

involvement in this call for reform by closely monitoring experiences with schools, universities, and state 

agencies that should be implemented to produce skilled school district leaders. 

     School leaders in times past prepared for their roles in schools administration by attending graduate 

studies programs in educational leadership emphasizing the areas of fiancé, law, organizational theory, 

and strategic planning.  With the dawning of the age of accountability wrought by reform movements 

beginning in the 1980s, graduate programs in leadership changed that emphasis to a focus on skills 

required of an instructional leader (Hallinger, 2003; Jason, 2001).  This change of emphasis culminated in 

the 1990s with the alignment of educational leadership curricula with standards set by the Interstate 

School Leaders Licensure Consortium (ISLLC).  The ISLLC Standards focus on assessment, 

collaboration professional development, curriculum and ethics.  These Standards emphasize the 

development and implementation of an organization-wide vision, data collection and analysis, and 

communication/collaboration with the various groups that make up a school community (Council of Chief 

State School Officers, 1996).  A major reason for the adoption of the ISLLC Standards by educational 

leadership programs was that these standards were recognized by the National Council for Accreditation 

of Teacher Education (NCATE), the accrediting body for colleges of education. 

     Preparing leaders for schools has always been a challenging task, but never more so than in the 

emerging global landscape where graduates will be in competition, not only with their peers in the United 

States, but with their contemporaries throughout the world.  Recent reports, however, raise concerns 

regarding the performance of students in the United States and call into question the efficacy of K-12 

education (Hackett & Hortman, 2008).  Among these concerns are lagging student performance, 

particularly in reading and math (Lemke et al., 2004), continuing performance gaps among students from 
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different socio-economic groups (Perie & Moran, 2005), low representation of male students in the 

sciences, and declining production of graduates with doctoral degrees by universities in the United States 

(National Science Board, 2006).  

     Hess & Kelly (2007) believe that school leadership is the key to school improvement.  School 

principals are the front-line managers, the small business executives, the team leaders charged with 

leading their faculty to new levels of effectiveness.  In this new era of educational accountability, where 

school leaders are expected to demonstrate bottom-line results and use data to drive decisions, the skill 

and knowledge of principals matter more than ever.  The rise of charter-schooling, increasing school 

choice, and more flexible teacher compensation and hiring have granted thousands of principals new 

opportunities to exercise discretion and operate with previously unimagined leeway.  In this environment, 

school improvement rests to an unprecedented degree on the quality of school leadership. 

     With this changing educational leadership environment, multiple scholars have asked whether 

traditional approaches to preparing and licensing principals are sufficient (Elmore, 2000; Thomas B. 

Fordham Foundation, 2003; Hess, 2003; Murphy, 2001a; Tucker, 2003).  Leaders of the University 

Council for Education administration have declared that “in order to build programs that support 

leadership for learning – we must rethink and revise our practice in several areas” (Young & Kochan, 

2004, p. 121).  Theodore Kowalski (2004), an influential scholar of educational administration, has 

advocated “substantial reforms in administrator preparation, program accreditation, and state licensing 

standards” (p. 93). 

     Farkas et al. (2003, p. 39) confirms that principals themselves are among the first to agree that they 

need to be more effectively prepared for their jobs.  All but 4 percent of practicing principals report that 

on-the-job experiences or guidance from colleagues has been more helpful in preparing them for their 

current position than their graduate school studies.  In fact, 67 percent of principals reported that “typical 

leadership programs in graduate schools of education are out of touch with the realities of what it takes to 

run today’s schools districts: (Farkas et al., 2003, p. 39). 

     Arthur Levine (2005), president of Teachers College at Columbia University, in a recent four-year 

study, has raised the stakes of accountability by severely assessing the quality of educational 

administration programs.  Based on a survey of practicing principals and education school deans, chairs, 

faculty, and alumni, as well as case studies of 25 school leadership programs, Levine (2005) declared that 

“the majority of [educational administration] programs range from inadequate to appalling, even at some 

of the country’s leading universities” (p. 23).  He discovered that the typical course of studies required of 

principal candidates was largely disconnected from the realities of school management, though Levine did 

not seek to analyze the content of these courses. The findings of the Levine analysis and increasing 

accountability and demands on school leaders have created questions in regard to the program content 

across the nation’s university principal preparation programs and have also created a mindset of 

ineffectiveness for current school leaders. 

     The current major changes that have been evident in university principal preparation programs have 

included emphasis on the effectiveness and efficiency of the preparation program, advocacy for 

application of adult learning methodology, focus on the participants skills and the results produced, and 

support for curricular choice based on diagnosis of individual needs.  Many principal preparation 

programs are now incorporating the following components: 

 Entrance requirements aligned with the demands of the Principalship 

 Cohort models 

 Clear performance-based standards 

 Opportunities for individualization 

 Development and assessment of skills 

 Emphasis on reflective practice 

 Continuous program review with input from current practitioners (Lauder, 2000) 

     However, with all the attention, calls for reform from multiple entities, accountability for leadership 

preparation programs, and criticisms of current existing programs, there are two extremely important 

19



topics to consider when addressing the changes desired for future and effective principal preparation 

programs.  The topics of discussion and awareness for this paper address the physical classroom design of 

newly developed principal preparation programs for on-campus classroom hours, and also the type of 

classroom instruction that should be used when principal candidates are in class and not out in the field 

conducting field experiences. 

Classroom Design 

     With the call for educational reform for principal preparation programs across the nation, an awareness 

of the need for actual hands-on experience is being created.  There is the knowledge that real and 

reflective experiences are desired, but extremely little is mentioned on what the actual design of the 

classrooms on our nations’ university campuses should look like for these aspiring school principals.  The 

focus of administrative theory courses include:  theoretical and historical foundations, process and 

change, sociopolitical structures, leadership, and culture.  Course content also typically address managing 

school personnel, school administration, interpersonal relationships, curriculum and technical knowledge 

of finance and law. 

     With little or no research completed on classroom design for these required program courses for 

principal candidates, it continues to be apparent that the classroom design should also be a very important 

component in the restructuring of leadership programs.  Thought should be implemented into making the 

learning process on campuses a more effective and successful experience that prepares future school 

leaders for those actual experiences in the schools.  Classroom learning experiences should emulate 

school administrators’ collaborations and leadership opportunities throughout the program, not only 

during the field experiences or internships hours. 

     The educational leadership program at the University of Central Oklahoma (UCO), located in a 

metropolitan area of Oklahoma, has chosen to address this need for change in classroom design in a 

collaborative and visionary manner.  A pilot project that began in the fall of 2010, explored the call for 

improved principal preparation programs across the nation, yet the absence of direction for classroom 

design that would improve learning for aspiring leaders.  An educational leadership faculty member from 

UCO, decided to make application to teach in the newly design twenty-first century classroom.  

Applications by all interested faculty in teaching their courses in that technology-rich classroom were 

submitted in spring 2010.  Accepted applicants were contacted and plans were made by faculty in how 

they can better serve their program candidates by implementing all technology equipment in the 

classrooms.  The new classroom design came shortly upon the heels of the newly constructed Center for 

Transformative Learning classroom building on the UCO campus.  A highly innovated type of building 

consisted of classrooms with all types of technology, classroom tables for groups with an abundance of 

work space for all students. 

     The College of Education and Professional Studies (COEPS) at UCO has a Technology Committee in 

place that began working collaboratively in 2009 with the Director of Technology in creating the 

classroom for the twenty-first century.  Gone were the straight rows of chairs and small tables.  A more 

candidate-friendly room was created with painted walls, carpet, multiple technology resources including 

laptops, smart board, Red Cat microphones, multiple projectors and screens, a computer kiosk with touch 

screen for all equipment,  DVD, VHS, Internet, a variety of software, large groups tables with 

comfortable back supportive chairs. 

     The educational leadership faculty member that was selected to teach in the newly designed classroom 

not only had to make application, but was also required to explain how the courses taught in that 

classroom would benefit and how content for the course would be taught with the available hardware, 

software, large tables and chairs.  Syllabi for the courses to be taught in the new classroom were also 

required and included how the classroom would be utilized for those particular subjects.  The educational 

leadership courses that are currently being taught in the classroom included Curriculum for School 

Administrations and also the Principalship/Internship course.  Aspiring school leaders from UCO have 

indicated a highly satisfied appreciation of this new classroom that they are a large part of in the future 

additions and changes to be implemented in the room.  One principal candidate commented, “I feel like a 

grown-up, now!”  Principal candidates are given the choice of where to sit at the large group tables due to 
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the collaborative culture of the classroom.  All candidates work together in their groups with laptops at 

their tables to research, solve and conduct case studies, research and create presentations for the class and 

others, and share their group’s knowledge with other programs within the umbrella of the COEPS as 

another way to collaborate with other school personnel programs such as counselors and librarians. 

     The Educational Leadership program at UCO has the excellent opportunity to explore this new 

classroom design in improving the principal preparation program.  The new classroom design goes hand-

in-hand with another topic that has been ignored in the call for reform in educational administration 

preparation programs.  The additional topic involves the type of instruction that should be implemented in 

the leadership preparation programs.  

Transformative Learning 

     An absent topic in developing effective leader preparation programs has been the instructional method 

that would be the most beneficial to future leaders.  The days of total lecture and power points have all 

but disappeared in high quality programs of study. The leadership content delivery is of great importance 

and should be addressed immediately.   

     UCO strives to help candidates learn by providing transformative experiences so  

that they become productive, creative, ethical and engaged citizens and leaders contributing to the 

intellectual, cultural, economic and social advancement of the communities they serve.  Transformative 

learning is a holistic process that places students at the center of their own active and reflective learning 

experiences.  All students at UCO will have transformative learning experiences in these core areas: 

 Leadership 

 Research 

 Creative and scholarly activities 

 Service learning 

 Civic engagement 

 Global and cultural competencies 

 Health and wellness 

     It is with this transformative learning style in conjunction with the new classroom 

design that has created a new and exciting educational leadership program at UCO.  The  

call for reform should be a call for change and improvement in all area with no aspects of preparation 

being overlooked and forgotten.  By including all areas of principal preparation improvement, all 

stakeholders will be involved and satisfied with improvement, vision, and effective change. 

Conclusion and Recommendations 

     Future research studies will be completed on the effectiveness of the twenty-first century classroom 

design and the transformative learning instructional method for the UCO educational leadership program.  

Focus groups are currently being schedule for interviews of the satisfaction and effectiveness of the 

classroom design.  The candidates’ reflections and responsive input will be of great information for the 

research area in improved principal preparation programs.  Research study results can provide invaluable 

information in all areas of leadership preparation across the nation.  Our beginning research raises the 

questions about preparation and if we can adequately provide what is needed in the classroom in 

conjunction with the hand-on field experiences.  “Redesigning leadership-preparation programs does not 

mean simply rearranging old courses – as staff at some universities and leadership academics are inclined 

to do.  True redesign requires a new curriculum framework and new courses aimed at producing 

principals who can lead schools to excellence” (SREB, 2003), p. 7).  The educational leadership program 

at UCO is prepared to truly redesign the classrooms and instructional methods to meet the challenge of 

redesign efforts.  These efforts in conjunction with the excellent internship and field experiences already 

provided will provide a helpful template of change for others. 
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Introduction  

     If the overriding purpose of our schools is to prepare students to succeed in a capitalist economy and 

keep the nation‘s economic wheels spinning, then we probably have appropriate curricula to generate 

such knowledge and skills. But, if the prevailing purpose of our schooling is to prepare better students 

who possess a sense of good citizenry, social responsibility, caring, spiritual and democratic values, with 

the ability to think critically, and to be able to question and transform the status quo to a higher level, then 

we owe future generations better school curricula with more integrative approaches. To have a more 

integrative curriculum that offers a compass-like approach and provide a breadth of education, we need to 

premise our approach on not only academic and cognitive creativity, but also on social skills and integral 

spirituality.    

     In order to fulfill their commitment to society, our schools should, by and large, inspire students to 

become responsible human beings who promote humanity, particularly in this era in which harmful 

behavior has become rampant. Students should be taught to develop more empathy towards human 

suffering across the world and more sympathy for poor and deprived people. They should be encouraged 

to expand a constructive dialogue to minimize misunderstanding and diminish the cycle of hate and 

cynicism that pervades the media and which negatively influence our youth. They should be aware of the 

elements that cause them to lose their empathy and compassion, which consequently harm our common 

humanity.  

     We need to remake our schools, where they generate innovative ideas and advance students‘ social, 

cultural, and political views; where students will be respectful of other ideas or beliefs that may differ 

their own creeds. This would help them to not have myopic views and social and political monism where 

nothing outside of their creed is real.   

     Schools through integrative curricula could prepare students not only with theoretical views on subject 

matters, but also with concepts of what takes to be better human beings. To achieve this goal, we need to 

transform our school to laboratories and workshops for social, academic, cognitive, physical, global and 

spiritual growth and understanding.   

     So far the popular view about schooling has been—teachers should do this, teachers should do that, 

but we hardly ever talked about what school, in general, should do and how wide the scope of schooling 

should be. Although teachers are the main pillars in educating our children, they alone could not do and 

should not be expected to do everything.  

     Quality education makes it imperative that our classrooms are transformed to a place where not only 

educational subject matter and political rhetoric are taught and discussed, but also civic and democratic 

principles are strengthened. Every activity should be based on an ethical approach that is delivered on 

moral foundation. Within such a context, our school systems would be able to not only select able 

students, but also prepare better students who are more aware of their civic and spiritual responsibilities.  

     Our schools should no longer be only about math and science and economic success, instead they 

should be all about preparing ―whole human beings‖ and not only ―experts‖ in various fields.  

Integrative Curriculum 

     In recent years, educator community has come to realize that the nation cannot do business as usual 

and use the same format of ―separate subjects‖ strategy to prepare students holistically for the 21
st
 century 

and beyond. A new and inclusive approach is to adopt and facilitate teaching strategies to educate 
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students not only in achieving economic prosperity, but also in cognitive, social, and spiritual richness. 

This well-rounded approach can only be conceived of in an inclusive and integrative curriculum. An 

integrative curriculum reflects the crucial needs of all compartments of the society—a curriculum that 

enables students to have education that enriches all aspects of life, and enables them with a notion of what 

it takes to make a better world in which coexistence of all is a priority of all.  

     To search for a more effective approach for an integrative curriculum is largely driven by a passion for 

a cooperative rather than a competitive mentality—a mentality that brings about a new conceptual 

framework for education.  This framework offers respect for our common humanity and the ecosystem 

and is integrated into the methodologies that combine all the separate subjects and form a new vision for 

educating and preparing better students. Thus, in reviewing foundations of our views about what school 

is, the real mission is that the general concept of schooling is not about who our children are, but rather 

what they should become. If they are lazy or not prepared, we should not judge them.  Rather, we need to 

focus on what we need to do to elevate them from where they are. To do this, we need to take an in-depth 

and broad look at the way we currently conduct schooling. We need to critically analyze the content 

areas, policies and procedures in order to discern the fallacies of educational settings and be able to offer 

remedies to the academic shortcomings. Following that we must redress the areas that need urgent 

attention.  Finally, we need to develop a fresh vision to transform the system of education where it is 

more integral and inclusive—such an integral concept gives a comprehensive and coherent outlook to the 

curriculum and remedy, ―rather than leaving them [subjects] stand in the fragmented, incoherent way that 

they are now presented to young people‖ characterized by Bean (Bean, 1992, p.47). Such a coherent 

curriculum is relevant, exploratory, and challenging (Virtue, 2007, p.15).  

     Such a curriculum begins to model collaborative learning and collective intelligence that we have 

already begun to see in concrete forms such as Wikipedia, Linux operating system, and the Internet and 

‗social‘ media as people begin increasingly to collaborate and ‗improve‘ various technologies, areas of 

knowledge and shared enterprise (Chiappone, 2000). 

     This sets forth philosophy of education that is based on connecting school communities together and 

enhancing curriculum networking and to wire classrooms together and allocate resources to enrich 

teaching and learning to create a school climate that connects learning to real life phenomena. To 

facilitate such a process, it is pivotal for teachers to shift the paradigm to field experience activities and 

connect the classroom with the real world so that students learn in a socially supported/protected 

environment. For example the Jason project begun by explorer Bob Ballard in conjunction with the 

National Geographic Society, NASA, NOAA, U. S. Department of Energy, and other scientific 

organizations, connects classrooms with scientific exploration via video and internet connection and 

includes a curriculum that invites students to ask questions, conduct classroom experiments or 

assignments from around the U.S. while being mentored by top scientists (Jason Science, 2010).   

     Such scientific innovation can be introduced to students through an integrative curriculum, which is 

the foundation and dynamic approach for establishing widespread/universal webs—this at the local level 

constitutes and operates intra-school networks, and at the higher national level it institutes inter-school 

networks. These networks connect school communities together and put students and educators in context 

where they can easily exchange ideas to improve learning. Networked schools transform classroom 

culture from teacher-centered where memorization is encouraged to student-centered where 

conceptualization in promoted. School networking, however, does not mean that all schools will or should 

use the same curriculum, but rather a common framework that focuses on commonalities to enrich and 

effectuate content areas to fulfill the state standards and meet national mandates to improve American 

students‘ performance at the international level (Virtue, 2007, p. 2).  

(See Appendix A to view Figure I for components of integrative curriculum.) 

     An integrative curriculum allows students to effectively partake and benefit from various parameters 

of knowledge and learning in a more significant way. It challenges them to critically think and develop 

their own ways of internalizing new materials by inosculating pieces of related content. It also enables 

students to increase their analytical ability and develop fresh ideas from different curricular units, and see 

various linkages among variety of learning domains. Students will be motivated more to use the 
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knowledge and skills they learned in one area to comprehend material and apply it in another field and 

use this learning in different compartments of life. This would be effectuated when teachers challenge 

students to critically examine crucial material they learned and utilize this knowledge responsibly. 

However, students should not be expected to be ready for every life situation. Nonetheless, it should be 

emphasized that they must premise the application of their knowledge and skills on an ethical code of 

conduct, particularly in the cognitive and social domains (Lee, 2007). 

     The IC transforms the old traditional and passive-teaching environment to a more active-learning 

environment where teachers actively engage students in learning phenomenon (Shore and Shore, 2003). 

In such an environment, students are encouraged to help, learn from, and support each other. In such an 

environment teachers and students develop a healthy dialogue, establish teamwork, and incorporate and 

share ideas with one another. In such circumstances, teachers are challenged to leave their comfort zones 

and enter into more intricate zones, where teachers set up a classroom environment in which students are 

challenged in more interactive learning activities. During this process, both teachers and students develop 

mutual respect and understanding—teachers use strategies that are based on the concept learning and 

stimulating critical thinking in every grade level. This teaching and learning strategy allows educators to 

unite separate subjects where students can, in a larger picture, see how one area of knowledge relates to 

another field of practice (Schreier; Peery; McLean, 2009).  

Transformative Teaching 

     An integrative curriculum and student-centered learning lesson plans are one way to transform 

teaching.  In addition, the way in which students learn, for the most part, is premised on the way in which 

teachers teach and the challenges they put before students. Teachers who are familiar with various 

learning styles adopt different teaching methodologies. Using various teaching styles, teachers will be 

able to present materials in a way in which they relate to students learning styles so that they can process, 

conceptualize, and retrieve information for later use and know how to apply it to different life situations.  

     Effective and transformative teaching takes place in the context of making students aware of their 

learning styles and multiple intelligences, because when students are aware of their own learning styles 

and potential multiple intelligences, they can easily put things in perspective and take more accountability 

for their own learning. Therefore, it is imperative that teachers use the teaching strategies that 

complement students‘ learning styles and multiple intelligences (Laster; Wright; Young, 2005). 

     Additionally, teaching and learning that takes place in the classroom must be fixed on students‘ 

emotional engagement in the activities that dynamically interact with their own learning ability (Dirkx, 

2003). To get students engaged in classroom activities, they have to be motivated—because, motivation 

impacts students‘ performance and development. Since motivation is a mindset that includes ―functions of 

the past, present, and future and is dependent on both, the whole group and the individual,‖ educators 

should perceive motivation as an intricate context—a context that is multi-faceted, which must be 

considered in all aspects of students‘ preparation process (Hardré; Sullivan; Roberts, 2008).  

(See Appendix B to view Figure II for elements of motivation.)  

     This strategy encompasses all the motivational components and shed light on another crucial element 

of teaching—this requires teachers to be vigilant about the fact that when students come to their classes 

they bring with them experiences and knowledge already learned and that they, somehow are molded by 

their previous knowledge and experiences. This makes it imperative that teachers pay attention to 

students‘ backgrounds to make teaching and learning less arduous for them. To further help students take 

a more active role in their learning—and to influence students‘ educational activities, teachers must 

maintain a healthy relationship with and respect an understanding of the student‘s background (Hardré; 

Sullivan; Roberts, 2008).    

     Another important issue that teachers should apply in their daily planning is that they have to take 

students where they are at their developmental stages and teach them at their pace—acknowledging that 

there is hardly any student who is unable to learn, however, there might be students who might need more 

time and various teaching methods, therefore learning conditions must be satisfied in a caring and 

supportive environment (Doolittle; Sudeck; Rattigan, 2008, p. 304-305). Schools must take upon 
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themselves to give more attention to students‘ social aspect and work; particularly, more emphasis must 

be given to at risk students who are more vulnerable to fall into the cracks. 

     An effective learning community as a product of transformative teaching not only enhances student 

performance, but also prevents students from failure and developing negative social behavior. It helps to 

prepare them for a life-long challenge and enables them to stay abreast of new changes that might take 

place around them (Mayer; Mathew J.; Patriarca, Linda A., 2007). Further, educators must do their due 

diligence and work with all students and try to minimize anti-social behavior and encourage them to 

always look for a moral solution and resolve disagreements through dialogue and civil manner. Students 

should be encouraged to prevent man-made and unnecessary conflicts and need to exercise patience and 

tolerance to not let disagreements escalate and reach a stage where they may harm social harmony 

(Mayer; Mathew J.; Patriarca, Linda A., 2007). 

Holistic Education     

     Every curriculum, regardless of its concentration should emphasize the concept of preparing students 

holistically and teaching them with integrity. 

     To have schools that prepare better students entails educators to rethink, review, and revise the old 

paradigm of education. This should include a better understanding of the inner working of the human 

mind in order to comprehend how it functions and learns. Based on such an understanding, educators 

should select content and design curricula that enable students to understand the role of factors that go 

beyond traditional learning.  These include patterns of behavior, intuition, emotions, attitudes, 

environment, social challenges, human trauma, stressful living conditions, gender bias, body-physical 

conditions, and spiritual dimension (Jensen, 2000, p. xii). For decades, schools across the nation have 

been admonished and sometimes, unfairly accused of failing America‘s children. Public sentiment has 

been unhappy for quite some time about student performance. However, not enough time has been taken 

to find out the root cause of the problem. Is it the system that fails students or the educators (i.e. the brain) 

that educate our children? Perhaps student failure is not educators‘ fault, but rather, as Jensen stated, 

―Failing children and failing schools are an indication of a faulty system, not faulty brain‖ (p. xiii). Thus, 

the main factor for failing students is the educational system we have. Although, America has a rich 

faculty of well prepared teachers, it seems that the faulty system has, somehow, undermined the efforts 

that have been put forth to make a more productive system of education.   

     So, it is not the lack of brain-powered faculty that causes us to have difficulties in our education 

system, but rather it is the way in which we have allowed the education system to evolve to where it has 

been spinning its wheels without moving the wagon forward much in the last seven or so decades. We 

have allowed this evolution over time often in response to political mandates (such as no child left 

behind) without asking ourselves, how do we really want to prepare students academically, cognitively, 

physically, spiritually, and socially. Therefore, it is pivotal to rethink our strategies and transvalue – i.e. 

reassess the status with a new criterion -- the current educational standards. This means developing new 

plans for reevaluating social, academic, and spiritual paradigms. These plans should transform old 

standards to archetypical education standards on which a renewable vision is developed—a vision that 

encompasses new patterns and the models needed to prepare students holistically.  

     Preparing better students requires a new transvaluation of all values related to academic and human 

integrity; it also includes reevaluating the teachers‘ preparation programs across America. Teachers who 

are prepared for the new century and beyond must be equipped with not only academic and technological 

skills, but also with the means to meet the rational, logical, and spiritual needs of our children and prepare 

better human beings who would continue to be successful and productive in all compartments of life 

(Andrew, 2007). 

Change from top down and bottom up 

     In order to achieve a new transvaluation of education to include integrative curriculum, transformative 

and holistic education, we need a new vision in educational leadership and administration.  This 

transformation will need to take place both from the top down and bottom up.  One approach cannot 

succeed without the other. 
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     From a ―top down‖ perspective, the administrator should be viewed as the lead teacher, and teachers 

are the learners, and parents are children‘s first teacher and guidance. Currently, so many administrators 

are not instructional leaders—this needs to change.  Administrators should be instructional leaders to help 

coach teachers on teaching strategies, classroom organization, cross disciplinary teaching (such as writing 

across the curriculum) and team building.  Teachers should remain students in terms of learning new 

knowledge (i.e. methodologies and skills such as team teaching, educational technologies etc.). While 

recognizing the reality of a capitalist economy that requires many parents (usually both) to work and 

some of them even to work two jobs, the  teacher and school system nonetheless can develop strategies to 

help parents keep their role as the child‘s main role models and guides.  For example, many school 

systems have an online system that notifies parents of what homework their children have been assigned.  

If in-person parent teacher conferences are not possible, some other means can be devised, via technology 

(for example Skype, online conferencing).  Student motivation is a multi-layer edifice that includes a 

close cooperation between and among family, teachers, and administrators. A model of a instructional 

leader, learning educator and involved parents promotes a shared vision where all faculty, students, 

parents, and administrators come together to improve teaching and learning. 

     Also under the discretion of administrators integrative/holistic education should serve as a contextual 

framework in which universal commonalities are promoted and approached as common human 

experiences. These commonalities include but not limited to: diversity, spirituality, social and global 

purviews, symbolism, rituals, life cycle, respect for and connections to nature, sense of belonging, and 

living with purpose of preserving peace on Earth. This kind of curriculum integrating these 

commonalities and values will strengthen our common humanity and transcend our common culture, 

politics, religion, ethnicity, nationalism, and race into a higher level of tolerance and coexistence 

(Bafumo, 1999, p. 2)  

     From a ―bottom up‖ perspective, teachers can begin to change the school paradigm by implementing 

some of the integrative curriculum, where students are encouraged to study and master different areas of 

knowledge and gain various skills that are thematically prepared to fulfill high academic standards. 

Teaching time should be flexible enough to allow teachers and students to have access to variety of 

effective teaching and various learning enrichment resources. Teaching activities should include multiple 

effective methods where students could work in groups and/or individually. Academic enrichment 

programs should be available and expanded to afternoon and year around to help students excel (Bafumo, 

1999, p. 2). This may also require that teachers should strive harder to bridge the gap between school and 

the community to improve the school milieu in order to improve community support of the school‘s 

mission. 

Conclusion 

     Educators who educate children, no doubt, contribute a lot to preserving our common humanity. 

Therefore, they are entitled to teach at schools that have been provided with all the resources needed to 

prepare students with academic, cognitive, physical, social, and spiritual ability and cognizance. This new 

approach requires educators and policymakers to revisit the context in which schools are to function and 

deliver education. Curriculum content, school milieu and culture, administrator-teachers, teacher-students 

interaction, and the real purpose of education should be transvalued with a new and more comprehensive 

vision that enforces responsibility and motivational factors that make student success a reality.  

     The future of our common humanity is safeguarded by how well we educate our children. The quality 

education we provide is the determinant factor to broaden the horizon of our children‘s purview for global 

peace and prosperity. Therefore, schools should integrate concepts that help students to challenge the 

societal ills.  One of education‘s main purposes is to help people to understand other ideas, cultures, and 

values and therefore enable them to assist those who are entangled in the religious, ethnic, or racial 

dogma to find a way out of the cycle of hate and distrust. Education should build more understanding that 

we all belong to the same human family and everything we do should be for preserving and promoting it. 

     The race between education and human catastrophe of ignorance and intolerance in international, 

national, regional and ethnic disputes is accelerating and we cannot afford losing this war to the dark side 
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of human ego. We must revisit and improve every aspect of education and strive to educate every student 

across the nation regardless of gender, race, ethnicity, or religion with love for our common humanity. 

     We must be cognizant enough not to lose the purpose of education for human values in the global 

economy and political realm. We should challenge the notion that schools should prepare business minds 

and reflect only the values of the marketplace. Education is not a commodity. It should be considered a 

fundamental right of all human beings and be made available to them across the globe. Only then can we 

have an educated world community. Only then can we prepare students who care about and put forth a 

collective effort to promote world peace against unfortunate wars, human misery, poverty and diseases 

that have plagued and threatened our common humanity. 

  

 

Appendix A: Figure I-components of integrative curriculum. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix B: Figure II-elements of motivation. 
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     Social learning theory plays an integral role in the development of children. Children learn by 
observing the behavior of others and the consequences, good or bad, received. This includes observing the 
behaviors of others during various illnesses. Because illnesses occur repeatedly at every age, they provide 
ample opportunity for children at every developmental level for continual reintegration of these 
experiences into the development of their emotional and cognitive structure of self (Parmelee, 1997). 
Furthermore, as illnesses spread through the family and community, recurrent opportunities are provided 
for children to observe siblings, playmates, and parents undergoing experiences similar to their own 
usually close in time to their own. These recurring events provide opportunities for children to observe 
and participate in the care of others who are undergoing the experience they had, allowing for vicarious 
learning of the sick role. This essay will focus on Talcott Parsons’s sick role theory and illness behavior 
and how such behavior is learned. The essay will first begin by defining Parsons's sick role, followed by a 
discussion of its criticisms and how the sick role is vicarious learned by the behavior of other family 
members. It will conclude with the discussion of various studies that supports the influence that family 
members have on the vicarious learning of the sick role.  
     Due to the widespread nature of illness, it is not surprising than many past studies attempted to identify 
and describe the social position of the sick person in society. This unique social position includes a set of 
expectations regarding the behavior of both the sick person and those with whom the sick person 
interacts, including family members and health professionals. It has been recognized that the sick person 
occupies a special social position with an associated behavioral pattern and set of reciprocal role 
relationships. Not until Parsons (1951) theoretically formulated the behavioral dimensions of this status 
did the sick role emerge as a central concept on the sociological analysis if illness behavior. In fact the 
development of the sick role concept has been described as a major turning point in the history of medical 
sociology (Turner, 1992).  
Sickness  
     To most people, the concept of sickness refers to a disruption of physical functioning that brings out 
changes in the body and it organs. It is generally assumed that the presence of disease can readily be 
recognized and, depending on its severity, that certain activities designed to relieve discomfort, arrest the 
progress of the condition, and bring about a cure should be undertaken. The overriding goal is to 
eliminate the sick state and to make certain that one's patterns of living are not disrupted too severely of 
for too long.  
     The view of sickness as a social condition has led sociologists to make four related observations. First, 
sickness represents a particular position or status in a group. Second, several social factors affect the 
decision to seek the sick status and the timing of the decision. Third, there are socially defined rules 
concerning entry into the position, particularly with reference to what must be done to obtain social 
approval. Finally, occupancy of the sick status implies giving up some authority to social control agents.  
Parsons's Sick Role  
     Recognizing sickness as a social condition means that a person who occupies the status is expected to 
play the sick role. Since a role is the expected behavior of a person who occupies a status, much insight 
may be gained into health behavior by understanding the sick role. This has led sociologists to many 
discussions and much research on the status-role, especially since Parsons (1951) constructed a social and 
psychological model of the position in a theoretical presentation of the rights and obligations, or the role, 

31



of sick status occupants. He did this by presenting four specific expectations that are associated with the 
sick position, of which two are defined as rights and two as obligations. 
     Parsons's conception of the sick role has provided an important framework for understanding the 
behavior of sick persons in terms of role and role relationships in the context of the social system, 
particularly in relation to such traditional American values as achievement, autonomy, and productivity. 
By virtue of accepting the role, and by performing it appropriately, the incumbent is relieved of 
performing other roles and tasks and is thereby allowed to behave in ways that are contrary to the 
society's dominant values. Within the Parsonian framework, the “sick role" is only conditionally 
legitimate.  
     Twaddle's (1979) elaboration of the concept of sick role treats health and illnesses as statuses, with 
health having a higher value than illness. Health and illness are thus seen as the bases for social 
evaluations and consequently for social stratification. Twaddle further considers health as a norm and 
illness as a deviance of this norm.  
     Parsons’s model is not adequate for all of the conditions called sickness in society. It is most 
meaningful for those sicknesses that are acute, nonimpaired, and physical in nature, for which there is a 
belief that intervention will help to relieve symptoms and promote a cure. The formulation is not suitable 
for describing chronic diseases and illnesses that result in physical disabilities.  
First Right of Parsons's Sick Role – Social Exemption  
     The clearest of these behavioral expectations is the right to social exemption. The sick person has a 
right to be excused from many usual and everyday social responsibilities. Being allowed to be absent 
from work or class, even at exam time, without penalty, not being required to engage in strenuous 
physical activities and being excused from meeting appointments are examples of such exemptions. The 
exemption may be general, including most physical, social, psychological and economic behavior, or it 
may be restricted to some rather specific behavior. Its extent depends on the type and severity of the 
illness. Pneumonia, for example, would probably excuse an individual from almost all of the usual 
responsibilities, requiring, at least for a short period of time, complete bed rest and few, if any, work, 
family, or scholastic activities. A mild case of flu, on the other hand, may allow a professor or student to 
miss a class lecture but not many other social obligations. Other obligations may be met in less a 
demanding way.  
     This right to be excused from certain responsibilities is learned at a very early age in American 
society. Children who wish to avoid a difficult situation at school understand that claiming a hard-to-
diagnose stomachache may provide a legitimate excuse from their normal social responsibility to attend 
school, thus allowing them to escape or postpone the unwanted situation. As a person matures, this 
knowledge of how to avoid unwanted or unpleasant situations may be expanded.  
Second Right of Parsons's Sick Role – Bearing No Responsibility for the Condition  
     The second right of Parsons's (1951) sick role model is the right to be viewed as not being responsible 
for the condition and is unable to overcome it by an act of one's own will. In other words, the occupant of 
the status is perceived as not bringing the condition on purposively and as not being responsible for its 
continuation. The person cannot be blamed of held responsible for occupancy in the status.  
     This right is clearly associated with the right of excuse from responsibility. To avoid the negative 
implications of malingering, there must be social acceptance that the person did not bring the illness on, 
or continue with it, in order to avoid responsibility. The right provides the necessary social approval in the 
form of recognition that there was not an intentional attempt to become sick, that is the condition is not 
self-caused, and that it cannot be relieved by an act of self-will.  
First Obligation of Parsons’s Sick Role – Undesirability of Condition  
     A third dimension of the sick role, and the first of two obligations on the part of the incumbent, is that 
the person must view the state of sickness as undesirable and must want to get well. If people seem to find 
the excuse from responsibilities too comfortable an adjustment to social demands, their right to this 
exemption will be questioned since they may not be willing to seek an early return to normal role 
performance.  
     Parents are often quick to sense the delight of a child in staying home from school, watching 
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television, and being waited on. When the condition seems to have passed from one in which there is a 
real need for time and rest to one that is an escape from school, the parents will usually force a return. 
Employers may initially allow their workers time to recover from sickness, but after a certain number of 
days have passed, they may question the excuse from usual duties and may ask for verification from 
someone in a professional status, such as a doctor. 
Second Obligation of Parsons’s Sick Role – Individual's Obligation to Seek Help  
     The fourth dimension and second obligation of the sick status occupant discussed by Parsons (1951) is 
the individual's obligation to seek competent help and to cooperate with such help in the recovery process. 
In the United States, the technical expert sought to correct the condition is almost always a medical 
doctor, although other healers, such as chiropractors and acupuncturists, are also possible choices. Once 
help is sought, it is the healer's responsibility to provide the technical assistance needed to remove the 
individual from the sick status, allowing a return to the normal routine,  
     The obligation to seek and cooperate with competent help is illustrated by the rules some professors 
have for permitting make-up examinations. For them, it is not enough to claim the onset of flu or a long-
lasting case of mononucleosis. Evidence must be presented from a physician or the university health 
service that the student has made some attempt to obtain help in dealing with the condition. Similarly, 
many employers require some evidence of having received medical attention before allowing an 
employee an extended excuse from work.  
Sickness in a Social Context  
     The major contribution of the sick role is its firm placement of sickness in a social context. This 
concept indicates the behavioral expectation of the individual who occupies the sick status and the 
expected reactions of the groups and some of its members. It also sets the stage for understanding the role 
of health workers, introduces the setting of the doctor-patient relationship, and provides initial 
understanding of the functions if those who have a right to judge legitimate occupancy of the status.  
     The medical model is not restricted to disease and the practice of medicine. Rather it can include all 
cases where people are thought to be subject to forces beyond their control. Radical behaviorism, as 
espoused by Skinner (1976), exemplifies this model. According to Skinner (1976), human behavior is 
viewed as determined by rewards and punishments over which people have no personal control.  
     In addition, the sick role concept identifies basic similarities among a variety of diseases, suggesting a 
common social situation for such seemingly different conditions as pneumonia and accidents. Medical 
conditions may be clinically different, but the social definitions, expectations, and reactions to them are 
similar. The commonality of behavioral expectations that cuts across conditions is a great aid in 
attempting to understand sickness behavior in general. Although some studies have cast doubt on the 
universality of Parsons’s model of the sick role, Arluke, Kennedy and Kessler (1979) noted that although 
the acceptance of this model is not equal in all segments of society, the differences are small, and there is 
agreement that it is a general model of what one means when one thinks of sickness.  
     The most important contribution of the Parsons's model is its ability to guide the social researcher 
concerned with understanding social aspects of health and illness. Many sociologists have used this model 
and have conducted research about a variety of diseases using the sick role concept as a basic guide to 
those questions that are relevant and those that are not. 
     The sick role model presupposes that the sick person will become a patient. It accepts the medical 
model of sickness, which takes disease and illness for granted (Levine & Kozloff, 1978). This ignores 
research indicating that many people exhibit clinical signs of disease without recognizing their symptoms 
as indications of physical disturbance and that many who do recognize symptoms do not seek the rights 
and obligations of the role. In a related point, Freidson (1970) noted that insistence on the doctor-patient 
relationship in the model is particularly limiting. If illness is conceived only in terms of obtaining 
professional help, then nothing is learned about sickness that does not follow this particular pattern.  
     Parsons conceptualized sickness in large part as a form of deviant behavior and raised concerns about 
the potential for secondary gains to be derived from claims to the sick role that might not actually be 
legitimate. For example, an individual might feign illness as a means of gaining role exemptions and 
avoiding work or family responsibilities or both. According to Wolinsky (1988), the sick role may be 
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used as a coping device, as an avoidance mechanism, or as a justification for failure. In all three cases, the 
efforts by the individual to deal with the social pressures of role and task performance by seeking sick 
role legitimation may in fact violate the presumed normative expectation of the undesirability of being 
sick. Wolinsky (1988) cautioned that increasing levels of stress in contemporary society may result in 
more prevalent claims of the privileges and temporary exemptions associated with the sick role.  
Criticism of Parsons’s Sick Role and Parsons’s Response  
     The model is not valid for chronic disease, for impaired conditions, and for conditions that do not 
respond well to treatment (Finerman and Bennett 1995; Gallagher 1976). A number of other conditions 
that are defined by many in our society as sickness, such as mental illness and alcoholism, do not fit 
Parsons’s sick role model. The lack of utility of the Parsonian concept in the case of chronic illness is 
seen as a major deficit. Freidson (1970) suggested that if incumbency in the sick role depends on the 
extent to which recovery is possible, all but acute illnesses are ruled out of Parsons's model. 
     In addition, Parsons’s sick role has been characterized as "medicocentric," since it places the physician 
at the center of the health care system (Gallagher 1976). The type of patient activity acknowledged by the 
Parsonian model is extremely restricted and essentially entails being submissive and compliant. The 
physician is presented as controlling and dominating this asymmetrical relationship, while the patient is 
portrayed as a passive object, as opposed to an active, reflexive subject participating in an interactional 
process. Gallagher (1976) felt that the patient, even one who is experiencing an acute physical illness, 
possesses a greater degree of autonomy than is recognized in the Parsonian model. 
     Another shortcoming of Parsons's sick role model is its neglect of the subjective aspects of sickness. It 
portrays illness in an objective sense only, separating expectations from the human player who is self-
interpreting and defining, not only in terms of recovery, but in terms of self-concern and possibly in terms 
of fear. In a discussion of coronary heart disease, Doehrman (1977) noted, "The psychological and social 
problems resulting from coronary heart disease (CHD) are typically distressing and, for some patients, as 
debilitating as the primary illness itself," and "long-lasting emotional distress, familial problems, and 
occupational maladjustment are observed in a significant minority of patients" (p. 199). Parsons’s sick 
role fails to capture this important dimension of sickness.  
     The sick role also does not adequately account for the variety of setting in which physicians and 
patients interact. It is most applicable to a physician-patient relationship that occurs in the physician's 
office. In addition, the model does not work well in describing the sickness behavior of a large number of 
people who do not have economic, social, or psychological access to the health system, who know little 
about such resources, who ignore their symptoms, who feel that intervention by health resources is 
useless, and who seek help from healers outside the recognized health system. The sick role is more 
applicable to middleclass patients and middle-class values than it is to persons in lower socioeconomic 
groups. Not everyone can follow this pathway. For example, lower-income persons have less freedom to 
curtail their normal responsibilities, especially their jobs, and thus have a more difficult time complying 
with this model. 
     In 1975, Parsons revisited the sick role and attempted to respond to some of the criticisms discussed 
above as misrepresentations resulting from incorrect understandings of the original model. Parsons (1975) 
suggested that critics have failed to capture nuances in the sick role concept and have failed to see its 
flexibility. He argued that the sick role can pertain to persons with chronic illness. Even though they are 
not "curable," their condition is often "manageable," and they are able to return to many of their pre-
illness role responsibilities. As an ideal type, Parsons felt that it was unnecessary for the concept to 
account for all variations. In addition, he argued that it is quite incorrect to assume that the asymmetrical 
structure of the patient-physician relationship implies that the role of the patient is purely passive. At the 
same time, however, he attempted to justify the dominance of the physician inherent in the sick role by 
arguing that "there must be a built-in institutionalized superiority of the professional roles, grounded in 
responsibility, competence, and occupational concern," for therapeutic agents to function effectively (p. 
271) . Parsons’s view on the sick role and the role of the physician remained unchanged.  
Social Learning Theory and the Sick Role  
     Social learning theory posits that observation of a model being reinforced for a given behavior can 
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increase the likelihood of that behavior in the observer. This process is called vicarious learning or 
modeling. Similarly, observation of a behavior that results in punishment may cause the observer to avoid 
similar behavior. Bandura (1986) argued that virtually all that can be learned from direct experience can 
be acquired by vicarious learning. In this regard, vicarious learning allows a far more efficient way to 
acquire and regulate behavioral patterns than does learning by trial and error or direct experience. The 
following studies found that children learn the sick role through their parents’ behavior.  
Health Care Utilization and Childhood Sick Role Behavior 
     Studies conducted by Whitehead et al. (1982, 1986, 1994) found that health care utilization and the 
frequency of somatic symptoms correlated with retrospective reports that the subject's parents encouraged 
sick role behavior or modeled sick role behavior during the subject’s childhood. In Whitehead et al.'s 
1982 study, the presence of illness behavior was inferred from questions about how the subjects coped 
with a common illness experience, specifically having a cold. Women who exhibited illness behavior by 
answering that their colds were more serious than those of most other people, that went to a doctor for 
treatment of a cold, and went to doctors more often were also more likely to report that their parents had 
given them toys, gifts, or treat foods, such as ice cream, when they had a cold or influenza as a child. A 
history of reinforcement of illness behavior was also related to the subject's diagnosis. Women who met 
the criteria for a diagnosis of functional bowel disorder were more likely to report a history of childhood 
reinforcement of the sick role than were subjects who had peptic ulcers.  
     Whitehead et al. (1986) extended their findings in the second study by examining the specificity of 
learning. Separate multiple-item scales were developed to measure childhood reinforcement and modeling 
of the sick role for both menstrual and cold symptoms. These scales were given to 356 nursing students. 
Nursing students were selected for the study because the authors believed that the nursing students more 
knowledgeable about somatic symptoms and more willing to discuss them. The results supported the 
hypothesis that reinforcement of the menstrual sick role during adolescents was more highly correlated 
with adult menstrual symptom reports, disability days, and medical clinic visits than with 
nongynecological symptoms reports, disability days, and medical clinic visits.  
     In addition, Lowman et al. (1987) found that symptoms of functional bowel disorder were associated 
with retrospective reports that the subject's parents have encouraged sick role behavior. Other studies 
show that modeling or illness behavior by parents influences the amount of disability displayed by 
diabetic adolescents and by adults with recurring headaches. These studies are limited because they failed 
to consider the other factors known to influence illness behavior such as stress, the personality trait 
neuroticism and physical examination findings. 
Whitehead et al. (1994) reexamined the relationship between reinforcement history and illness behavior. 
Their 1994 study included: (1) measuring illness behavior prospectively; (2) controlling for the mediating 
influence of life event stress and neuroticism, and; (3) eliminating disease explanations for the symptoms 
under investigation by screening all subjects by physical examination and medical history. Subjects with 
disease-related explanations for their symptoms were excluded from the study. The categories of illness 
examined were menstrual, bowel and cold symptoms.  
     The study's findings were consistent with previous reports that show that childhood social learning 
contributes to reports of menstrual and cold symptoms and to disability days for these symptoms. The 
findings further suggested that this contribution is independent of stress and neuroticism. The study did 
not find that childhood social learning contributes to bowel symptoms. Childhood reinforcement and 
modeling of menstrual illness behavior had a significant influence on the number of physician visits for 
menstrual symptoms, but childhood social learning did not significantly influence physician visits for 
bowel or cold symptoms. The failure to find a relationship between childhood reinforcement and bowel 
symptom reports and disability days is in contrast to Whitehead et al.'s 1982 findings of a relationship 
between the diagnosis of functional bowel disorder and childhood reinforcement, although the 1994 did 
find that the diagnosis of functional bowel disorder is related to childhood reinforcement. This was 
attributed to the relatively low frequency of endorsement (20%) by the subjects on the items of the bowel 
reinforcement scale, compared with 69% for the menstrual reinforcement and 95% for the cold 
reinforcement scales. 
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Vicarious Learning of the Sick Role from Parental Behavior  
     Whitehead et al. (1994) found that the effects of childhood social learning appeared to be relatively 
specific in that subjects were most likely to report the symptoms and to take disability days for the 
symptoms that their parents reinforced and modeled. The study found a stronger correlation of childhood 
menstrual reinforcement scales to adult menstrual illness behavior than to cold and bowel illness 
behavior. In addition, the study found a stronger correlation of childhood clod reinforcement to adult cold 
illness behavior. Whitehead et al. (1994) claimed that specificity of learning was suggested by the 
relationship between the diagnoses that subjects received and their reinforcement and modeling scale 
scores.  
     Whitehead et al. (1994) concluded that the data supported the hypothesis that specific patterns of 
illness behavior are learned during childhood through parental reinforcement and modeling and that these 
behavior patterns persist into adulthood. Even though the proportion of the variance in adult illness 
behavior that is due to childhood social learning appears to be relatively small based on retrospective 
data, it is still clinically significant for two reasons. First, this portion of illness behavior may be 
preventable if parents are made more aware by their pediatricians that the ways they respond to their 
child's somatic complaints and the ways they deal with their own somatic complaints have a long-term 
influence on their child's behavior. Second, a recognition that learning plays a major role in the 
development and maintenance of symptoms in a subset of parents may suggest new treatment approaches. 
Whitehead et al. (1994) suggested that if a patient's symptoms appear to be maintained by sympathy and 
attention from a spouse, it may be helpful to encourage the patient to discuss the symptoms with his/her 
physician and to encourage the spouse to help distract the patient by suggesting other topics of 
conversation or other activities when symptoms arise.  
     Hasvold and Johnsen (1996) conducted a study that found that the parents, together with the brothers 
and sisters are the main family members imprinting the way in which the children are deciphering 
symptoms later in life. The study explored how headache and neck or shoulder pain were reported within 
the family structure in a rural, ethnic and culturally relatively homogeneous population. In addition, 
Hasvold and Johnsen analyzed the association between reported own complains and reported first grade 
relatives' complaints to examine how illness behavior is transmitted within family structures.  
     Hasvold and Johnsen (1996) found that the association between reporting one's own headache and 
reporting mothers to suffer from headache to be stronger among men than among women. The 
corresponding association regarding neck or shoulder pain was strongest among females. The authors 
claimed that among women, diseases in female first grade relatives are most important for reporting one's 
own dyspepsia, while male reporters put more emphasis on the disease rather than the sex of the relatives.  
Exemption of Social Obligations for III Children  
     Parents treat their children differently during illnesses, making them less accountable for difficult 
behavior and extra demands. Children are excused from compliance with household routines. Although 
parents do not become angry with their children for being ill, parents make it clear that they are eager for 
their children to get well and behave as usual.  
     Walker, Garber, and Van Slyke (1995) conducted a study that assessed attributions and responses to 
descriptions of the misbehavior of children with symptoms of physical and emotional illnesses. The 
subjects (160 mothers and 160 fathers) read a vignette about a child in one of four illness conditions who 
was described as misbehaving at home and school. The four illness conditions described were: medically 
explained pain with organic etiology; medically unexplained pain; depression; and, well. The study used a 
between subjects design in which subjects made judgments regarding the causes and responsibility for the 
child's behavior, affective reactions to the child and the consequences that should be administered to the 
child. The study results indicated that in comparison to subjects' perceptions of the misbehavior of 
children in the other conditions, subjects viewed the misbehavior of children with medically explained 
pain as less intentional, more excusable, and due to causes that were less internal to the child. The 
subjects in the study held children with medically explained pain less responsible for their misbehavior 
and indicated that they would respond to them with less anger, disappointment, blame and punishment 
than to children in other conditions. The subjects did not hold children with symptoms of depression and 
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children with unexplained pain complaints less responsible for their misbehavior, but indicated that they 
would respond to them with less anger, disappointment, and punishment than to the well children. Sick 
role theory suggests that legitimacy for assumption of the sick role is highest for acute illnesses and 
declines as the psychosocial aspects of the condition increase (Segall, 1976). As the results indicated, the 
strongest effect of illness was shown for children described as having physical symptoms with organic 
etiology.  
     The purpose of the above study (Walker, Garber, and Van Slyke, 1995) was to assess the discounting 
effect of children's physical and emotional illnesses on parents’ judgments regarding children's 
misbehavior. Parsons’s (1951) sick role theory suggests that cultural expectations of responsibility change 
under conditions of illness such that individuals who are sick are not held responsible for normal role 
behavior. Illness, therefore, may be considered an acceptable excuse for less than desirable performance 
or behavior. Similarly, according to Walker, Garber and Greene (1993), the literature on recurrent pain 
syndromes suggests that parents of children with chronic illnesses may hold these children to different 
standards and be less strict in disciplining them. One might expect that parents would hold children less 
responsible of misbehavior when they are ill than when they are well.  
     The findings suggested that parents' attributions and reactions to children's misbehavior are likely to 
differ during episodes of medically explained organic illness compared to when the children are healthy. 
Such changes in parenting behavior may play an important role in children's recovery because they would 
allow children respite from normal expectations for their behavior and would probably be accompanied 
by increased nurturance for parents (Garber, Van Slyke, and Walker, 1998).  
     Social learning theory, and in particular vicarious learning and modeling, play an important role in 
human development. An individual's health and illness behavior, as discussed, is greatly influenced by 
those immediately around him/her. Children learn at an early age that being ill excuses them from certain 
obligations. This knowledge follows them into adulthood, causing increased use of health care services 
and disability days. Parents play a vital role in the future development of the health and illness behavior 
of their children.  
 
 
  

37



References 
 
Arluke, A., Kennedy, L., and Kessler, R. C. (1979). Reexamining the sick role concept. Journal of Health 

and Social Behavior 20 (1) 30-36.  
Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Englewood 

Cliffs, NJ: Prentice Hall.  
Doehrman, S. R. (1977). Psycho-social aspects of recovery from coronary heart disease: A review. Social 

Science and Medicine 11 199-218.  
Finerman, R. and Bennett, L. A. (1995). Guilt blame and shame: responsibility in health and sickness. 

Social Science and Medicine 40 (1) 1-3.  
Freidson, E. (1970) Profession of medicine. New York, NY: Dodd, Mead.  
Gallagher, E. B. (1976). Lines of reconstruction and extension in the Parsonian sociology of illness. 

Social Science and Medicine 10 207-218.  
Garber, J., Van Slyke, D. A., and Walker, L. (1998). Concordance between mothers' and children's reports 

of somatic and emotional symptoms in patients with recurrent abdominal pain or emotional 
disorders. Journal of Abnormal Child Psychology 26 (5) 381-391.  

Hasvold, T. and Johnsen, R. (1996). Headache and neck or shoulder pain -family learnt illness behaviour? 
The Bardu muscoloskeletal study, 1989-1990. Family Practice 13 3 242-246. 

Kurtz, R. A. and Chalfant, H. P. (1984). The sociology of medicine and illness. Newton, MA: Allyn and 
Bacon, Inc.  

Levine, S. and Kozloff, M. A. (1978). The sick role: Assessment and overview. Annual Review of 
Sociology 4 317-344. 

Lowman, B. C., Drossman, D. A., Cramer, E. M., and McKee, D. C. (1987). Recollection of childhood 
events in adults with irritable bowel syndrome. Journal of Clinical Gastroenterology 2 324-330.  

Parmelee, A. H. (1997). Illness and the development of social competence. Developmental and 
Behavioral Pediatrics 18 (2) 120-124.  

Parsons, T. (1951). The social system. Glencoe, IL: Free Press.  
Parsons, T. (1975). The sick role and the role of the physician reconsidered. Milbank Memorial Fund 

Quarterly 53 257-278.  
Segall, A. (1976). The sick role concept: Understanding illness behavior. Journal of Health and Social 

Behavior 17 162-169.  
Skinner, B. F. (1976). About behaviorism. New York, NY: Vintage Books.  
Turner, B. S. (1992). Regulating bodies: Essays in medical sociology. London: Routledge.  
Twaddle, A. C. (1979). Sickness behavior and the sick role. Boston, MA: G. K. Hall.  
Walker, L. S., Garber, J. and Greene, J. W. (1993). Psychosocial correlates of recurrent childhood pain: A 

comparison of children with recurrent abdominal pain, organic illness, and psychiatric disorders. 
Journal of Abnormal Psychology 102 (2) 248-258.  

Walker, L. S., Garber, J. and Van Slyke, D. A. (1995). Do parents excuse the misbehavior of children 
with physical or emotional symptoms? An investigation of the pediatric sick role. Journal of 
Pediatric Psychology 20 (3) 329-345.  

Whitehead, W. E., Busch, C. M., Heller, B. C., and Costa, P. T. (1986). Social learning influences on 
menstrual symptoms and illness behavior. Health Psychology 5 13-23.  

Whitehead, W. E., Crowell, M. D., Heller, B. R., Robinson, C., Schuster, M. M., and Horn, S. (1994). 
Modeling and reinforcement of the sick role during childhood predicts adult illness behavior. 
Psychosomatic Medicine 56 541-550.  

Whitehead, W. E., Winget, C., and Fedoravicius, A. S. (1982) Learned illness behavior in patients with 
irritable bowel syndrome and peptic ulcer. Digestive Disorders Science 27 202-208.  

Wolinsky, F. D. (1988). Sick role legitimation. In D. S. Gochman (Ed.), Health behavior: Emerging 
research perspectives (pp. 181-192). New York, NY: Plenum Press.  

38



An Examination of Parental Training and 
Involvement in Children’s Education 

 
 
 

James Mbuva  
National University 

 
 

 
Introduction 
     Studies on parental involvement in their children’s education from the very early grades of schooling 
have shown that parental involvement is significant in children’s academic and behavioral development 
(George, Kwaku, & Mensah, 2010). Hence, parental involvement, which might include helping children 
with homework, encouraging children to read, promoting school attendance, and attending parent-teacher 
association meetings, teacher-parent conferences, fund-raising activities, and other relevant activities, 
cannot be adequately fulfilled without parental training (George, Kwaku, & Mensah, 2010; Sprunger, 
2007; Keyes, 2002; Christie, 2005; Padak & Rasinski, 2006; Suizzo & Stapleton, 2007). Therefore, based 
on the premise that parental involvement benefits school-children, parents should be trained about how to 
handle their children’s academic needs at home. At the same time, schools should find ways to train 
parents. 
     The purpose of this study is to examine parental training and involvement in children’s education. The 
key questions investigated in this study include: (1) What is parental training and involvement? (2) What 
do we do with the helicopter parents’ phenomenon?  (3) How do schools train parents to be involved in 
their children’s education? (4) What are the benefits of parent training on their children’s education?  (5) 
In what ways can teachers and schools involve parents in their children education? The results of this 
study will be presented to pre-service teachers before graduation. Also, the study will be shared with 
parents and school administrators through PowerPoint presentations. 
The Meaning of Parental Involvement and Parental Training 
Parental Involvement 
     This study views parental involvement as the means by which parents support their children’s 
education and development. Parental involvement has been shown to positively affect children’s 
academic achievement and school adjustment, Fehrmann, Keith, & Reimers,1987; Hill et al., 2004; 
Suizzo & Stapleton, 2007, para. 2). Family and community involvement in schools is linked strongly to 
improvement in students’academic achievement, better school attendance, and improved school programs 
and quality (Michael, Dittus, & Epstein, 2007, para. 1). 
     A longitudinal  study of researchers associated with the National Network of Partnership Schools 
(NNPS) found that, family involvement in their children education “contributed to positive results for 
students, including higher achievement, better attendance, more course credits earned, more responsible 
preparation for class, and other indicators of success in school” (Epstein, 2005, para. 7). Other studies on 
parental involvement have shown that “Most educators recognize parental involvement in school 
activities and in the student's schoolwork as integral to successful student academic performance;” and 
that … “parental participation can be influenced by parents, teachers [principals and school boards], and 
students” (Griffith, 1996, para. 2; Chen & Gregory, 2010; Griffin & Galassi, 2010). Furthermore, 
Michael, Dittus, and Epstein (2007) conclude that “Family and community involvement

Parental Training 

 in schools is 
linked strongly to improvements in the academic achievement of students, better school attendance, and 
improved school programs and quality” (para. 1). 

     This study defines parental training as education offered by schools and teachers to parents on the 
significance of good teacher-parent partnership in educating children. Such training shows parents their 
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vital role in educating their children at home (Keyes, 2002). Addressing the issue of Changing the Nature 
of Parent Involvement, Christie (2005) demonstrated that “The state education department should assess 
the training needs of local school systems with regard to parent and community involvement and then 
provide appropriate technical assistance, resources, and mentoring” (para. 8). Another areas of concern in 
Christie’s (2005) study included involving parents in leadership in the state board of education, 
encouraging partnerships with community agencies “to provide schools with onsite services such as child 
welfare, wellness centers, physical and mental health care, and child care,” and consequently encouraging 
communication between parents and school districts through “media, and languages to provide parents 
with grade-level information on curriculum, school programs, and suggestions for improving individual 
student achievement” (para. 9-11; Wolf & Stephens, 1990). To enhance effective communication, 
Christie (2005) advised that a committee comprised of parents and educators be formed to review the 
information to be sent to parents to ensure that  it “is understandable to all parents” (para. 11).  
     Kelley-laine’s (1998) study Parents as Partners in Schooling: The Current State of Affairs 

What To Do with the Helicopter Parents Phenomenon 

showed 
there is a  need to “Recognize what all partners bring to the collaboration, in order to encourage mutual 
respect” (para. 38). In this partnership Kelley-Laine (1998) recommended that teachers and parents learn 
how to work together through negotiations, understanding their differences, their roles, and developing 
confidence, skills, and leadership. There should be joint training of parents and teachers. This is possible 
by providing “training and present a clear legal framework setting out rights and responsibilities. Clear 
guidelines and training ensure that all partners understand the opportunities and limits of their 
collaboration. The most fruitful approaches often involve teachers and parents training together” (para. 
39). 

     The concept of helicopter parents is not new, but it is a very strong phenomenon among “the baby 
boomer generation of parents who hover” (Somer & Settle, 2010a; Somer & Settle, 2010b; Coburn, 2006, 
p. 9; Stelmach & von Wolff, 2010). The term helicopter parent was coined in 1989to describe a parent, 
who is overly involved in the life of his or her child (Open Dictionary - Merriam-Webster Online

     Those who do not welcome parental involvement in their children’s education have thought that 
helicopter parents interfere with maturation processes of students and their academic development 
(Coburn, 2006). However, Coburn in his study indicated that we can help the helicopter parent not 
interfere with his or her children’s physical and academic growth by helping them understand the normal 
stages of their children’s development. Furthermore, we need to help parents curb their anxiety about 
their children’s wellbeing, because the less anxious the parents become, the more likely it is that they will 
appropriately intervene and support their children’s physical and academic development (Coburn, 2006). 
At the same time, too much involvement has its drawbacks. Parents should allow their children to think 
for themselves about how to face problems. Parents should guard against jumping in to rescue their 
children when they face difficult situations, and they should encourage their children to learn how to deal 
with failures and disappointments in life (Coburn, 2006). 

). 
Dictionary.com explains that the helicopter parent hovers over a child and is overprotective parent (2003-
2011).  

     Therefore, understanding the extent of parental involvement in their children’s education will not only 
help parents in the grades K-12, but also the parents of the digital or millennial students in higher learning 
(Stelmach & von Wolff, 2010). Because the dynamics of communication and the decision making 
processes will differ from those of primary and secondary education times, parents must be willing to 
negotiate with their children. That is why it is important to find ways of training parents about how to be 
involved in their children’s education. 
Ways of Training Parents to be Involved in their Children’s Education 
     Studies on parents’ involvement in their children’s education show that parents can “support and 
facilitate their children’s education at home through several means: engaging them in learning-stimulating 
activities, discussing school and family issues, and conveying educational expectations” (Suizzo & 
Stapleton, 2007, para. 2). Parents need to be active in partnering with teachers and school administrators; 
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and can support teachers in tutoring students in the classroom (Sprunger, 2007; Epstein, 2005; Lam, 
2002). On the other hand, studies on how to train parents in the involvement of their children are scarce.  
Home-school Partnerships in literacy Education  
In terms of helping children the National Institute of Child Health and Human Development “has 
identified word decoding  (phonics) and reading fluency as two key components of successful early 
reading instructional programs” (Padak & Rasinski, 2006, p. 292).  Padak, and Rasinski (2006) add, 
“Given the time constraints of school-based instruction, any opportunity to expand instruction beyond the 
school is welcome. A natural place for this expansion is at home” (p. 292). Using Padak and Rasinski’s 
essay (2006), Home-school Partnerships in Literately Education: From Rhetoric to Reality, we can be 
effective in training parents to be involved in their children education by establishing certain design 
characteristics: 
 identifying key goals and using proven and effective strategies. Because many parents have 

limited time to devote to working with their children, at-home activities must be based on state-
of-the-art knowledge about effective reading instruction; 

 providing ongoing training, communicating, and supporting parents. Because most parents are not 
teachers, they need good, understandable training that includes demonstrations and opportunities 
for discussions and questions;  

 providing authentic reading texts. One of the best things parents can do for children of any age is 
to read to them; 

 making activities easy, enjoyable, and consistent. Parents have said that home activities do not 
work if they are too complex, take inordinate amounts of time, or change often. At home, 
activities for young children should be relatively brief (10-15 minutes several times each week), 
encompassing simple routines with some variation to keep interest high. Activities infused with a 
sense of informality and playfulness are enjoyable and foster long-tem involvement; and   

 providing ways to document home activities. Documents permit teachers to monitor parent-child 
involvement and evaluate the program’s success. Parents can use a simple long sheet to record 
their work with their children. Parents have said that posting the sheet in a prominent place 
reminds them to do the activity. (Padak & Rasinski, 2006, p.292-293) 

Fast Start (FS): Early Literacy Instruction and Home Involvement-Padak and Rasinski Model (2006) 
     To test the training of parents to become involved in early literacy instruction, Padak and Rasinski 
(2006) used a Fast Start (FS): Early Literacy Instruction and Home Involvement model. In their study, 
they used design characteristics to develop and refine FS (2006). The FS specifically included these 
procedures: 
 parent and child work with a daily passage. They are short, predictable, and age-appropriate. 

Poems, nursery rhymes, and song lyrics work particularly well for kindergarten through grade 2; 
 parent and child sit together. The parent reads the text to the child several times until the child is 

familiar with the passage. The parent draws the child’s attention to the text by pointing to the 
appropriate lines and words as they are read. They discuss the content of the text as well; 

 next, parent and child simultaneously read the text together. The read the text several times until 
the child feels comfortable reading it independently. 

 the child reads the text alone several times, while the parent provides backup or shadow reading 
support. The child is encouraged to point to the words as they are read to ensure voice-to-print 
matching; and,   

 finally parent and child engage in phonemic awareness or word study, such as development and 
use of a word bank, letter-to-sound activities, word-family activities, or games related to concepts 
about print or letter identification. (Padak & Rasinski, 2006, p.293) 

Evidence of Success of First Start (FS): Early Literacy Instruction and Home Involvement  
     In a five-week implementation of FS in settings with struggling readers, report showed remarkable and 
universally positive results (Padak & Rasinski, 2006). There were “strong correlations ranging from .60 to 
.70 between parental participation in FS and various measures of reading achievement. These results held 
for children in the primary through middle grades” (Padak & Rasinski, 2006, p. 293). Certainly the 
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“analysis of surveys and interviews showed that children who participated in FS were overwhelmingly 
positive about the experience” (p. 293). The students “firmly believed that FS helped them become better 
readers;” and as a result: (1) although the content of their reading was challenging, they were able to read, 
(2) FS encouraged reading development, and (3) FS encouraged interest in reading (Padak & Rasinski, 
2006, p.293). Furthermore, the parents’ perceptions about FS, gathered through surveys were positive and 
commented that their children for demonstrating positive response to FS program (Padak & Rasinski, 
2006, p. 293). 
Some Advantages of Involving Parents in their Children’s Education 
     In accordance with Lam (2002) in The Berkeley McNair Research Journal, we see three major 
advantages: (1) parental involvement highly influences academic achievement of students (Lam, 2002); 
(2) parental involvement supports the academic achievement of adolescents by enhancing their abilities, 
learning styles, and development level (Lam, 2002, para. 3); and (3) “… parent-involvement activities 
offer direct experiences, vicarious experiences, verbal persuasion, and emotional arousal that will 
themselves contribute to the child’s development of a sense of efficacy for doing well in school” (Lam, 
2002, para. 3) quoting Hoover-Dempsey & Sandler, 1997;  Hoover-Dempsey, et al., 2005). Brown (2009) 
added that when parents are involved in their children’s academic activities, it adds value to the 
importance of education, enhances students’ self esteem, provides partnership in students’ learning 
processes, it provides aid to teachers, and it enhances the creation of teacher-parent partnerships in 
educating students. 
     Further more, decades of study investigating what research says about parental involvement and 
student academic achievement by Michigan State of Education (2001) indicated that when parents are 
involved, students have; (1) higher grades, test scores, and graduation rates, (2) better school attendance, 
(3) increased motivation and better self-esteem, (4) lower rates of suspension, (5) decreased use of drugs 
and alcohol, and, (6) fewer instances of violent behavior (para.3, Henderson, 1994). 
Ways of Involving Parents in Their Children’s Education 
     If- then involving parents in their children’s academic activities enhances learning and social 
development, among other things, how can educators and administrators bring parents into the school 
programs? Unquestionably, it is by doing the following: 

 Teaching parents the importance of a literate-rich home environment (Darling, 
2005); 

 Seeing parents as role models. Parents set examples for their children; they can 
promote or demote the value of reading (California State Board of Education, 
1999; Maeroff, 1989); 

 Accepting parents as teachers. Parents are their child’s first teacher (California 
State Board of Education, 1999; Hauser, 1993; Johns & Lenski, 2005); 

 Encouraging school-home connections. There must be a “bridge” connecting the 
child’s home and school environments. Parents and school staff should be part of 
an “educational team” (Morningstar, 1999);  

 Providing aid to teachers in the classroom; 
 Tutoring their children at home (Lam, 2002); 
 Participating in school activities (Fan & Chen, 2001); and 
 Teachers informing parents of academic expectations of their children. 

The National Education Association (2007) testified about the findings of study after study that “how 
important it is for parents to be actively involved in their child's education.” The association explained 
that parents should be (1) involved in their children's education at home, so students will do better in 
school; (2)  families should make critical contributions to student achievement from preschool through 
high school; (3) at home parents should establish environments that encourage learning; (4) reading aloud 
to children to increase their child's chance of reading success; (5) talking to children about books and 
stories and  read them; and, (6) talking regularly about school; (7) actively organizing and monitoring a 
child's time; and (8) helping with homework and discussing school matters (National Education 
Association, 2006; George, Kwaku & Mensah, 2010; Fan & Chen, 2001 ). Furthermore, the study 
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demonstrated that positive results from parental involvement include improved student academic 
achievement, reduced absenteeism, improved overall student behavior, and restored confidence among 
parents in their children's schooling (National Education Association, 2006). 

Michigan Department of Education identified characteristics of parents whose children are going to 
do well. Those parents (1) establish a daily family routines; (2) monitor out-of-school activities; (3) model 
the value of learning, self-discipline, and hard work; (4) express high but realistic expectations for 
achievement; (5) encourage their children’s developments/progress in school; and (6) encourage reading, 
writing, and discussions among family members (Michigan Department of Education, 2002, para.7; 
Hawes & Plourde, 2005).  
     Finally, Epstein’s framework of six types of involvement included in his article, Developing and 
sustaining research-based programs of schools, family and community partnerships: Summary of five 
years of NNPS Research provides pertinent ways of assisting parents. These six types of involvement 
includes parenting, communicating, volunteering, learning at home, decision-making, and collaborating 
with community (Michigan Department of Education, 2002, para. 12-13). In parenting, families should be 
helped to establish home environments to support children as students. In communicating, effective forms 
of school-to-home and home-to-school communications about school programs and children's progress 
should be designed. In volunteering, parents should be recruited and organized to help support their 
children. In learning at home, parents should be provided information and ideas about how to help 
students with homework and other curriculum-related activities, decisions, and planning. In decision-
making, parents should be included in school decisions, and to act as leaders and representatives. In 
collaborating with community, teachers and administrators must identify and integrate resources and 
services from the community to strengthen school programs, family practices, and student learning and 
development (Michigan Department of Education, 2002, para.12-13). 
Conclusions 
     Studies have shown consensus on the importance of parental involvement in their children’s education 
and the need for training parents to enhance children’s academic success. Because of parental 
involvement, children’s academic achievement is increases’ and children develop positive attitudes 
towards education. Their friends, parents, teachers, and schools must work together to create time, viable 
working relationships, and training.   
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Introduction 

General Overview 

     “To advertise or not to advertise?”  That is the question facing most professionals today.  Veterinarian 

professionals encounter the same economic problems as most other business managers --- a changing 

economic environment, social and cultural forces, political and legal factors, and increased competition.  

Professionals need to communicate their mix of services to customers and match these services with 

customers’ needs, but many professionals find themselves ill equipped to handle the dynamics of a 

changing environment, especially without some form of marketing plan. 

     Advertising by members of the professions is a relatively recent phenomenon.  Formerly, most 

professional organizations prohibited members from marketing in order to pursue patients.  However 

advertising by veterinarians has increased dramatically over the past several years, mainly as a result of 

the competitive pressures that many professions have experienced.  Although advertising was once felt to 

be an inappropriate, and somewhat unethical, endeavor for health care providers, changing times have led 

many veterinarians and other health care providers to take a serious look at the advantages of advertising.  

In general, veterinarians are more positive about the benefits of advertising because advertising increases 

public awareness, the number of clients, service offered, and market segments serviced (Griffin, 1999; 

Rizzo and Zeckhauser, 1992; English, Bogart, and Kattman, 2006). 

     In 1975, the Federal Trade Commission (FTC) began an investigation into anticompetitive practices in 

the health care profession (American Medical Association v. FTC 1980-1982).  A Federal Trade 

Commission (FTC) administrative law judge issued a decision that the American Medical Association 

(AMA) had caused substantial injury to the public by restricting advertising and other business practices 

of health care providers.  The decision says there is no doubt that the AMA has made substantial 

contributions toward improving the nation’s health care but that its restriction on advertising “served to 

deprive consumers of the free flow of information about the availability of health care services,” had 

deterred “the offering of innovative forms of health care,” and had “stifled the use of almost every type of 

health care delivery that would potentially pose a threat to the incomes of fee-for-service health care 

providers in private practice” (FTC Judge, 1978).  Today veterinarians who once looked suspiciously at 

the concept of advertising and marketing can no longer afford to ignore this.  Competition and staying in 

business have become real concerns; advertising by veterinarians and other health care professionals has 

increased dramatically during the past decade, and this trend seems likely to continue (Rizzo and 

Zeckhauser, 1992).      

     Alfred F. Dougherty, Jr., deputy director of the FTC’s Bureau of Competition, said the commission’s 

complaint against the AMA was not designed to force health care providers to advertise if they choose not 

to advertise.  All the commission desired was to change the AMA’s code of ethics to permit enough 

advertising to give patients “a decisional basis for selecting one health care provider as opposed to 

another” (Nicholson, 1976; Altman, 2003).  For veterinarians who are currently advertising, as well as 

those who might be considering doing so, it would be helpful to have some insight as to how the public 

perceives advertising by veterinarians. 
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Purposes of the Study 

     During the past several years, veterinarians have become highly competitive in marketing their 

services to the public.  It has become common to see veterinarians advertising their services via a number 

of media.  The purposes of this study were to determine (a) the public’s attitudes toward advertising by 

veterinarians and (b) whether age, occupation, family household income, education, or gender accounted 

for any significant difference in attitude toward veterinarians who advertise.  It was the intent of this study 

to discover information that would be useful to veterinarians in planning marketing strategies and 

improving the quality of their advertising. 

Background and General Research Questions 

    For the health professions, advertising has traditionally been a controversial issue.  Many professionals 

find themselves ill equipped to handle the dynamics of a changing environment, especially without some 

form of ongoing marketing plan.  Most professional societies and associations have prohibited the 

marketing of their services, mainly because they considered themselves to be above the mainstream of the 

competitive marketplace (Wright, Raho, and Berkowits, 1989; Duffus, 1990; Friedman and Gould. 2006).  

     It was common for professional codes of ethics to proscribe direct client or patient solicitation of any 

kind.  In 1977, the U.S. Supreme Court struck down many of the bans against advertising in the ruling 

Bates v. The State Bar of Arizona, holding that they effectively reduced competition by depriving 

organizations and individuals of the right to inform potential clients and patients about their services        

(Endresen and Wintz, 2002).  Since the Bates ruling, professionals have increased their advertising, and 

many have developed comprehensive advertising campaigns (Kotler and Clarke, 1987).  Consumers can 

experience advertising by professionals through a variety of media including television, radio, 

newspapers, billboard, telephone, direct mail, professional magazines, and popular magazines.  

    The use of advertising by the members of some professions could trigger the development of  

additional   comprehensive   marketing   programs  by  other  professionals  and  may  also  provide  

numerous consulting and employment opportunities for people with marketing expertise, including 

academicians as well as advertising and public relations firms (Sahl, 2003; Carlson, 2008).   

     Veterinarians are among those professionals who can advertise their businesses.  Veterinarians who 

advertise do so to promote their services.  Some veterinarians have avoided advertising for fear that 

consumers will perceive it as unprofessional and unethical.  Veterinarians are also concerned with the 

cost/benefit ratio (Stevens, McConkey, and Loudon, 1994). 

    The mean scores on attitudinal dimensions are part of a 1994 study that revealed veterinarians felt 

advertising would increase the demand for their services and help customers both understand the use of 

veterinarian services and select a competent veterinarian.  While the attitude of health care professionals 

toward advertising is mixed and the attitude of most state regulators has generally been negative, the 

attitude of the general public has historically been fairly positive (Johns and Moser, 1989; Hekmat and 

Heischmidt, 1991; Moser, 2008a; 2008b).  Although the veterinarians had many positive views on 

advertising, there were also some negative opinions.  Other negative aspects were the stringent 

regulations that would be needed, the view that advertising might become deceptive and confusing 

instead of informative, and the perception that the public would have little confidence in the ability of 

veterinarians who advertise (Stevens, McConkey, and Loudon, 1994).   

     However, a 1995 study by Stevens, Loudon, and Williamson concludes that consumers would 

appreciate advertising by veterinarians.  This study indicates that veterinarians’ advertising would help 

provide useful information to the public.  Even though respondents to the study felt that veterinary fees 

would increase to cover advertising costs, this did not give them a negative view of veterinarians.  

Respondents were more concerned with quality of service, personal recommendations, and the location of 

veterinary services.    

     The results of a recent study of 100 randomly chosen pet owners indicate that consumers want more 

information about the quality and type of service and view the advertising of veterinary services 

favorably.  Quality seems to be more important to consumers than price, although they like to compare 

pricing.  Communicating veterinary quality to consumers may increase the use of services such as 

treatment for illness or accident.  The most commonly used service is immunization, a service whose 
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already high-volume could increase through the use of  advertising (Stevens, Loudon, and Williamson, 

1995; Trevino and Coustasse, 2006). 

     The question of whether advertising by veterinarians and other health care organizations attracts new 

patients has been the focus of several academic studies (Arora, 2002; Bernstein and Gauthier, 1999; 

Lubalin and Harris-Kojetic, 1999).  The answer has been a definite “yes.”  These studies show most 

veterinarians who advertise will likely see an increase in the number of middle- to lower-income clients.  

Veterinarians who advertise discover quickly that advertising is usually very expensive but works if done 

properly and ethically.  One study found that the return on dollars invested by health care professionals in 

advertising was four to six times the cost (Freedman, 2001). 

     This study explores opinions regarding the informational function of, importance of price in, presence 

of deception in, future of, and appropriate media for veterinarian advertising.  Specifically, this study 

examines (1) the attitudes of the public about veterinarian advertising (whether it would provide useful 

information to the public, increase the costs of healthcare services in the future, improve the quality of 

veterinarian services in the future, help the public make more intelligent choices between veterinarians, 

tend to lower the credibility and dignity of their  services, and  make the  public  more  aware of the 

qualifications of veterinarians) and (2) the impact of demographic characteristics on the public’s attitudes 

about veterinarian advertising.   

Methodology 

Data Collection 

     Much  of the  initial planning  of this study  was based on Hite’s  study  at the University of Arkansas 

(Hite, 1982).  Acknowledgement  is given to both  Hite’s research  instrument  and  Miller  and Waller’s 

(1979), which served as bases for the questionnaire in the current study.  Also, acknowledgment is given 

to the organization and writing style of Hite’s study, which served as a model for this paper  (Hite, 1982; 

and Miller, 1979).
 

      The first section of the questionnaire used to collect the data focused on demographic characteristics 

of  the  respondents,  including  city of  residence,  occupation, age, sex, race,  marital status,  number of 

children in  household, total family  household income, and education.  The frequencies and percentages 

of the survey participants are presented in Table 1.   

     The second  section of  the questionnaire  included 19 statements designed to measure how favorably 

individuals  perceived advertising by veterinarians.  The respondents were asked  to indicate the strength 

of their  agreement on a scale  ranging from “strongly agree”  to “strongly disagree.”  Tables 2 through 6 

contain these 19 statements. 

     The researchers drew a random sample of 4,000 individuals from ten metropolitan statistical areas in 

Tennessee.  Appropriate numbers from each city were drawn according to the ratio of each city’s 

population to the total population of all ten urban areas.  The research instrument was mailed to these 

individuals, and 402 usable questionnaires were received and used in this study.  This sample of 402 

respondents represents a subset of the United States, more specifically a subset of the residents of the state 

of Tennessee. 

Demographic Variables 

     The frequencies and percentages of the 402 survey participants are presented in Table 1.  Participants 

in the present study were mostly white, male, age, under 46, and married with a college education and 

high income.  Participants in this sample do not match the population perfectly.  In particular, when 

compared to 2009 census data for the state of Tennessee (TN)
 
regarding age, sex, race, and marital status, 

the sample is over represented with respect to the married (TN – 52.6 percent), female (TN – 51.3 

percent), high income (TN - $52,029), and college graduates (TN – 19.6 percent) groups (Profiles of 

General Demographic Characteristics). 

Statistical Test and Findings 

     The data obtained from the 402 respondents were initially analyzed by tabulating the frequency 

percentages for each item on the questionnaire.  Cross-tabulations were calculated between each 

demographic factor (age, marital status, income, occupation, and sex) and the 19 attitudinal statements in 

Section II of the questionnaire.  Chi-square tests were performed to detect any significant differences 
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between the cross-tabulations.  In general, the chi-square analysis is employed when researchers want to 

determine whether there is an association between two or more populations or variables on a specific 

characteristic being studied.           

     The point at which a relationship is significant lies between 0.0 and 1.0.  Values closer to zero have  

greater significance.  Therefore, a smaller level of significance (i.e., 0.05) means a conclusion is correct  

between 95 and 99 percent of the time.  Chi-square probability of 0.05 is commonly used by social  

scientists doing  business  research (Lind, 2005).  The level of significance for all statistical tests for  

this study was set at 0.05. 

Findings 

     The data  obtained from  the  402  respondents  were  initially analyzed  by  tabulating  the  frequency 

percentages for each item on the questionnaire. 

Consumers’ Attitudes toward Advertising of Veterinarians’ Services      

      The percentages given in Table 2 illustrate the distribution of consumer responses to the 19 statements 

on the questionnaire regarding veterinarians and advertising.  With regard to statement 9, 69.2  

percent agreed they presently have a high image of veterinarians, 25.1 percent had no opinion, and only  

5.8 percent did not have a high image.  In general, consumers indicated a strong positive attitude toward  

veterinarians.  In response to statement 10, 8.4 percent of consumers stated their image of veterinarians  

would be lower as a result of advertising, while 79.2 percent said their image would not be lower.  The  

percentage of the respondents who agreed that it is proper for veterinarians to advertise was 74.4 percent  

(statement 4),  while  9.2 percent  disagreed.  Further, 77.7 percent  disagreed  with statement 15 that  

advertising would lower the credibility and dignity of veterinarians’ services.  Only 11.5 percent of the  

respondents agreed.  

      Finally, when asked (statement 19) if they would use the services of veterinarians who advertise, 77.0 

percent expressed agreement, while only 5.6 percent said they would not use these services.  The 

percentage of undecided respondents was 24.9.  These results, like those of other studies, suggest that 

many consumers may have an initially positive attitude toward veterinarians’ advertising.  However, with  

17.6 percent undecided, a well-conceived, professionally designed advertising program could obtain the  

approval of the majority of consumers.  On the other hand, a poorly designed program could cause a  

veterinarian’s image to suffer. 

Information Function of Advertising Veterinarians’ Services 

     The percentages given in Table 3 illustrate the importance of information in veterinarian advertising.  

The results show that 76.8 percent of the respondents agreed with statement 1 that the public would be 

provided useful information through advertising by veterinarians, while only 9.5 percent disagreed.  Also, 

88.8 percent felt that advertising would be a useful means of informing potential clients about 

veterinarians’ services and specialties (statement 5).  However, 70.6 percent agreed and 19.8 percent 

disagreed  with  statement 16  that advertising  makes the public more aware of the qualifications of  

veterinarians.  Finally, 63.4 percent agreed with statement 11 that advertising would help consumers  

make more intelligent choices between veterinarians, while 14.2 percent disagreed.   

Importance of Price in Advertising Veterinarians’ Services 

      The percentages given in Table 4 illustrate the importance of price in veterinarian advertising.  In 

response to statement 7 that it is good to deal with veterinarians who offer the lowest price for routine 

services, 51.3 percent disagreed, 29.8 percent agreed, and 19 percent were undecided.  However, 74.7 

percent agreed it is better to deal with a reputable veterinarian than one who merely offers the lowest 

price (statement 18).  With regard to the effect of prices as a result of advertising, 41.7 percent of the 

respondents disagreed with statement 13 that when veterinarians advertise prices are lowered due to more 

competition.  Consumers also believed (58.2 percent) that prices were increased rather than lowered 

because of the costs of advertising (statement 2).  It would appear that the primary benefit of 

veterinarians’ advertising is not the communication of price information but providing information 

regarding services. 
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     Even though these responses indicate the respondents feel that advertising leads to higher prices, the 

responses also strongly indicate that it is better to deal with the most reputable veterinarian than one who 

offers the lowest price. 

Deception in Advertising Veterinarians’ Services 

     The  percentages  given  in  Table 5  illustrate  the  distribution  of responses  to statements  in the  

questionnaire concerning deception in advertising veterinarian services.  In response to statement 6 that  

advertising  by veterinarians  would be more deceptive than other forms of advertising, 70.2 percent  

disagreed, while only 8.9 percent agreed.  The percentage of respondents who were undecided was 20.9.   

Also, 83 percent  of the respondents  disagreed with statement 12  that they  would be suspicious of  

veterinarians who advertise.  And finally, 78.6 percent disagreed with statement 17 that advertising by  

veterinarians would benefit only quacks and incompetents.  Consumers agreed (80.9 percent), however,  

with statement 8 that people can rely more on what friends tell them about veterinarians than on  

advertising.     

     These  results indicate that while consumers view advertising  by veterinarians as potentially no more  

deceptive  than  other  forms of  advertising,  personal  recommendation  was  a more  reliable  source of 

information. 

The Future of Veterinarians Advertising 

     The percentages given in Table 6 illustrate the public’s responses to statements in the questionnaire 

concerning the public’s attitude about the future of veterinarian advertising. Opinions were somewhat 

mixed when consumers were asked if they would like to see more advertising by veterinarians (statement 

14): 25.9 percent of the respondents disagreed, 36.0 percent agreed, and 38.1 percent were undecided.  In 

addition, a small percentage of respondents (42.3 percent) agreed, but 37.8 percent did not feel that 

advertising would increase the quality of veterinarians’ services in the future (statement 3).  The 

percentage of respondents who were undecided was 20.0.   

Impact of Demographic Characteristic on the Publics’ Attitudes 

Age of Respondents and Advertising by Veterinarians    

   The sample of 402 respondents was divided into two groups by age: consumers under 46 years of age  

and consumers 46 and older.  Table 7 shows that differences between the attitudes of these two groups  

with regard to advertising by veterinarians were insignificant. These groups differed in opinion in four  

areas.  The  two  groups  differed  on  statement  3 that  advertising  would  increase  the  quality  of  

veterinarians’ services  in the future: 47.4 percent of the  younger  respondents  agreed; of the older  

respondents, 48.7 percent disagreed, but 30.0 percent agreed.  The younger respondents disagreed (53.3  

percent) that it is good to use the services of veterinarians that offer the lowest prices for routine services  

(statement 7); 46.1 percent of the older respondents also disagreed.  Responses to statement 8, that you  

generally  can rely more on  what a friend tells you about veterinarians than on advertising, for both  

groups showed 78.0 percent of the younger and 88.0 percent of the older respondents agreeing with this  

statement. For statement 9, both groups agreed the public has a high image of veterinarians (65.3 percent  

for the younger and 78.6 percent for the older group). 

Income of Respondents and Advertising by Veterinarians 

     The sample of 402 respondents was divided into three groups based on the level of annual household 

income: families earning $30,000 or less, families earning $30,001 to $60,000, and families earning more 

than $60,000.  As shown in Table 8, one area was found in which a significant difference existed in the 

attitudes of the three groups.  All three income groups did not agree with statement 3 that advertising will 

increase the quality of veterinarians’ services in the future.  The lower and middle income groups agreed 

(55.7 percent for the lower and 44.4 percent for the middle), while 50.0 percent of the higher group 

disagreed.  

     More of the high- and middle-income  groups  agreed  with statement  2  that  when veterinarians   

advertise, the costs are passed on to their clients through higher prices (66.0 percent and 55.0 percent,  

respectively), while 51.5 percent of the low-income group also agreed.  More of the higher-income (81.8 

percent) and middle-income (65.5 percent) groups disagreed with statement 6 that advertising by 

veterinarians would be more deceptive than other forms of advertising: 61.9 percent of the low-income 
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group disagreed.  The higher income groups disagreed more strongly with statement 8 that you generally 

can rely more on what a friend tells you about veterinarians than other forms of advertising (78.4 percent 

of the lower income and 76.0 percent of the middle-groups).  The high income-groups agreed more 

strongly with statement 9 that “I presently have a high image of veterinarians” (76.5 percent of the high, 

68.0 percent of the middle, and 60.1 percent of the low groups).  Middle-income respondents agreed more 

strongly (75.6 percent) that advertising makes the public more aware of the qualifications of veterinarians 

(statement 16) than the higher-income (66.7 percent) and lower-groups (67.4 percent) who also agreed. 

Marital Status of Respondents and Advertising by Veterinarians  

     As  shown  in Table 9,  the sample was  also divided  into  three  groups  based on their  marital status:  

single, married,  and  once  married  (divorced/widowed).  There  was  only  one  area  of  disagreement 

between the three groups in their overall opinions.  There were five significant responses to statements in 

this study due to marital status.  For statement 3, 53.4 percent of the single agreed that advertising would 

increase the quality of veterinarian’s services in the future, while 40.7 percent of the married, and 46.8 

percent of the formerly married group disagreed.  The single group agreed more strongly with statement 5 

that advertising by veterinarians would be a useful means of informing potential clients about services 

and specialties (84.1 percent of the single, 88.7 percent of the married, and 80.1 percent of the formerly 

married groups).  Respondents disagreed with statement 6 that advertising by veterinarians would be 

more deceptive than other forms of advertising (76.0 percent of the married, 68.1 percent of the once  

married, and 61.7 percent of the single).  For statement 9, 75.1 percent of the married, 74.5 percent of the  

once married, and 57.9 percent of the single groups agreed that they presently have a high image of  

veterinarians.  Married respondents once again agreed more strongly (80.2 percent) that it is better to deal  

with reputable veterinarians than with one who offers the lowest prices (statement 18), while single (68.5  

percent) and once married (67.4 percent) also agreed.   

Sex of Respondents and Advertising by Veterinarians 

     The sample was divided into  males and females.  Table 10 shows  that  differences  between the  

attitudes of these two groups with regard to advertising by veterinarians were insignificant.  These groups  

differed in opinion in two areas.  In response to statement 8 that you generally can rely more on what a  

friend tells you about veterinarians than on advertising, both the males (85.0 percent) and the females  

(77.6 percent) agreed.  Both groups disagreed with statement 10, “In general, my image of veterinarians  

would be  lower as a result  of advertising.”  The  females  disagreed  more strongly (83.3 percent as  

compared  to 73.5 percent).  The  level of agreement for the females was only 5.7 percent with 11.0  

percent  undecided,  while the level of agreement for the males was 12.0  percent with 14.5  percent  

undecided. 

Occupation of Respondents and Advertising by Veterinarians 

     The 402 responses were divided into two groups by respondents’ occupation: professional and non- 

professional.  Table 11 shows the significant differences between the attitudes of these two groups with  

regard to advertising by veterinarians.  These groups differed in opinion in two areas.  In response to  

statement 8  that you generally can rely  more on what a friend tells you about veterinarians than on  

advertising,  more of the  professional respondents agreed  (86.0 percent) than the non-professional  

respondents  (77.3 percent).  In  response  to  statement 18  that  it  is  better to  deal  with  reputable  

veterinarians than one who offers the lowest price, professional workers (81.4 percent) agreed more  

strongly than non-professional workers (70.0 percent).   

Conclusions 
   Based on the results of the research, several conclusions from this study can be drawn.  As a way of 

obtaining information about veterinarians’ services, consumers look for and favor advertising.  The 

results shown in Tables 2-6 indicate that consumers expressed a favorable response (more than 50.0 

percent) toward veterinarians’ advertising on statements 1, 4, 5, 6, 9, 10, 11, 12, 15, 16, 17, 18 and 19.  

Consumers felt that advertising by veterinarians could bring them useful information about services and 

specialties.  However, it is interesting that, as indicated in Table 6, only 36.0 percent of the respondents 

wanted to see more advertising by veterinarians, while 25.9 percent did not wish to see more advertising, 
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and 38.1 percent were undecided.  Veterinarians should be informed of these survey results so they can 

begin to satisfy consumers’ needs and desires.  

    The results in Table 7 indicate that, regardless of age, consumers agreed that advertising would be a 

useful tool to inform them about veterinarians’ services. While these consumers did not feel that 

advertising would lead to any suspicion about those who advertise, the older consumers felt strongly that 

advertising would not increase the quality of veterinarians’ services in the future. 

     The statement in Table 8 for which differences in attitude exist between income levels does not 

provide much direction for the best use of veterinarians’ advertising dollars.  Table 8 results imply that  

the high-income group (with the most dollars to spend) is the least receptive to advertising. 

     The results in Table 9 indicate that the single group has stronger opinions about veterinarians who  

advertise than the once-married and married groups.  The single, once-married, and married groups all  

had positive views of veterinarians.  Advertising by veterinarians was seen as useful to the consumer and  

informative to the public regarding the services and specialties of veterinarians.  These groups agreed  

they have a high image of veterinarians who advertise.  

     The results in Table 10 indicate that both males and females agreed you generally can rely more on  

what a friend tells you about veterinarians than on advertising.  Both sexes disagreed that their image of  

veterinarians would be lower as a result of advertising. 

     Table 11 results indicate that both professional and non-professional workers strongly agreed that you 

generally can rely more on what a friend tells you about veterinarians than on advertising.  Both groups 

also agreed that it is better to deal with reputable veterinarians than one who offers the lowest price.  

Professional workers are likely to respond to advertisements that depict clients as decision makers 

occupying important positions in a relaxed work environment in which they experience considerable job 

satisfaction.  

     This study seems to confirm the belief of many marketing professionals that advertising and marketing 

clearly have a place in the management and operation of professional services.  Veterinarians  

will now find that most consumers are receptive to the use of advertising by their profession as a means  

of communicating  information about  their services  to consumers.  The veterinarian  who carefully  

researches his/her market and investigates attitudes and preferences of specific socio-economic groups is  

likely to enjoy a competitive advantage over other veterinarians.  
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Table 1 
Frequencies and Percentages of Demographic Categories 

Demographic   

    Variable   Variable Categories Frequencies Percentages 

Occupation   Professional 164 41.0 

   Non-professional 238      59.0 

      Missing 0 0.0 

Age   18 - 25   89 22.1 

   26 - 35 110 27.4 

   36 - 45 85 21.1 

   46 or older 117 29.1 

      Missing 1 .2 

Sex   Male 173 43.0 

   Female 228 56.7 

      Missing 1 .2 

Race   White 296 73.6 

   Black 67 16.7 

   Other minority 38 9.5 

      Missing 1 .2 

Marital status  Single 133 33.1 

   Married 220 54.7 

   Divorced 38 9.5 

   Widowed  9 2.2 

      Missing 2 .5 

Income   $30,000 or less 97 24.1 

   $30,000-60,000 171 42.5 

   over $60,000 131 32.6 

      Missing 3 .8 

Education   Less than high school graduate 17 4.2 

   High school graduate 81 20.2 

   Some college 122 30.3 

   College graduate 127 31.6 

   Advanced degree 53 13.2 

      Missing 2 .5 
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Table 2 

Frequency Percentages of the Public’s Responses toward 

 Attitude Statements (in Percent) for Veterinarians 

                                                                                                                                                                                                                                                    

                                                                    Strongly     Agree      Undecided     Disagree      Strongly  

      Statement                                              Agree                                                                     Disagree 

  

   4.  It is proper for veterinarians to advertise 

                            11.2        63.2   16.4     7.0       2.2 

  

  9.  I presently have a high image of veterinarians. 

                           8.7        60.5    25.1     5.0     0.8 

 

10.  In general, my image of veterinarians would be lower as a result of advertising. 

       1.3          7.1  12.4   61.7   17.5  

 

15.  Advertising by veterinarians would tend to lesson the credibility and dignity of their services. 

       1.3        10.2  10.9   62.7     15.0  

 

19.  I would use the services (if needed) of veterinarians who advertise. 

       10.2        66.8  17.5     4.6     1.0  

 

 

 

Table 3 

Frequency Percentages of the Public’s Responses toward 

 Attitude Statements (in Percent) for Veterinarians 

                                                                                                                                                                                                                                                    

                                                                    Strongly     Agree      Undecided     Disagree      Strongly  

     Statement                                               Agree                                                                     Disagree 

  

  1. The public would be provided useful information through advertising by veterinarians. 

                          13.4        63.4   13.7     8.7    .8 

  

 5. Advertising by veterinarians would be a useful means of informing potential patients about   

      services and specialties. 

                           22.9        65.9     5.0     6.0    .3 

 

11. Advertising would help consumers make more intelligent choices between veterinarians. 

       8.6        54.8  22.3   13.2   1.0  

 

16.  Advertising makes the public more aware of the qualifications of veterinarians. 

       9.4        61.2    9.6   19.0     .8  
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Table 4 

Frequency Percentages of the Public’s Responses toward 

 Attitude Statements (in Percent) for Veterinarians 

                                                                                                                                                                                                                                                    

                                                                    Strongly     Agree      Undecided     Disagree      Strongly  

     Statement                                               Agree                                                                     Disagree 

  

  2.  When veterinarians advertise the costs are passed on to their patients through higher prices. 

                        15.2        43.0   20.0         20.7     1.2 

  

 7.  It is good to use the services of veterinarians who offer the lowest prices for routine services. 

                           8.7        21.1    19.0     40.1   11.2 

 

13.  When veterinarians advertise, prices are lowered due to more competition. 

       1.5        21.8  35.0     37.6       4.1  

 

18.  It is better to deal with reputable veterinarians than with one who offers the lowest prices. 

       27.7        47.0  12.4     12.2       .8  

 

 

 

Table 5 

Frequency Percentages of the Public’s Responses toward 

 Attitude Statements (in Percent) for Veterinarians 

                                                                                                                                                                                                                                                    

                                                                   Strongly     Agree        Undecided     Disagree    Strongly  

     Statement                                              Agree                                                                     Disagree 

  

  6.  Advertising by veterinarians would be more deceptive than other forms of advertising. 

                                      1.7          7.2   20.9     54.2   16.0 

  

 8.  You generally can rely more on what a friend tells you about veterinarians than on advertising. 

                            25.4        55.5          6.7      8.5     4.0 

 

12.  I would be suspicious of veterinarians who advertise. 

          1.5          6.1     9.4    65.7    17.3  

 

17.  Advertising by veterinarians would benefit only quacks and incompetents. 

         1.5         6.6  13.5    58.0   20.6  
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Table 6 

Frequency Percentages of the Public’s Responses toward 

 Attitude Statements (in Percent) for Veterinarians 

                                                                                                                                                                                                                                                    

                                                                    Strongly     Agree      Undecided     Disagree      Strongly  

     Statement                                               Agree                                                                     Disagree 

  

   3.  Advertising will increase the quality of veterinarians’ services in the future. 

                          8.7        33.6   20.0     31.8     6.0 

 

14.  I would like to see more advertising by veterinarians. 

                           2.5            33.5    38.1     22.8     3.1 

 

 

 

 

Table 7 

Differences in Consumers’ Attitudes toward Advertising 

by Veterinarians Based on Age 

 

                                                                   ATTITUDE RESPONSE                          SIGNIFICANCE  

                                              

                                                  Agree or            Undecided            Disagree or                  Overall  

    Statement                        Strongly                                            Strongly                   Chi-Square    

     and Age                            Agree                                               Disagree                   Probability 

 

3.  Advertising will increase the quality of veterinarians’ services in the future. 

 

     Younger                      135 (47.4%)*         55 (19.3%)           95 (33.3%)                    0.001 

Older 35 (30.0%) 25 (21.0%) 57 (48.7%)   

 

7.  It is good to use the services of veterinarians who offer the lowest prices for routine services. 

      

Younger 82 (28.7%) 51 (18.0%) 152 (53.3%)  0.046 

Older 38 (32.5%) 25 (21.3%) 54 (46.1%)   

 

 8.  You generally can rely more on what a friend tells you about veterinarians than on advertising. 

 

Younger 222 (78.0%) 20 (07.0%) 43 (15.1%)  0.034 

Older 103 (88.0%) 07 (06.0%) 07 (06.0%)   

 

 9.  I presently have a high image of veterinarians 

 

Younger 186 (65.3%) 80 (28.1%) 19 (06.7%)  0.012 

Older 92 (78.6%) 21 (18.0%) 04 (03.4%)   

     

 *Parentheses indicate row percentages. 
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Table 8 

Differences in Consumers’ Attitudes toward Advertising 

by Veterinarians Based on Income 

 

                                                                   ATTITUDE RESPONSE                          SIGNIFICANCE  

                                              

                                               Agree or            Undecided             Disagree or                 Overall  

    Statement and                Strongly                                             Strongly                 Chi-Square    

          Income                        Agree                                                Disagree                 Probability 

 

  2. When veterinarians advertise, the costs are passed on to their patients through higher prices.   

 

 Low 50 (51.5%)* 25 (25.8%) 22 (22.7%)  0.023 

 Middle 94 (55.0%) 30 (17.5%) 47 (27.5%)   

 High             89 (66.0%) 24 (17.8%) 19 (14.4%)   

 

  3. Advertising will increase the quality of veterinarians’ services in the future. 

 

 Low 55 (56.7%) 16 (16.5%) 26 (26.9%)  0.001 

 Middle 76 (44.4%) 36 (21.1%) 59 (34.5%)   

 High  39  (30.0%) 27 (20.0%) 66 (50.0%)   

 

  6. Advertising by veterinarians would be more deceptive than other forms of advertising. 

    

 Low 13 (13.4%) 24 (24.7%) 60 (61.9%)  0.005 

 Middle 17 (10.0%) 42 (25.0%) 112 (65.5%)   

 High 06  (04.5%) 18 (13.6%) 108 (81.8%)   

 

  8. You generally can rely more on what a friend tells you about veterinarians than on advertising. 

    

 Low 76 (78.4%) 05 (05.2%) 16 (16.5%)  0.007 

 Middle 130 (76.0%) 13 (07.6%) 28 (16.4%)   

 High 117  (89.0%) 09 (06.8%) 06 (04.5%)   

 

  9. I presently have a high image of veterinarians 

    

 Low 59 (60.1%) 27 (27.8%) 11 (11.3%)  0.034 

 Middle 116 (68.0%) 47 (27.5%) 08 (04.7%)   

 High 101  (76.5%) 27 (20.5%) 04 (03.0%)   

 

16. Advertising makes the public more aware of the qualifications of veterinarians. 

 

 Low 63 (66.3%) 17 (17.9%) 15 (15.8%)  0.015 

 Middle 127 (75.6%) 09 (05.4%) 32 (19.0%)   

 High 86  (66.7%) 12 (9.3%) 31 (24.0%)   

  

*Parentheses indicate row percentages. 
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Table 9 

Differences in Consumers’ Attitudes toward Advertising 

by Veterinarians Based on Marital Status 

 

                                                                   ATTITUDE RESPONSE                          SIGNIFICANCE  

                                              

      Statement                        Agree or            Undecided             Disagree or                 Overall  

    and Marital                     Strongly                                             Strongly                 Chi-Square    

         Status                            Agree                                               Disagree                 Probability 

 

   3. Advertising will increase the quality of veterinarians’ services in the future. 

 

 Single 71 (53.4%)* 23 (17.3%) 39 (29.3%)  0.028 

 Married 82 (37.1%) 49 (22.2%) 90 (40.7%)   

 Once Married             17 (36.2%) 08 (17.0%) 22 (46.8%)   

 

   5. Advertising by veterinarians would be a useful means of informing potential patients/clients about 

       services and specialties. 

 

 Single 123 (94.5%) 03 (02.3%) 07 (05.3%)  0.036 

 Married 196 (88.7%) 09 (04.1%) 16 (07.2%)   

 Once Married 38  (80.1%) 07 (15.0%) 02 (04.3%)   

 

   6. Advertising by veterinarians would be more deceptive than other forms of advertising. 

    

 Single 18 (13.6%) 33 (14.8%) 82 (61.7%)  0.044 

 Married 13 (05.9%) 40 (18.1%) 168 (76.0%)   

 Once Married 05  (10.6%) 10 (21.3%) 32 (68.1%)   

 

   9. I presently have a high image of veterinarians 

    

 Single 77 (57.9%) 47 (35.3%) 09 (06.8%)  0.014 

 Married 166 (75.1%) 45 (20.4%) 10 (04.5%)   

 Once Married 35  (74.5%) 09 (19.1%) 03 (06.3%)   

 

 18. It is better to deal with reputable veterinarians than with one who offers the lowest prices. 

 

 Single 89 (68.5%) 16 (12.3%) 25 (19.2%)  0.012 

 Married 174 (80.2%) 22 (10.1%) 21 (09.7%)   

 Once Married 31  (67.4%) 11 (24.0%) 04 (08.6%)   

  

*Parentheses indicate row percentages. 
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Table 10 

Differences in Consumers Attitudes toward Advertising 

by Veterinarians Based on Sex 

 

                                                                   ATTITUDE RESPONSE                          SIGNIFICANCE  

                                              

                                              Agree or            Undecided             Disagree or                 Overall  

    Statement and               Strongly                                             Strongly                 Chi-Square    

              Sex                          Agree                                               Disagree                  Probability 

 

    8. You generally can rely more on what a friend tells you about veterinarians than on advertising. 

 

     Male                          147 (85.0%)*        14 (08.1%)            12 (07.0%)                      0.009 

     Female                      177 (77.6%)          13 (05.7%)            38 (16.7%)                          

 

10. In general, my image of veterinarians would be lower as a result of advertising. 

 

     Male                          20 (12.0%)          24 (14.5%)            122 (73.5%)                      0.038 

     Female                      13 (05.7%)          25 (11.0%)            189 (83.3%)                          

 

* Parentheses indicate row percentages. 

 

 

 

Table 11 

Differences in Consumers Attitudes toward Advertising 

by Veterinarians Based on Occupation 

 

                                                                   ATTITUDE RESPONSE                          SIGNIFICANCE  

                                              

                                              Agree or            Undecided             Disagree or                 Overall  

    Statement and               Strongly                                              Strongly                Chi-Square    

       Occupation                   Agree                                                 Disagree                Probability 

 

8. You generally can rely more on what a friend tells you about veterinarians than on advertising. 

       11 (06.7%) 

    Professional             141 (86.0%)*         11 (06.7%)             12 (07.3%)                      0.028 

    Non-Professional    184 (77.3%)            16 (06.7%)             38 (16.0%)                     

  

18. It is better to deal with reputable veterinarians than one who offers the lowest price. 

 

    Professional             131 (81.4%)          22 (13.7%)             08 (04.9%)                       0.000 

    Non-Professional    163 (70.0%)          27 (11.6%)              43 (18.5%)                     

 

* Parentheses indicate row percentages. 
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     Children’s efforts toward success in school start early. Young children are expected to be ready to 
learn and to quickly and smoothly adjust to the educational environment (Arbeau, Coplan, & Weeks, 
2010; Dockett & Perry, 2009). One major factor that impacts children’s ability to adjust is the relationship 
they develop with their teacher (Gallagher & Mayer, 2008). Although researchers continue to investigate 
various child characteristics that influence the child-teacher relationship, little attention has been paid to 
educator characteristics. Specifically, child temperament effects school success (Rudasill & Rimm-
Kaufman, 2009), but it is unknown whether educator temperament is as influential in facilitating student 
success. 
     In today’s schools, success all too often is measured by test scores. Early childhood research literature, 
however, points to a more inclusive definition of school success that involves positive adjustment to the 
school environment. Early adjustment is considered a priority for future school success by many 
researchers who propose that most learning and behavior patterns are established by the third grade 
(Pianta & Steinberg, 1992). Empirical demonstrations found that early acculturation to school results in 
positive long-term social-emotional, academic, and behavioral competencies; whereas poor adaptation 
often leads to negative long-term outcomes (Entwisle & Hayduk, 1988; Kazdin, 1987; Ladd, 
Kochenderfer, & Coleman, 1996). Entwisle and Hayduk purported that children who transition easily to 
the school setting tend to be better prepared emotionally to learn. This readiness gives them a positive 
foundation upon which to build. In sum, children’s feelings and attitudes, whether positive or negative, 
about themselves and school has long-term consequences (Keogh, 1986). 
     Kindergarten is the grade on which many researchers investigating school adjustment focus; however, 
increasingly more children begin school at the preschool level (Fabian, 2000). Data from the Annie E. 
Casey Foundation (2008) show that only 39% of children, ages 3 to 5 years, in the United States do not 
receive nursery school, preschool, or kindergarten services suggesting that 61% of young children are 
enrolled in some sort of out-of-home care (i.e., family- or center-based services). Thirty-eight states 
offered public school preschool services for three and four year olds during the 2008-2009 school year 
(Barnett, Epstein, Friedman, Sansanelli, & Hustedt, 2009). Attendance in state-funded preschool 
programs has steadily increased with an 86.2% jump from the 2001-2002 school year to over 1.6 million 
in 2008-2009. When including all public and private preschool programs, 74% of four year olds and 47% 
of three year olds are enrolled in preschool programs (O’Donnell, 2008). 
     The transition of moving from home to school entails physical changes as well as variations in cultural 
environments that children may not have experienced prior to attending preschool. For example, the 
classroom culture may require conformity to educator expectations, regulation of behavior, attending, and 
keeping quiet during certain activities, which may require different levels of self regulation and create 
both cognitive and behavioral disequilibrium for some young children (Perry & Weinstein, 1998). 
     The concept of transition for young children is complex and involves a number of constructs. 
Although Rous, Hallam, Harbin, McCormick, and Jung (2007) developed a conceptual framework of 
transition for young children with special needs, the multiple variables and systems that interact to 
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influence the transition process could apply to many young children. Figures 1 and 2 are portions of the 
conceptual framework that represent the community influence on the transition of a young child, and the 
abilities needed for children to succeed in having a positive adjustment to school (Rous, Harbin, & 
McCormick, 2006). Part of what accounts for the success of children’s willingness to adapt and ability to 
engage and develop in school environments is the interaction between the child and provider which is 
influenced by a number of factors including the temperament of both interactive partners (child and 
teacher). 
Temperament 
     Behavior is the result of multiple characteristics that are influenced by many aspects of daily life, 
including temperament (Taylor, 1991). Although consensus exists among researchers (Goldsmith et al., 
1987; Sanson, Smart, Prior, Oberklaid, & Pedlow, 1994; Carey & McDevitt, 1995; Keogh, 2003; & 
McClowry, Snow & Tamis-LeMonda 2005) that temperament is a construct that represents a group of 
related traits with a genetic or biological basis that is influenced by the environment, there is no 
universally accepted definition of temperament. The authors of this study endorse the view of Thomas, 
Chess, and Birch (1968), in which temperament is explained not by what people do or why they do it, but 
by the “how” of their behavior. In this definition, temperament refers to how individuals perceive and 
react to their environments. It is the lens through which people view and interpret their world. Without 
knowledge of this crucial aspect of behavior, the ability to understand behaviors is diminished.  
Task Orientation Temperament Profile 
     Understanding temperament can be facilitated by organizing information into a temperament profile. 
Temperament is first classified into dimensions in which a person’s behavior is rated along a 
temperament continuum. Exhibited behaviors that are high or low on a dimension often are the basis for 
how a person is described. Thomas and Chess (1977) identified nine dimensions: activity, rhythmicity, 
approach/withdrawal, adaptability, intensity, mood, persistence/attention span, distractibility, and sensory 
threshold. Studying only one dimension of temperament, however, can yield limited information about a 
person’s temperament profile. In order to develop a more complete understanding, temperament 
researchers have combined factor analyses and observations to cluster dimensions as a means of better 
describing temperament characteristics. For example, earlier research conducted by Keogh (Keogh & 
Bernstein, 1988) found that task orientation is a cluster of behavioral dimensions that is based on specific 
temperamental characteristics and corresponds with success or problems with achievement and school 
performance for students. As noted by Keogh (2003, p.63), most current temperament researchers agree 
upon three temperament dimensions that are associated with a temperament–achievement relationship: 
activity, distractibility, and persistence. A child who is described as having a high task orientation 
temperament profile would have high persistence/attention span, low activity, and low distractibility. This 
cluster has been found to be positively associated with intelligence, motivation, social skills, academic 
performance, and working to potential (Keogh, 1994 & 2003; Martin, Olejnik & Gaddis, 1994).  
     A number of empirical studies have supported the task orientation-school adjustment link (Keogh, 
2003). Based on a study of 104 first-grade children, Martin et al. (1994) reported that children in the study 
who exhibited low task orientation temperamental characteristics had increased problems with school 
performance. Conversely, Martin and Bridger (1999) and McClelland and Morrison (2003) suggested that 
characteristics that allow children to focus, to be interested, and to pay attention, are associated with 
higher academic scores and positive school adjustment, including children who are enrolled in preschool. 
In addition, Mobley and Pullis (1991) found that educators rated young children who exhibited high task 
orientation abilities and low reaction to environmental stimuli as having the most positive behavioral 
interactions in their classroom environments.  
     The research on task orientation, however, has focused on children, and thus there are few published 
studies on adult temperament. The majority of the temperament literature published in the United States 
tends to focus on children and youth (through adolescence). The scant number of studies on teacher 
characteristics relates to teaching variables and not their interaction with their students (Teven, 2007). 
Additionally, fewer published studies investigate the task orientation of teachers. The importance of 
assessing educator temperament, however, is supported in research literature. Pullis (1989) and Keogh 
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(2003, p. 139) stress that educators’ awareness of their own temperament can help in understanding the 
various relationships they have with students. These authors suggest that educators need to be aware of 
their own behavioral styles and how they interact with others. This self-understanding would allow 
educators to identify variables that do not facilitate a good fit for child learning in their classroom. This 
knowledge also would provide educators the opportunity to address this potentially poor fit before 
problems arise.  
Educator-Child Relationship 
     Research suggests that the school environment in which preschool children interact affects their degree 
of fit and their adjustment to school (Keogh, 2003). Dissimilarities between children and their educational 
environments can involve the adults in the environment and those adults’ (e.g., educators) attributes or 
characteristics. Studies investigating educator characteristics have included self-efficacy, dispositions, and 
values as well as demographic qualities (Aud, et al., 2010; Kennedy, 2011; Helm, 2006; Sunley & Locke, 
2010; Wakefield, 2003; Whitley, 2010). Literature specific to educator characteristics and young children 
include responsiveness, caring interactions; explicit instructions and feedback; and demographic factors 
(Coplan & Prakash, 2003; Downer, Sabol, & Hamre, 2010; Saft & Pianta, 2001). 
     Through the adult/child relationship, educators facilitate the positive behavior of children, their 
interactions with peers, and adaptation to the school culture. These regulatory aspects of development are 
vulnerable to change at a young age. The educator/child relationship is pivotal and influential; thus, it can 
serve either to facilitate or inhibit children in learning to expand and modify coping strategies in order to 
be successful in the school environment. Investigating three major components associated with quality 
preschool programs (program development, quality, and teacher interaction), Mashburn et al. (2008) 
found that the only component that was consistently related to child development was educator-child 
interaction. In fact, higher quality of emotional interactions, defined as warm relationships and higher-
order thinking (CLASS; La Paro, Pianta, Stuhlman, 2004) between teachers and pre-K children have been 
found to be strongly associated with teacher ratings of increased student competence and decreased 
problem behaviors. 
Educator-child relationship and temperament 
     When child temperament is included as a variable, a number of researchers have found a relationship 
between child temperament and teacher-child interactions. Kean (1997) found increased positive 
interactions between educators and children when children were rated as having easy temperaments. 
Focusing on child temperament within educator-student interactions and student outcomes in social and 
academic success, Rudasill and Rimm-Kaufman (2009) found that the type of adult-child interaction 
among 1st

     The majority of research literature on temperament and the educator/child relationship focuses on the 
child’s temperament. Few studies investigate the teacher’s temperament, although its importance has been 
noted across a large span of time (Grieder, & Newburn, 1942; Keogh, 2003; Leeds, 1956; Vanderslice, 
2010; Wadington, 1997). Studies investigating adult temperament have found relationships with learning 
and temperament dimensions of extraversion, neurotocism, and psychoticism (McCroskey, Valencic, & 
Richmond, 2004; Porter, Wrench, & Hoskinson (2007). In addition, Moreno-Abril et al. (2007) found an 
association between psychiatric morbidity and temperament (high harm avoidance and novelty seeking 
and low self-directedness) in Spanish school teachers, while Tevon (2007) found that teacher 
temperament predicted caring behaviors. Osborne’s (1985) findings on teacher temperament are of most 
interest to the current study. Teachers who rated their temperament as high on sociability and ascendance 
(e.g., leadership, comfort speaking with others in public) showed an increase in following a distracted 
student’s lead onto irrelevant topics, whereas  teachers who rated themselves as high on restraint (i.e., 
self-control) were more likely to use a task orientation/teaching approach. The task orientation approach 
included responding to a low number of irrelevant comments and offering a high number of instructional 

 graders and their teachers were different depending upon the students’ temperaments. 
Specifically, Rudasill and Rimm-Kaufman’s results showed that shyness was associated with educator-
student closeness through child-initiated interaction, whereas teacher-initiated interaction was more 
prominent in teacher-child interaction for children with a lower effortful control (i.e., self-control) 
temperament style.  
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commands. In addition, teachers with high general activity level were less likely to use a task orientation 
approach to re-focus a distractible student. These results provide partial support for a teacher task 
orientation temperament profile according to the accepted definition of low activity level, high 
persistence, and low distractibility. This current study looked specifically at identifying a task orientation 
temperament profile in teachers. Specifically, teachers were assessed to see if a task orientation profile 
was prevalent among educators who serve preschool children. It seems, as part of the environmental 
component of a positive goodness of fit for children entering school, that successful preschool teachers 
would demonstrate low activity, high persistence, and low distractibility to assist young children to adjust 
to a new environment and to focus on their work and play. 
Method 
     The purpose of this study was to investigate whether the temperament dimensions of activity, 
distractibility, and persistence that form a task orientation structure for children could be found with an 
adult population of preschool educators. It was hypothesized that a high task orientation temperament 
cluster would be found among preschool educators.   
Participants 
     Data were obtained from 94 preschool educators across five states who served as general or special 
education preschool service providers in center-based settings. They served as the educators of 228 
children, ages three to five, recruited for a larger study. The sample of educators was recruited using a 
three-pronged approach in order to decrease threats to external validity. First, teachers who served a child 
who was part of the larger study were enlisted for the current study. Secondly, as long as teachers in the 
sample had less than three children in the larger study, other teachers at that same school who were 
teaching preschool-aged children were enlisted. The third approach involved teachers who worked in 
neighboring schools and were employed by the same agency/district as the educator serving children in 
the larger study. In this way, sample selection moved from the original teacher to her colleagues in the 
same school to colleagues in the same community and employed by the same agency/district. Table 1 
includes the demographic information for this preschool educator sample.  
Instrumentation 
     Temperament was operationally assessed using the Dimensions of Temperament Scale, Revised 
(Windle & Lerner, 1986). This instrument was based on the work of Thomas and Chess (1977) and holds 
a cross-situationally consistent position that views temperament within discrete dimensions. Windle and 
Lerner hold to the premise that people’s behavioral acts can change over time and across situations, but 
not the stylistic aspects of their behaviors. The DOTS-R scales include three versions of the same 54 
questions: Child, Child-Self, and Adult (Windle & Lerner, 1992). The adult version used in this study is 
anchored in ten temperament dimensions. These include Activity Level-General; Activity Level-Sleep; 
Approach/Withdrawal (high scores mean more comfortable in approaching new stimuli); 
Flexibility/Rigidity (high scores mean a more flexible style); Mood (positive or negative); Rhythmicity-
Sleep; Rhythmicity-Eating; Rhythmicity-Daily Habit, Distraction, and Persistence. The present study 
used only those dimensions associated with the task orientation structure: the Activity Level-General, 
Distraction, and Persistence dimensions, 
Procedures 
     Educator temperament data were collected within a larger multi-state longitudinal research study that 
investigated the relationship of transition practices for children with special needs into preschool and 
kindergarten, and school outcomes. Data were collected from Kentucky, Louisiana, Michigan, Oregon 
and Wisconsin. Center-based programs that served children identified as requiring early intervention 
services were identified and sent a survey asking about their services, enrollment, demographic make-up 
of enrollment, and their interest in participating in a national research study. Programs were randomly 
selected as part of a purposive sample based on pre-established selection and exclusion criteria. 
Specifically, programs and providers who omitted survey information of key stratification variables (e.g., 
geographic location) and those that noted that they served less than 10 children were excluded from the 
sample pool. Before randomly drawing sites, the programs/providers were divided into urban and rural 
geographic locations and before randomly selecting children, program/provider enrollments/caseloads 
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were stratified on ethnicity. The educators for the selected children were asked to complete the adult 
version of the DOTS-R (Windle & Lerner, 1992). Demographic information was obtained through a 
survey instrument used as part of the larger research study. 
Results 
     Data analyses consisted first of a factor analysis with the 15 items that made up the DOTS-R, Adult 
task orientation structure: Activity Level – General, Distractibility, and Persistence. The maximum 
likelihood factor extraction procedure resulted in a four-factor solution when using criterion that included 
Eigen values that are larger than one. The scree test, however, indicated a two-factor solution. The results 
of the Varimax factor rotation yielded a two-factor solution, which represented activity and a 
distractibility/persistence combination. In addition, with the exception of item 10, the items within the 
two factors were similar to Windle and Lerner’s (1992) subscales if distractibility and persistence were 
combined. Specifically, with the exception of item 10 loading on activity instead of persistence, items for 
the activity subscale were identical to Windle and Lerner’s factors and items for a combined distractibility 
and persistence factor were identical to Windle and Lerner’s separate distractibility and persistence 
factors. It was noted that the movement of item 10 to activity left only two items in the original 
persistence factor. Table 2 contains the two-factor solution after rotation. Note that Q10 was not part of 
the original activity factor and was not recoded prior to conducting the factor analysis. Once the two-
factor solution was found, item 10 was recoded and a second factor analysis was conducted; the values 
remained the same, but both values for Q10 changed to a negative direction.  
     Convergent validity was then tested through item analyses for each of the two factors to determine 
item to subscale reliability. Tables 3 and 4 show item reliability within subscales and correlations between 
subscales for activity and the distractibility/persistence factor, respectively. Bolded items indicate the 
highest correlation values across both dimensions, indicating the best dimension for that item. Both 
factors demonstrated high reliability: activity (.83) with eight items and distract/persist (.81) with seven 
items. Assessment of discriminant validity between the subscales indicated that the highest correlations 
with items remained in their factored subscales. Based on these outcomes, no further revisions with the 
items were needed. A third and final analysis was conducted to determine if a task orientation cluster 
existed among adult preschool educators, and investigated item to scale reliability and subscale to scale 
correlations. Table 5 shows the item to scale and subscale to scale results. Cronbach’s alphas indicated 
high reliabilities (.82 - .84) and significant correlations (p > 0.01). These results suggest the existence of a 
reliable task orientation temperament cluster among preschool educators. 
Discussion 
     With so many preschool-age children receiving early care and education outside of the home, it is 
important to consider educator temperament as children enter center-based preschool services from home 
settings; and as they enter kindergarten from preschool. In the ideal world, child and educator 
temperament styles would be considered so that the optimal match might be utilized when reaching 
forward to decide the best child-educator match in the new setting; when reaching back to review the 
facilitative and inhibitive aspects of the sending environment; and when reaching out to bridge these two 
environments. 
     As part of the optimal transition process, educators need to be aware of their temperament profiles so 
that when child temperament is assessed, an objective determination can be made as to which teacher and 
child make the most positive goodness of fit. As noted by Osborne (1985), the best match does not 
necessarily mean the same type of temperament. In Osborne’s study, teachers who identified themselves 
as more sociable with higher levels of activity spent more time off-topic with students who demonstrated 
high levels of distractibility versus teachers who self-identified as having a lower level of activity and 
increased self-control. Likewise, it seems that an educator who has a tendency to be slow to warm (i.e., 
shy) would not be a good match for a child who is withdrawn. In addition, for children with high task 
orientation temperament profiles, it would be important for them to be matched with an educator who is 
able to provide an environment that allows time for children to work either alone or with others who are 
equally focused on a project without disruption. Further research, therefore, is needed to determine 
whether children with high task orientation temperaments would be a better or worse match with 
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educators who have high task orientation profiles. Similarly, further investigation is needed to determine 
if children with low task orientation temperament profiles would find a more positive goodness of fit in 
their preschool environments with educators who individually modified their classroom setting based on 
their children’s needs to facilitate their development (e.g., who had higher levels of activity).  
     Although teacher temperament research spans nearly 70 years, with specific research on the role 
temperament plays in the schools beginning about 35 years ago, including self-awareness of temperament 
has not been uniformly instituted in educator-preparation programs. This inattention is evidenced by the 
paucity of published studies and assessment instruments that measure adult temperament. With large 
numbers of young children entering center-based early care and education programs during their 
preschool years and the short- and long-term needs for positive transitions and adjustment to these new 
settings, it is prudent to consider how educators’ temperaments interact to facilitate children’s social and 
academic development. Specifically, the task orientation temperament profile found to be positively 
associated with school success for students in elementary, middle, and secondary schools may be even 
more important during the preschool years when young children have not matured enough to compensate 
for their temperamental attributes in order to resolve poor goodness of fit situations. Concurrently, there is 
still much to learn about the task orientation temperament profile among educators across grades. Since 
the strength of the positive relationship between task orientation and achievement is shown to increase as 
children further their education (Guerin, Gottfried, Oliver, & Thomas, 1994) it would be of interest to 
understand the prevalence of task orientation temperament among educators in older grades.  
     Limitations associated with this study involve the sample and instrument. The sample for this study 
does not reflect the general population of preschool educators. As a multi-state study that involves five 
states, generalizations may be possible within state boundaries, but not across the five participating states. 
In addition, the current study sample of preschool educators had a higher than typical level of education. 
The median education level for this sample of educators was a Master’s degree. This is unusual for 
preschool teachers as the average level of education is less than a Bachelor’s degree (Jacobson, 2005). 
Another limitation is the temperament instrument. There was a high rate of non-respondents on the 
DOTS-R, Adult temperament scale. Comments written on the returned blank or incomplete protocols 
suggested that some teachers did not complete them because they believed the questions were 
inappropriate or too personal and did not feel comfortable answering. For those educators who submitted 
incomplete DOTS-R, most of them stopped answering further items when they were asked to respond to 
their schedule of bowel movements. Such items related to the rhythmicity temperament dimension, which 
unfortunately, was not investigated in this study.  
     Implications of the findings from this study can be applied on multiple levels. On the direct service 
level, identifying educator temperament would benefit educators in understanding how they might adjust 
their approaches and environments to better serve the wide variety of children transitioning into their 
classrooms and to facilitate children’s ultimate success in preschool. Comparing educator temperament 
with the teacher disposition research (Helm, 2006) may inform school teams, including preschool teams, 
as to which children and educators would be a positive match and which could result in potentially 
negative interactions. Although this approach would be impossible to use with every child and teacher, 
since there will always be a wider variety of children’s temperaments than there are teachers’ 
dispositions/temperaments, the process is encouraged for those children who have more extreme 
temperament profiles with educators who have incongruent temperament profiles. This approach can be 
used proactively to prevent mismatches as well as resolve problems shortly after they arise.  
     On administrative and personnel preparation levels, embedding temperament concepts when training 
and recruiting educators can add depth to these processes. Finally, on a research level, further 
investigation will help to determine how preschool educators with high, moderate, and low task 
orientation interact differently with young children of various temperament profiles. In summary, findings 
from this study will assist in broadening our knowledge about the specific goodness of fit characteristics 
between children and their preschool environment that will facilitate positive transitions when considering 
the educator task orientation temperament cluster as a dimension of the preschool environment. 
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Table 1.  
Educator Characteristics 
______________________________________________________________________________ 
 Characteristic   Median  Percentage 
     (n=94) 
______________________________________________________________________________ 
Age     40.5 years 
Experience   10 years 
Gender: Female           97.5 
Race/Ethnicity 

African American           9.0 
Asian American            1.5 
European American          78.5 
Latino/a             5.5 
Multiracial             2.5 
Other              2.0 

Education   Master’s degree 
______________________________________________________________________________ 
 
 
 
 
Table 2 
Two Factor Solution for DOTS-R, Adult. 

 
 Factor 1: Activity Factor 2: Distract/persist 

 
Q2r .632 .285 
Q5 .163 .644 
Q6 -.064 .543 
Q7r .720 -.047 
Q9 .162 .545 
Q10r -.397 -.376 
Q11r .522 .182 
Q15 .191 .513 
Q19r .648 .200 
Q20 .153 .714 
Q22 .069 .622 
Q23r .598 .310 
Q24 .164 .644 
Q29r .605 -.152 
Q54r .668 .209 
r = recoded items  
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Table 3 
Adult Activity Subscale Convergent and Discriminant Validity.  
              

Activity Subscale Cronbach’s Alpha .83 
 

  Cronbach’s Alpha  Activityr  Distract/Persist 
Items    If Item Deleted           Correlation     Correlation 
              
Q2r  .79 .64 .35** 
Q7r .80 .61 .12 
Q11r .82 .50 .17 
Q19r .80 .60 .23* 
Q23r .80 .59 .34** 
Q29r .82 .47 .01 
Q54r .80 .61 .32** 
             
r = recoded items and subscale 
* p > 0.05 
** p > 0.01 
 
 
 
 
Table 4 
Adult Distract/Persist (Factor 2) Subscale Convergent and Discriminant Validity.  
             

Distract/Persist Subscale Cronbach’s Alpha .81 
 

  Cronbach’s Alpha  Activity  Distract/Persist 
Items    If Item Deleted           Correlation     Correlation 
             
Q5  .79 .34** .59 
Q6 .80 .02 .47 
Q9 .80 .22* .49 
Q15 .80 .29** .49 
Q20 .77 .27** .68 
Q22 .79 .19 .56 
Q24 .79 .34** .58 
             
* p > 0.05  
** p > 0.01 
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Table 5 
Adult Task Orientation Scale Reliability and Correlation.  
             
 Subscale      Task Orientation Scale Correlation 
       

 Activity  .87** 
 Distract/Persist  .79** 

       
 

Adult Task Orientation Scale Cronbach’s Alpha .84 
 

    Cronbach’s Alpha      Task Orientation 
Items      If Item Deleted         Correlation 
             
 Q2r .82  .67** 
 Q5 .82  .61** 

 Q6 .84  .29** 
 Q7r .83  .55** 
 Q9 .83  .45** 
 Q11r .83  .47** 
 Q15 .83  .55** 
 Q19r .82  .61** 
 Q20 .82  .61** 
 Q22 .83  .50** 
 Q23r .82  .67** 
 Q24 .83  .61** 
 Q29r .84  .43** 
 Q54r .82  .66** 
r = recoded items  
** p > 0.01 
 
 

 
  

72



 
Figure 1.  
Community Influence on Transition 
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Figure 2.  
Abilities Influenced by Transition that are Associated with Child School Adjustment 
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     The purpose of this research project was to examine the differences between principal mentors and 
student interns’ perceptions of the effectiveness of a principal preparation program with respect to 
integration of ELCC/state standards for principals. The coursework for this principal preparation was 
delivered totally online. 
Background 
     In the past decade, the technology of online learning has matured. Smith and Mitry (2008) found 
online higher education can be offered in the form of equal-quality and equal-standard learning that is an 
economically viable option for students. In 2007, a university located in Texas implemented an online 
master’s degree program in education leadership leading to principal certification with an internship as 
the culminating project. To date, over 3,000 students have completed this program. During the internship 
students are offered the opportunity to apply knowledge and develop skills in and an actual field-based 
education setting. 
     The principal internship is a self-paced 18-month experience based upon state standards. The 
internship contains several reviews by professors and the principal/mentor that have been spaced to 
coincide with different courses and learning tasks to provide the intern with performance guidance. The 
accumulation of internship hours begins with the first course and ends with the 11th

Purpose 

 course. In the 
campus-supervised portion of the internship, students develop a plan based upon several self-assessments. 
There are skill activities in the practicum textbook that the intern students use as a guide. The interns’ 
principal/mentor is expected to meet regularly with the intern to discuss experiences and facilitate the 
interns’ activities. In addition, the principal/mentor critiques projects and provides coaching in the areas 
that need improvement. Lastly, principals/mentors evaluate their interns 18 months of activities relative to 
the ELCC/state standards. 

     The purpose of this study was to identify mentor principals’ (mentors) and principal preparation 
interns’ (interns) perceptions of the characteristics and abilities needed with respect to ELCC standards 
for successful principal leadership in today’s schools. In addition, mentor and intern concerns and 
recommendations relative to principal preparation were solicited. 
Literature Review 
     Topics for this literature review include the following: Standards, community leadership, instructional 
leadership and administrative leadership. 
Standards 
     Standards-based education reform in the United States began with the publication of A Nation at Risk 
in 1983 (Guthrie & Schuermann, 2010; Marzano & Kendall, 1996). Guthrie and Schuermann (2010) 
noted that development of standards heightened accountability for educators across the nation. These 
authors further noted the prominent role standards and accountability play in the No Child Left Behind 
Act of 2001. Marzano and Kendall (1996) suggested that it became the responsibility of state and local 
leaders to improve the state education system through the development of policies to increase the rigor of 
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graduation regiments. While these first attempts had less than successful results, they increased state and 
local leader desire to pursue the success (Ravitch, 1995). Ravitch (1995) found educational goals and 
standards became the hallmark of the debate and asserted “Standards can improve achievement by clearly 
defining what is to be taught and what kind of performance is expected” (p. 25).  
     The leadership role and job responsibilities of principals have changed considerably during the past 
four decades with current emphasis upon leading for learning (Copeland & Knapp, 2006). Programs and 
departments of educational administration seeking accreditation by the National Council for Accreditation 
of Teacher Education (NCATE) under the auspices of the National Policy Board for Education 
Administration (NPBEA) must now meet standards developed by the Educational Leadership Constituent 
Council Members (ELCC) (Shipman, Queen, & Peel, 2007). 
Community Leadership 
     Epstein and Sanders (2006) suggested that school, family, and community were important to 
children’s development. This author found by implementing activities and educator involvement, students 
achievement improved. Over 60 years ago, the Educational Policies Commission purported that 
democratic education guaranteed all members of the community a voice in determining education 
purposes and policies and this perspective formed the foundation of community involvement in today’s 
schools (Lunenburg & Irby, 2006). Lunenburg and Irby (2006) explained that principals must be involved 
in developing coordinated service, to include community volunteerism toward a variety of school needs 
and the development of coordinated services extending from schools to families. Shipman, Queen, and 
Peel (2007) noted that “the school principal alone is the most critical factor in determining the extent of 
parental and community involvement in the school” (p. 97). These authors recommended the 
development of a school community relationship plan to identify ways to involve community members 
and parents as a means to help students learn. Specifically, ELCC Standard 4 states: 

     Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by collaborating with 
families and other community members, responding to diverse community interests and 
needs, and mobilizing community resources (Shipman, Queen, & Peel, 2007, p. 87).  

Instructional Leadership 
     According to Guthrie and Schuermann (2010), “Teaching and learning make up the core competencies 
of schooling” (p. 171). These authors emphasized the importance of state and national standards by noting 
that alignment between standards and program components with emphasis upon instructional time was 
critical for instructional leadership success. Guthrie and Schuermann noted that school leaders are in a 
position to monitor instructional time and assist teachers in dealing with issues of student motivation, 
student learning, and the reality of multiculturalism. 
     Lunenburg and Irby (2006) identified three major behaviors principals needed to support teaching and 
learning. First, these authors found it necessary to accommodate the teachers’ need to learn about diverse 
students. Second, they noted that principals needed to assess student learning outcomes; and finally, 
principals needed to facilitate instructional planning. 
     Smith and Piele (2006) found current concepts concerning instructional leadership more complex than 
earlier versions. These authors found instructional leadership encompassed a clear vision, in depth 
knowledge of learning, and an ability to connect with the larger community while functioning within 
state-national standards and high-stakes accountability. Fullan (2002) suggested that the modern principal 
required understanding of the changing cultures in student learning so that this information could be used 
to transform the teaching profession. 
Administrative Leadership 
     Doyle and Rice (as cited in Shipman, Queen, & Peel, 2007) stated “although researchers stress the 
importance of the principal as instructional leader, the consensus in the literature is that principals spend 
most of their time dealing with managerial issues” (p. 55). Essential elements of leadership stated in 
ELCC Standard 3 include management of the organization, management of operations, and management 
of resources (Shipman, Queen, & Peel, 20078). Shipman, Queen, and Peel identified nine areas that 
principals should be knowledgeable about within the management area as follows: organizational theory, 
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models of organizations, principles of organizational development, school safety, human resource 
management, human resource development, fiscal operations, school management, and school facilities. 
Guthrie and Schuermann (2010) stressed the importance of strategic planning with respect to 
administrative leadership noting emphasis upon systematic review and possible redeployment of the 
institution’s resources. 
The Study 
     The components of this study included instrument development, research questions, research design, 
sample characteristics, data analysis, limitations and delimitations, findings, summary, conclusions, 
recommendations, and references. 
Instrument Development 
     The survey instrument addressed nine competencies based on the ELCC/state standards for principal 
preparation in Texas. Open-ended questions related to participants recommendations for program 
improvement and identified areas of concern.  Survey items 
(N = 9) were scored on a 5-point Likert scale with a total possible range of 9-45, where higher scores 
indicated a greater degree of agreement with the survey items. Total survey scores demonstrated a 
pronounced negative skew, meaning most respondents obtained high overall survey scores. Face validity 
was established by a panel of experts consisting of university professors and professionals from the field. 
An overall internal consistency reliability was determined with a Chronbach’s coefficient alpha of .95. An 
average inter-item correlation of .72 was found. 
Research Questions 
 Five questions for research were developed for this study:  

1. Were there differences between interns’ and mentors’ perceptions of intern competency 
with respect to the nine competencies included in the ELCC/state standards? 

2. What were the interns’ and mentors’ perceptions of intern effectiveness across the nine 
competencies? 

3. Which of the nine competencies did mentors rate highest and lowest? 
4. What were the interns’ and mentors’ recommendations for program improvement? 
5. What were the major concerns identified by interns and mentors? 

Research Design and Data Collection 
     This exploratory study was conducted using a non-experimental design. Survey research methodology 
was selected as a convenient format to assess participant perceptions at one point in time. A sample of 
convenience was asked to respond to the electronic survey. Respondents were students enrolled in an 
online principal preparation program in Texas and their field-based principal mentor. 
Sample Characteristics and Response Rate 
     A total of 275 surveys were returned, 271 (98.5%) of which contained analyzable data. The majority of 
the respondents were student interns, 215 (79.3%). Fifty-six principal mentors responded. Females were 
the majority, 202 (74.8%). Principals and vice-principals comprised 55 (21%) of the sample. Other job 
titles included 175 (66%) teachers (student interns) and central office/program directors, 34 (13%). The 
age range of the majority of the respondents, 179 (67%), was 31-50 years. Thirty-eight (14%) were 
younger with ages ranging between 20 to 30 years. While 49 (18%) were older with an age range of 51 to 
60 years. 
Data Analysis 
     Descriptive statistics were used to present the characteristics of the respondents and identify 
participants’ ratings of effectiveness of the nine competencies. An independent sample t-test was used to 
identify mean differences between interns’ and mentors’ perceptions of intern effectiveness. Qualitative 
responses were analyzed through data reduction methods. 
Limitations and Delimitations 
     Basic assumptions underlying this study included the premise that the participants were familiar with 
principal preparation program, as well as ELCC/state standards. The limitations of this study were 
commensurate with survey research methods. The data were collected at one point in time and reflected 
the experiences and biases of the participants where responses were voluntary. Geography is a 
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delimitating factor where participants were only from Texas so that this study will not generalize the 
locations outside Texas. Additionally, this study was delimited to education professionals enrolled in the 
online principal preparation program at the Texas university of interest. 
Findings 
     The findings will be discussed with respect to the research questions. 
1. Were there differences between interns’ and mentor’s perceptions of intern competency with 

respect to the nine competencies included in the ELCC/state standards? 
     Mean differences on total survey scores as a function of role (mentor vs. intern) were tested with a t-
test for independent samples. Assumptions of the statistical models were examined and satisfied. 
Principal mentors (M = 37.98) did not differ significantly from student interns (M = 39.28) on total survey 
scores, t (269) = 1.31, p = 0.19. 
2. What were the interns’ and mentors’ perceptions of intern effectiveness across the nine 

competencies? 
     In general, on all nine competencies, interns were rated effective; however, on Competency 8 
(budgeting, personnel resources utilization, and technology use), interns were rated least effective by 13% 
of the participants. On Competency 2 (school/community collaboration and diverse interests and needs), 
interns were rated as most effective by 95% of the participants. 
3. Which of the nine competencies did mentors rate highest and lowest? 
     There was some disagreement with the overall ratings of most and least effective when comparing the 
overall total ratings with only those of mentors. Ninety-three percent of the mentors rated interns most 
effective on Competency 7 (application of organizational decision-making and problems solving skills 
relative to effective learning). Nine percent of the mentors agreed that interns were least effective on 
Competency 9 (application of leadership management concerning the campus physical plant and support 
systems to ensure a safe, effective learning environment). The open-ended questions were analyzed 
through data reduction methods as recommended by Creswell (2007). Two researchers categorized the 
responses and agreed upon the emerging categories to maintain reliability. The open-ended research 
questions form the framework for the analysis. 
4. What were the interns’ and mentors’ recommendations for program improvement? 
     Intern and mentor ratings were not separated in their responses. All 171 respondents replied to the 
open-ended questions. A major recommendation concerned communication. Respondents agreed that 
there needed to be more communication between students and professors in this online preparation 
program. A recommendation was made for a face-to-face orientation at the beginning of the program and 
one or two face-to-face meetings during the program. Students recommended having the same 
instructional assistant throughout the program to enhance communication. Further recommendations 
concerned more communication to clarify course and assignment requirements. 
     Participants recommended more program emphasis on legal issues, particularly special education 
requirements and budgeting. With regard to internship activities, participants recommended having 
mandatory requirements for interns to sit in on various campus activities that principals routinely conduct. 
Other internship recommendations included filling in for an assistant principal and visiting other 
campuses and principals other than those assigned. 
5. What were the major concerns identified by interns and mentors? 
     About 25% of the participants expressed no concerns about the online leadership master’s degree 
program leading to principal certification. For example, specific comments included, “I don’t have any 
concerns with the program; I will highly recommend it to other educational professionals.” “I have no 
major concerns with the program. I have been very satisfied with my education.”  
     The majority of concerns covered the area of communication. For example, participant comments 
included, “I don’t feel there was enough feedback from the professors.” “More communication and 
supervision from the university is needed.” Other concerns voiced by participants suggested lack of 
cooperation of participating school districts in helping principal interns gain leadership experiences in 
meaningful activities such as shadowing the principal. There was also concern expressed about the lack of 
specific coursework concerning special education law, budgeting, and management of the physical plant. 
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Comments included, “Dealing with budgeting issues…interns have little opportunity to deal with those 
issues.” “More emphasis on practical experiences with safety, physical plant, budget.” “Require interns to 
do their observations at more than one school, more school law about special education.” 
Summary 
     In general, there were no differences between principal mentors’ and student interns’ ratings of intern 
skills regarding accomplishment of the nine ELCC/Texas standards. When asked to rank the highest and 
lowest student intern effectiveness, all participants agreed the most effective competency (2) for interns 
was school/community collaboration and student diversity issues, while Competence 8 on which students 
were rated least effective included management, budgeting, and technology use. When only principal 
mentors rated student effectiveness across all nine competencies, results differed somewhat. Principals 
rated student effectiveness highest on Competency 7 which regarded decision-making and problem-
solving skills related to effective learning. Mentor principals rated student effectiveness lowest on 
Competency 9 concerned with management leadership skills regarding the physical plant and school 
safety. 
     Major concerns regarded communication with university professors and lack of university supervision. 
Participants’ recommendations included more emphasis on legal, budget, and management issues in 
coursework, more opportunity for direct leadership activities in internships, and some face-to-face 
interaction such as an orientation at the beginning of the program. Over one-fourth of the participants 
expressed no concerns and praised the program. 
Conclusions 
     Both principal mentors and student interns representing an online principal preparation program 
agreed that student interns obtained skills across all nine competencies represented in the ELCC/Texas 
standards. Areas of strength appeared in skills represented by collaboration, diversity issues, as well as 
decision-making and problem-solving related to effective student learning. Areas of less effectiveness 
were identified in management leadership relative to budgeting, school safety, physical plant 
maintenance, special education law, and use of technology.  
     In general, the online program appeared to be well received with over one-fourth of the participants 
expressing praise and voicing no concerns. The major concerns expressed regarded direct communication 
with professors and lack of university supervision. Both issues appear commensurate with total online 
delivery models. 
Recommendations 
 Based upon the findings from this study, the researchers made the following recommendations: 

• Continue to explore ways and means for improving communication among program participants; 
• Place more emphasis on management leadership in the curriculum to include budgeting, physical 

plant management, school safety, legal issues, particularly special education mandates, and use of 
technology; 

• Facilitate internship activities to include shadowing and other leadership activities such as visiting 
other campuses; and 

• Conduct followup research to investigate the success of program graduates to determine their 
success as school leaders in the field. 
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     This paper attempts to  provide a more in depth understanding of the social forces that came 
together to provide the first court challenge to the racial segregation of Mexican Americans using 
the “equal protection” clause of the fourteenth amendment of the Constitution.  The López v. 
Seccombe case in 1944 sets the legal precedent for the more celebrated case in Orange County of 
Méndez

     Early in 1967, Rodolfo "Corky" Gonzales presented his epic poem, "Yo soy Joaquín," better 
known as “I Am Joaquín” (a portion of which is included in the Appendix). The line containing 
the phrase "like a sleeping giant” is meant to characterize the mind-set of the typical Mexican 
American, stuck between two cultural worlds (Gonzales, 1972).  It is a characterization of 
complacency of the Mexican American community, suggestive of an acceptance of the second-
class status of Chicanos in American society at large.  Many Americans, and perhaps many 
historians view the civil rights activities of the 1960’s, and the Brown case which preceded it, as 
primarily revolving around Black\White issues in America.     

 v. Westminster in 1947, which was the school desegregation case that both Earl Warren 
and Thurgood Marshal were intimately familiar with, and that set the stage for the famous 1954 
decision of Brown v. Board of Education.   The aforementioned cases occurred as part of the 
response to the wide spread practices of racial segregation in the Southwest against Latinos.  
Indeed, this is just the tip of the iceberg in terms of the actions of the Mexican-American 
community in resisting the increasing isolation and economic oppression which were building 
from the 1920’s continuing into the period following World War II. 

     In contrast to this view, this study aims to highlight that Brown was the culmination of a 
struggle for the social and economic ascendancy on the part of Latinos a full decade before the 
celebrated Brown decision.  In fact it was the struggles of Latinos in the Southwest that laid the 
legal foundation for Brown, even though it is widely thought that the Brown decision was 
exclusively the result of the Black/White social divide in the American scene of the 1960’s.  The 
struggle to end the segregation of Mexican American communities goes back decades before that 
period and was an intricate part of the legal battles surrounding legal desegregation decisions in 
the United States.  
     The Mexican American community had a long history of dissent, giving rise to the civil rights 
movement.  The struggle for civil liberties and civil rights in the 1960’s has deep roots in the 
collective organization of the Latino community in the Southwestern United States.  In 
particular, the struggles of the Latino community in the City of San Bernardino, California 
provide a more general assessment of resentment and subsequent actions in local communities to 
put an end to the segregation of public facilities, including schools.  Resistance to these racist 
practices on the part of the Latino community is well documented in the events leading up to the 
court case of López v. Seccombe in 1944. 
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     All of this should be set in contrast to the mistaken and long standing metaphor for how many 
people have viewed the Mexican/Mejicano reaction to and involvement in the civil rights 
movement in the United States during the late 1960's.  Although a beautiful and powerful poem 
crafted by a Chicano leader, “I Am Joaquín” (which appears in the Appendix) has given rise to 
the image of a Mexican/Mejicano population that was frozen.  This clearly does not correspond 
to the events that unfolded and led up to the decision in the case of López v. Seccombe. 
     The popular visual image of a sleeping, unconcerned giant (i.e., Latino population), as 
depicted in the poem by “Corky” Gonzales in the Appendix (1972), belies the numerous legal 
battles that were waged by the Mexican/Mejicano population throughout the Southwest in an 
attempt to gain equal protection under the law, as was granted to them by the treaty of Guadalupe 
Hidalgo.   These Mexican/Mejicano peoples were being oppressed in violation of the laws of the 
United States and the very same equal protection under the law that was sought out and 
celebrated in the Brown case.  Small groups in various communities across the Southwest tried 
and often had to retry their issues in the courts to safeguard themselves and their families’ access 
to all the rights and privileges guaranteed to all United States residents.   
     One of the earliest of the pre Brown v. Board of Education cases is the seldom mentioned 
1944 case of López v. Seccombe.   Although this case involved access to public 
accommodations, not education, it was an effort to undo Plessy v. Ferguson.  Plessy v. Ferguson 
involving public accommodations had since the turn of the 20th

     In López (1944), American citizens of Mexican or Latin descent were not allowed to use the 
public swimming pools maintained by the city of San Bernardino, California. One of the 
plaintiffs was Ignacio López, a graduate of the University of Southern California and a World 
War II veteran. Seccombe was the mayor of the city of San Bernardino. The case was filed 
against him as well as the city council.   It is one of the earliest successful desegregation cases 
that set the stage for the Brown case.  Decided in 1944, the City of San Bernardino, California 
was forced to desegregate city parks and recreational facilities. The decision in this case set a 
legal precedent for other local desegregation challenges, including the Méndez v. Westminster 
decision in 1947.  Through its link to the Méndez case, which dealt explicitly with equal access 
to public schooling, López v. Seccombe (referenced as a precedent in the Méndez case) had 
significant influence, ultimately, on the landmark Supreme Court decision of Brown v. Board of 
Education in 1954. 

 century served to deny access by 
establishing the doctrine of “separate but equal”.  This doctrine was of course expanded to cover 
multiple situations.   López v. Seccombe would slowly begin to erode the power of Plessy to 
deny access of communities to public accommodations.  The López case revolved around the 
access of San Bernardino, California residents to swimming facilities provided by the city based 
on race/ethnicity.  

     In the 1930’s, public officials in San Bernardino, California dealt with the so-called “Mexican 
problem” by using job and housing segregation practices, restricting access to public facilities, 
and effectively segregating Mexican-American children from Anglo schools. This was a typical 
response to an influx of Mexican migrants in the 1920’s.  During the Mexican Revolution (1910-
1920), thousands of Mexicans were escaping the political upheaval in Mexico by migrating into 
the American southwest.  This was prior to the Immigration Act of 1924.  In San Bernardino, 
there was a particularly noticeable response to this accelerated migration of the 1920’s.  The city 
was not just segregating schools on the basis of race.  It was also barring persons of Mexican 
ancestry, many of whom were U.S. citizens, from utilizing the city’s parks, pools and 
recreational facilities (such as baseball fields).  This restricted access to city public facilities was 
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determined by the court to be “solely on the basis of race.”  All of the plaintiffs’ were proven to 
be taxpayers, as well as residents of the city of San Bernardino.  Furthermore, to counter the 
slanderous comments of local officials that insinuated use of public facilities by any of the eight 
thousand Mexicans living in the city was somehow a threat to the safety or health of the larger 
community, the plaintiffs that represented the community in this case were of particular merit in 
the general community and were found to be “free from infectious disease.”  Court documents 
exhibited denial of facilities in September of 1943 to Ignacio López, a high-profile World War II 
veteran, graduate of the University of Southern California and publisher of a local Spanish-
language newspaper.  Also, admission to the “Perris Hill Plunge” was denied to Father “R. N. 
Nunez an American citizen of Mexican descent, an ordained Catholic Priest and who was 
presiding over the San Bernardino Parish of Our Lady of Guadalupe Church and a resident of 
said City” (López, 1944) as he tried to accompany several Mexican American youths, also 
plaintiffs in the case (listed as high school students, American citizens, and known to be in good 
health, as noted in court documents) in September of 1943.    
     Because the Mexican-American barrio in San Bernardino’s west side had experienced 
frustration over the lack of access to housing, public facilities, and education, it formed a 
Mexican American Defense Committee—one of many organized in opposition to many unfair 
practices in California.  After many unsuccessful attempts to change the city’s policies by 
directly addressing the City Council (also named in the legal action) these plaintiffs, all members 
of the  Mexican American Defense Committee, decided to launch the formal court challenge to 
the City of San Bernardino’s segregation policies against Mexican Americans via the López v. 
Seccombe case.  Ignacio López was a well known organizer and activist in the greater Los 
Angeles metropolitan area.  He was a noteworthy character in the case. 
     Ignacio López was a U.S. citizen of Mexican descent.  He was a local taxpayer in the city and 
county of San Bernardino, California, where he had lived most of his life. He had attended the 
local public schools and obtained higher education at Chaffee Junior College and Pomona 
College. He graduated with an advanced degree in Spanish from the University of Southern 
California (USC).   During World War II, he served as the head of the Spanish Department in the 
Office of Foreign Language, Division of the Office of War Information, and later was the 
director (Spanish-speaking) of the Office of Coordinator of Inter American Affairs in Los 
Angeles, California. After World War II, he founded and became editor of El Espectador, a 
Spanish-language newspaper in the San Bernardino area.  As a returning war veteran, López 
used his G.I. Bill benefits to further his education and to obtain and finance the purchase of real 
property at rates favorable to persons who had served in the armed forces.  López and other 
returning veterans became homeowners in San Bernardino city and county, and as such he was a 
taxpayer entitled to the use and enjoyment of public facilities for which he had provided 
financial support with his tax payments to the city.  This was the argument his lawyer, David 
Marcus, presented in the civil case. 
     The city council and mayor Seccombe, believing that Mexicans should not have access to 
public facilities, enforced segregationist policies.  For all the years at Perris Hill, for as long as 
the park, bathhouse, swimming pool, playground, and facilities had been in existence, no 
Mexicans had been allowed to use them.  López and others (forming a City-focused Mexican 
American Defense Committee) decided to challenge this segregation.   It was one of those 100-
plus degree, hot September days in the desert town of San Bernardino, California when Ignacio 
López and others arrived at the city park seeking entry to the swimming pool during the normal 
business hours when the facilities were “open to the public.”  Stating the city policy of “No 
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Mexicans Allowed”, those in charge of the park facility and swimming pool refused admission 
to López and the others solely on the basis of their Mexican ancestry.  This was the finding in the 
court decision. 
     Ignacio and the others decided to legally assert their rights to the facility as taxpayers, but this 
was overridden by the segregationist policy.   The lawyer for Ignacio López, David C. Marcus, 
presented evidence of the segregation policies through the testimony of local community 
members, claiming that this practice violated the 14th

     It was because David Marcus, the lawyer for the plaintiffs in López v. Seccombe, had 
recently won that civil rights case for Mexican Americans (thus gaining notoriety in the local 
communities of Southern California) that Gonzalo Méndez heard about Marcus and sought him 
out to represent him in a school segregation case in neighboring Orange County.  Gonzalo, in an 
attempt to help with the expenses came to get help from Fred Ross, who was organizing Unity 
Leagues and became acquainted with Ignacio López in the formation of the Mexican American 
Defense Committee in San Bernardino.  Ross helped Méndez find other families in Orange 
County, so as to defer the expenses for David Marcus to launch the class action case known as 
Méndez v. Westminister. 

 Amendment’s equal protection clause.  
Federal Court Judge Yankwich ruled that under the Fourteenth Amendment of the U.S. 
Constitution, “petitioners are entitled to . . . equal rights and treatment with other persons as 
citizens of the United States in the use and enjoyment of the facilities of said park and 
playground” (López, p. 771).  A permanent injunction was issued by Judge Yankwich which 
prohibited the City of San Bernardino from restricting the use of the parks and the public 
swimming pools and thereby opened the facilities to all persons. 

     So it would be that David Marcus’s arguments in the López case set precedent for other local 
desegregation challenges, including the school segregation of Mexican children which has come 
to be known as Méndez v. Westminster (1947). It was this case, with David Marcus using the 
same legal logic as in López, that we see legal struggles of the Mexican American community 
having an undeniably direct connection to the landmark Supreme Court decision of Brown v. 
Board of Education in 1954.   David Marcus referenced “equal treatment” under 14th

     More attention should be paid, not only to the cases that led up to the landmark case of Brown 
v. Board, but also to the context in which the López case developed.  Major Supreme Court 
decisions rarely come to pass suddenly; they usually evolve out of legal challenges and 
precedents that force change in legal philosophy.   Certainly, Justices Thurgood Marshall and 
Earl Warren were familiar with these ground-breaking precedents.  Citing the Méndez case, Earl 
Warren signed legislation to end school segregation while Governor of California.  Thurgood 
Marshal wrote the ACLU’s amicus brief for the Méndez case, citing López, in that brief and 
using arguments which would be utilized again in Brown v. Board of Education.  This was, of 
course, before either Marshal or Warren served on the Supreme Court.  

 
Amendment, the same line of argument which would be the undoing of Plessy v. Ferguson (the 
separate but equal doctrine)—and he called many expert witnesses that demonstrated the fact 
that separate facilities were clearly inferior for the Mexican community (Aguirre, 2005).   

     This case spotlights how Mexican American communities organized and played a unique role 
in their local and regional areas by asserting their rights.  In the post World War II era Mexican 
activists organized a variety of civil rights groups appealing to various sectors of the Mexican 
community.  Unlike pre-war middle class Mexican American organizations, the Unity Leagues 
recruited membership from poorer Mexicans.   In 1947, the crusading editor of the San 
Bernardino Weekly El Espectador, Ignacio López, was the prime mover in initiating the Unity 
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Leagues in the Los Angeles area.  Fred Ross, Sr., who worked as a representative of the 
Industrial Areas Foundation (IAF) and worked with its founder, Saul Alinsky, also played an 
important organizing role.  Fred Ross went on, in 1948, to found the Community Service 
Organization (CSO) and in the early 1950’s he recruited César Chávez and Dolores Huerta (Co-
founders of the UFW).  Fred Ross and his organizers of Unity Leagues, hoping to bring an end to 
discrimination against Mexican Americans, formed a Defense Committee in San Bernardino in 
the 1940’s.  To rally and unite the community, leagues widely publicized incidents of flagrant 
racism against Mexican Americans, filed suits in the courts, and engaged in voter registration 
campaigns.  Skillfully guided by López and using community political pressure, the league had 
some success in winning segregation cases like López (1944) and electing some local officials 
sympathetic to their cause.  Yet, none of this history appears in history texts, which leads 
students to conclude that civil rights struggles for all Americans was primarily spearheaded 
through actions in the South involving the African American community.  In fact, there are many 
American Government books that, mistakenly, characterize the struggles of the Latino 
community following the achievements of Black activists. 
     The organized response to the injustices in 1940’s in California, as shown in the López case, 
contributed toward the national process of desegregation through legislative and judicial means.  
It also casts doubt on the image of “a sleeping giant” as an apt characterization of the Mexican 
American community in the struggle for civil rights.  Hopefully, this study defies the notion that 
the Mexicans were not well organized and on the front line of the fight that led to civil rights 
reform in America.  
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Appendix: 
 

I Am Joaquin 
by Rodolfo “Corky” Gonzales 

Yo soy Joaquín,  
perdido en un mundo de confusión:  

I am Joaquín, lost in a world of confusion,  
caught up in the whirl of a gringo society,  

confused by the rules, scorned by attitudes,  
suppressed by manipulation, and destroyed by modern society 

My fathers have lost the economic battle  
and won the struggle of cultural survival.  

And now! I must choose between the paradox of  
victory of the spirit, despite physical hunger,  

or to exist in the grasp of American social neurosis,  
sterilization of the soul and a full stomach.  
Yes, I have come a long way to nowhere,  

unwillingly dragged by that monstrous, technical,  
industrial giant called Progress and Anglo success....  

I am Joaquín.  
I must fight  

and win this struggle  
for my sons, and they  
must know from me  

who I am.  
Part of the blood that runs deep in me  

could not be vanquished by the Moors.  
I defeated them after five hundred years,  

and I have endured.  
Part of the blood that is mine  

has labored endlessly four hundred  
years under the heel of lustful  

Europeans.  
I am still here! 

I have endured in the rugged mountains  
Of our country  

I have survived the toils and slavery of the fields.  
I have existed  

In the barrios of the city  
In the suburbs of bigotry  

In the mines of social snobbery  
In the prisons of dejection  
In the muck of exploitation  

And  
In the fierce heat of racial hatred.  

And now the trumpet sounds,  

86



The music of the people stirs the  
Revolution.  

Like a sleeping giant it slowly  
Rears its head  

To the sound of  
Tramping feet  

Clamoring voices  
Mariachi strains  

Fiery tequila explosions  
The smell of chile verde and  

Soft brown eyes of expectation for a  
Better life.  

And in all the fertile farmlands,  
the barren plains,  

the mountain villages,  
smoke-smeared cities,  

we start to MOVE.  
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     The purpose of this paper is to examine the ideological attitudes of the Democratic Party voters in 
eastern Oklahoma. Eastern Oklahoma is part of a large area of the United States that has been undergoing, 
what political scientists call, a party realignment over the past half-century. A partisan realignment occurs 
when the dominance of one political party is replaced by that of another (Key 1955). In the early 1960s, 
the entire southern region of the United States-the 11 former Confederate states plus Kentucky and 
Oklahoma-was dominated by the Democratic Party. Since the middle of the 1960s, a party realignment 
has occurred in the previously mentioned 13 states and the Republican Party now dominates the south. 
     Certain regions of the south have, however, remained predominantly Democratic. Some of these 
Democratic strongholds are easily explained. Minority-majority districts, which mean congressional 
districts gerrymandered so that the majority of voters within it are members of a minority group, in the 
southern states, for example, are dominated by the Democratic Party. Other Democratic regions, however, 
are not so easily explained. Eastern Oklahoma, along with certain regions in Arkansas and Louisiana, for 
example, are predominantly white and yet have resisted the partisan realignment that has occurred in the 
rest of the south.  
     In this paper, we focus on eastern Oklahoma and examine the ideological attitudes of the Democratic 
Party voters in the region. To complete this task, we collected original survey data on registered 
Democrats in eastern Oklahoma, conducted by a group of political science students at Northeastern State 
University (NSU) in Oklahoma. The survey project is designed to analyze the ideological attitudes of 
eastern Oklahoma Democrats to determine whether ideology affects the dominance of the Democratic 
Party in the region.  
Literature Review: Party Realignment in the South 
     The literature regarding the partisan realignment in the south has sought to explain the realignment of 
southern voters from the Democratic Party to the Republican Party using a variety of variables. Some 
scholarship has found evidence that Republican strategists have depended on a “southern strategy” 
(Aistrup 1996) that focuses voter’s attention on racial and moral issues. According to this theory, southern 
whites started to shift to the Republican Party when the Democratic Party became committed to racial 
desegregation in the south, and that the defection from the Democratic Party continued when that party 
became committed to support of prochoice on the issue of abortion, women’s rights, and gay rights. 
Republicans, according to the theory, started to focus on racial and moral—rather than economic—issues 
in order to take southern votes away from the Democratic Party. 
     Attitudes of racial resentment, on the part of southern whites, have been a major cause of the 
realignment according to many studies (Black and Black 1987, 2002; Glaser 1994, 1996; Kuklinski et al. 
1997; Valentino and Sears 2005). Racial resentment, according to these studies, goes beyond mere 
opposition to racial integration and extends to attitudes toward welfare and criminal justice. The racial 
resentment hypothesis claims that many southern whites tend to associate Great Society-style welfare 
programs with what they consider to be “special treatment” for blacks and other minorities (Black and 
Black 2002). They also associate concern for the rights of the accused with “liberal” attitudes toward 
black and minority crime.  
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Other studies have focused on the role played by religion in the south (Smith 1997; Green et al. 2003). 
The argument here is that the religious right is a predominantly southern phenomenon and that it became 
politically active in response to the cultural revolution of the 1960s, particularly to the abortion decision 
in Roe v. Wade (1973), feminism, and the gay rights movement. The Democratic Party’s support for 
prochoice abortion rights, feminism, and gay rights have led to southern abandonment of the Democratic 
Party. 
     More recent studies have tested a connection between the partisan shift and right-wing authoritarian 
attitudes (Slocum 2007; Huffman and Slocum 2010) as defined by Robert Altemeyer (Altemeyer 1981, 
1988, 1996 and 2007). These studies claim that the south is more bound by tradition than other regions of 
the country, and that traditionalists tend to have less tolerant and more authoritarian attitudes than non-
traditionalists. According to these scholars southern intolerance is one of the major reasons for the shift of 
voters to the Republican Party, because the Republican’s “southern strategy” has specifically appealed to 
those attitudes. 
Eastern Oklahoma & Economic Populism 
     Eastern Oklahoma remains predominantly Democratic despite the fact that the rest of Oklahoma is 
dominated by Republican voters and the vast majority of the southern states have defected from the 
Democratic Party since the 1960s. Why and how has the Democratic Party prevailed in eastern 
Oklahoma? One argument focuses on the impact of low socio-economic status of eastern Oklahomans on 
vote choice. Eastern Oklahoma has some of the poorest areas in the south and, hence, voters in the region 
may have a greater sense of economic populism. If so, they would be more favorably disposed to 
government programs designed to more equitably distribute wealth and to aid citizens with health, 
education and welfare issues. In regard to social issues, however, they would be more likely to share the 
conservative outlook with other southern regions.   
     To empirically test the hypothesis, we examine the ideological attitudes of the Democratic Party voters 
in eastern Oklahoma. In addition, we compare the ideological attitudes of eastern Oklahoma Democrats 
with those of southern voters in general. The comparison will reveal how similar or different the attitudes 
of eastern Oklahoma Democrats on social and economic issues are when compared to other southern 
voters and may allow us to develop some implication hypotheses about why eastern Oklahomans have 
been an outlier in voting behavior.   
Research Design 
     The survey was designed to investigate the socio-demographic characteristics of Democratic Party 
voters in eastern Oklahoma and examine their attitudes on social and economic issues. The survey was 
conducted between October 2010 and January 2011. A group of students called randomly selected 
registered Democrats in eastern Oklahoma. The total number of respondents of the survey is 140. A copy 
of the survey can be found labeled “Appendix A”. 
     In regard to demographic information, respondents were asked their gender, race, income, and 
education. To compare the ideological attitudes on social and economic issues between eastern Oklahoma 
Democrats and southern voters, this study employs the 2009 Winthrop University/South Carolina 
Educational Television poll, which was taken in the 11 former confederate states and uses some questions 
that are found in the poll for this survey. The survey reveals southern voters’ attitudes on social and 
economic issues. This study will examine the similarities and differences in ideological attitudes between 
eastern Oklahoma Democrats and southern voters.  
     Race is one of the factors that have been used in attempting to explain the reasoning in the current 
realignment trend. The NSU survey found about 32% of respondents claimed to be American Indian. 
According to  the 2009 estimate by the Census Bureau, Oklahoma only has 8% who are American Indian 
or Alaskan Natives (U.S. Census Bureau: State and County QuickFacts). This is four times the expected 
amount for all of Oklahoma. In comparing our results with the 2009 Winthrop University/ETV Poll, we 
found that eastern Oklahoma Democrats show significantly less racial resentment than southern voters in 
general.* 26% of Eastern Oklahomans agreed with the statement: “Poverty among African-Americans is 
really a matter of them not trying hard enough; if they would only try harder, they could be just as well 
off as whites,”  whereas 48% of southern residents agreed with the statement.  
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     Concerning ideology as found in Table 1, 30% of eastern Oklahoma Democrats view themselves as 
liberals whereas 30% of respondents identify themselves as conservatives. The finding shows that eastern 
Oklahoma Democrats are almost evenly split in ideology. 
     Moral and religious reasons were another factor that has been used to explain the southern 
realignment. On church attendance as found in Table 2, eastern Oklahoma Democrats tend to be very 
moderate and equally distributed among the three categories of “Attend church regularly,” “Attend church 
occasionally,” and “Do not attend church,” with slightly more not going to church. On the issue of 
separation between church and state, Democratic voters in eastern Oklahoma take a slightly more liberal 
position than southern voters. However, eastern Oklahoma Democrats are more likely to support school 
prayer as found in Table 3. 45% of respondents support school prayer, while 38% of respondents are 
against it. Regarding the question of the impact of the religion of a presidential candidate on vote choice, 
it was found that eastern Oklahoma Democrats are more liberal. 
     On economic issues, Eastern Oklahoma Democrats are more liberal than other southern voters. 
Respondents were asked about whether they favored government intervention on health care, education, 
and the income gap. They chose more liberal answers with the lowest percentage being approximately 
58% that supported government intervention regarding health care as shown in Table 4. 
     One way of measuring the ideological perspectives of voters is to chart their positions on two policy 
continuums. One continuum is used to measure respondents’ position on economic issues, with the two 
extremes being equality and liberty. Respondents tend toward equality if they favor government 
intervention on economic issues, and favor liberty if they oppose government intervention. The other 
continuum measures attitudes in regard to social policies and the two extremes represent order and liberty. 
Respondents favor order if they favor government intervention in regard to social issues and tend toward 
liberty if they oppose such intervention. Libertarians favor liberty on both continuums; populists favor 
equality and order; conservatives favor liberty on the economic continuum and order on the social 
continuum; and liberals favor equality on the economic continuum and liberty on the social continuum. In 
addition to the table below, another visual aid can be found in Appendix B. 

 
            Liberty                versus                 Order 
Liberty Libertarian Conservative 
Versus Center Center 
Equality Liberal Populist 
 
     Questions relating to the economy and questions relating to society were combined to form social and 
economic indexes. There was a difference of 67:16 on the equality/liberty continuum and almost even 
divide 39:43 order/liberty continuum is significant. This shows that eastern Oklahoma Democrats are 
significantly more liberal on economic issues than they are on social issues. This would lend credence to 
the idea that there is a populist element in eastern Oklahoma. The populist disposition of voters in eastern 
Oklahoma is probably explained by the fact that it is one of the poorest areas in the country, if judged by 
per capita income.#  The high level of populism may, in turn, enable us to explain, at least in part, why 
eastern Oklahoma, although it has a relatively small black population, has not joined the rest of the south 
in realigning with the Republican Party. The fact that eastern Oklahoma Democrats end up in the middle 
of the social continuum, however, creates just a good an argument that they are liberal. 
Conclusion 
     It has been difficult to draw conclusions for this research, particularly when liberalism versus populism 
is taken into consideration. The economic situation could be a contributing factor to this confusion as well 
as the high number of American Indians located in the area. The two prevailing theories seem to be that 
Eastern Oklahomans are more liberal or more populist than the rest of the southern region that has been 
experiencing this partisan realignment. It can be concluded that Eastern Oklahomans are significantly 
more likely to support government intervention on economic issues. 
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     Much more research could be done in this field, particularly in regards to the populist theory. This 
could include the demographic relating to age as many of the older voters in eastern Oklahoma are those 
who came of age during the time of the Great Depression. Also, the survey could include Republicans in 
eastern Oklahoma and compare them to the Democrats of the same area. 
 
Table 1 
Ideology of Eastern Oklahoma Democrats 
 

Ideology Frequency Percent (%) 
Liberals 
Moderates 
Conservatives 

42 
53 
41 

30.88 
38.97 
30.15 

Total 136 100.00 
 

Table 2  
Moral and Religious Values of Eastern Oklahoma Democrats 
 

Church Attendance Frequency Percent (%) 
Do Not Attend 
Attend Occasionally 
Attend Regularly 

49 
47 
42 

35.51 
34.06 
30.43 

Total 138 100.00 
 

Table 3  
Attitudes of Eastern Oklahoma Democrats on School Prayer 
 

School Prayer Frequency Percent (%) 
Liberals 
Moderates 
Conservatives 

53 
24 
63 

37.86 
17.14 
45.00 

Total 140 100.00 
 

Table 4  
Attitudes of Eastern Oklahoma Democrats on Government Intervention in Health Care 

 Frequency Percent (%) 
Liberals 
Moderates 
Conservatives 

81 
42 
17 

57.86 
30.00 
12.14 

Total 140 100.00 
 

 
 

Endnotes 
*Respondents of the 2009 Winthrop University/ETV Poll were asked, “It’s really a matter of some people 
not trying hard enough; if blacks would only try harder, they could be just as well off as whites.” 
Meanwhile, the NSU survey asked respondents, “Poverty among African-Americans is really a matter of 
them not trying hard enough; if they would only try harder, they could be just as well off as whites.” 
#The NSU survey found that 43% of respondents had annual income less than $25,000, while 25% of 
them had annual income over $50,000. 

91



References 
 
Aistrup, Joseph A.  1996.  The Southern Strategy Revisited: Republican Top-Down Advancement in the 

South.  Lexington, KY: University of Kentucky Press. 
Altemeyer, Robert.  1981.  Right-Wing Authoritarianism.  Winnipeg: University of Manitoba Press. 
______________.  1988.  Enemies of Freedom: Understanding Right-Wing Authoritarianism.  San 

Francisco: Jossey-Bass. 
______________.  1996.  The Authoritarian Specter.  Cambridge, MA: Harvard University Press. 
______________.  2007.  The Authoritarians [online book]. http://home.cc.umanitoba.ca/~altemey/  
Black, Merle, and Earl Black.  1987.  Politics and Society in the South.  Cambridge, MA: Harvard 

University Press. 
_______________________.  2002.  The Rise of Southern Republicans.  Cambridge, MA: Harvard 

University Press. 
Feldman, Stanley.  2003. “Enforcing Social Conformity: A Theory of Authoritarianism.”  Political 

Psychology 24, #1: 41-74. 
Feldman, Stanley, and Karen Stenner.  1997.  “Perceived Threat and Authoritarianism.”  Political 

Psychology 18: 741-770. 
Gibson, James L. 2006. “Enigmas of Intolerance,” National Science Foundation: Perspective on  Politics 

4.1: 21-34. 
Glaser, James.  1994.  “Back to the Black Belt: Racial Environment and White Racial Attitudes in the 

South.”  Journal of Politics 56, #1: 21-41. 
___________.  1996.  Race, Campaign Politics and the Realignment in the South.  New Haven, CT: Yale 

University Press. 
___________.  2005.  The Hand of The Past In Contemporary Southern Politics.  New Haven, CT: Yale 

University Press. 
Green, John C., James Guth, Lyman Kellstedt and Corwin Smidt.  2003.  “The Soul of the South: 

Religion and Southern Politics at the Millennium.”  In The New Politics of the Old South, 2nd 
edition, ed. Charles Bullock III and Mark Rozell, 283-298.  Lanham, MD: Rowman and Littlefield. 

Key, V. O. Jr. 1955. “A Theory of Critical Elections.” Journal of Politics. 17(1): pp. 3-18. 
Klinkner, Philip A., and Thomas F. Schaller.  2006.  “A Regional Analysis of the 2006 Midterms.”  The 

Forum, Vol. 4, #3, Article 9.  http://www.bepress.com/forum/vol4/iss3/art9/. 
McKee, Seth.  2009.  Republican Ascendancy in Southern U.S. House Elections.  Boulder, CO: Westview 

Press. 
Slocum, Fred.  2008.  “Southern Politics.”  In the International Encyclopedia of Social Sciences, 2nd 

edition.  Farmington Hills, MI: Thomson Gale Publishing. 
Smith, Oran P.  1997.  The Rise of Baptist Republicanism.  New York: New York University Press. 
Slocum, Fred.  2007.  “Authoritarianism, History and Politics in the American South.”  Presented at the 

International Society of Political Psychology conference, Portland, OR, July 2007. 
Slocum, Fred and Scott H. Huffman. 2010. “Race, Religion, Militarism, Economics, Authoritarianism: 

The Underpinnings of Republican Realignment in the South.” Presented at Southern Political 
Science Association conference, Atlanta, GA, January  2010. 

Valentino, Nicholas A., and David O. Sears.  2005.  “Old Times There Are Not Forgotten: Race and 
Partisan Realignment in the Contemporary South.”  American Journal of Political Science 49, #3: 
672-688. 

 
 
 
 
 
 
 

92

http://home.cc.umanitoba.ca/~altemey/�


Appendix A 
 
Introduction: May I speak to _____? Hello, my name is ______ and I am a student at Northeastern State 
University in Tahlequah. Political science students, under the supervision of faculty, are doing research 
by conducting a survey of registered Democratic voters. The purpose of the study is to measure political 
attitudes and involve what some may consider controversial issues.  The entire survey should take around 
ten minutes. I assure you that strict confidentiality will be maintained and that the results of the survey 
will be presented in summary form only. Do we have your permission to continue with the survey? 
 
1. Which of the following best describes your race or ethnicity? 
 a) White/Caucasian 
 b) Black/African American 
 c) Hispanic/Latino 
 d) Asian/Pacific Islander 
 e) American Indian 
 f) Other 
 
 2. Which statement best describes your education? 
 a) Some H.S. 
 b) H.S. Graduate/GED 
 c) Some College 
 d) College Graduate 
 e) Post Graduate 
 
3. Which statement best describes your household income? 
 a) Less than $25,000 
 b) $25-50,000 
 c) $50-75,000 
 d) More than $75,000 
 
4. With 1 being extremely liberal and 10 being extremely conservative, how would you describe your 
political beliefs?  
 
5. Which statement best describes the frequency with which you attend church? 
 a) Attend church regularly 
 b) Attend church occasionally 
 c) Do not attend church 
 
     Now I am going to read you some statements. Please tell me on a scale of 1-10 (with 1 meaning you 
very strongly disagree and 10 meaning you very strongly agree) what your attitude is in regard to each of 
the following statement. 
 
6. The government ought to help people get doctors and hospital care at low cost. 
 
7. Religion does not belong in the public schools, but rather should be taken care of by the family and the 
church. 
 
8. The government ought to take steps to make sure that the gap between the rich and the poor in America 
is reduced. 
 
9. Women should have an equal role with men in running business, industry and government. 
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10. Defense spending should be increased. 
 
11. The government should provide fewer services in areas such as health and education, in order to 
reduce spending. 
 
12. Poverty among African-Americans is really a matter of them not trying hard enough; if they would 
only try harder, they could be just as well off as whites. 
 
13. Public schools should be allowed to start each day with a prayer. 
 
14. The religion of a presidential candidate could affect my vote. 
 
15. All Americans should be responsible for their own economic well-being and government should not 
interfere. 
 
16. Generations of slavery and discrimination have created conditions that make it difficult for African-
Americans to work their way out of the lower class. 
 
17. Police officers should be given more authority to ask for the documents of a person who looks like he 
or she could be an illegal alien.    
 
Now, I’d like to ask you about certain groups that some people feel are threatening to the social and 
political order in America. Would you please select from the following list the one group or organization 
that you think poses the greatest threat? 
 
1. Atheists  
2. Communists 
3. Feminists 
4. Hispanic Immigrants  
5. Homosexuals 
6. Muslims 
7. Neo-Nazis 
8. Other 
9. Prefer not to choose 
 
Yes, or no; do you think that a [NAME LEAST-LIKED GROUP JUST IDENTIFIED] should be allowed 
to: 
 
1. Build a community center in your town?  
2. Become a public school teacher in your town? 
3. Lead a protest march or demonstration in your town?  
 
Thank you so much for participating in our survey. 
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Appendix B 
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American Extremism: Murder in the Heartland 
 
 
 

Dianne R. Layden 
 
 
 

A towering array of flowers at Dr. Tiller’s funeral spelled out “TRUST WOMEN.” 
 

     Dr. George Tiller was murdered in Wichita, Kansas, on May 31, 2009, while handing out programs at 
church.  In our interview in April 2011, author Stephen Singular called him America’s most prominent 
late-term abortion doctor, saying:  “He served women who were facing beyond-difficult pregnancies 
because of serious or possibly fatal fetal diseases.  He developed a body of knowledge about this field that 
was probably unparalleled in the world.  He took on the toughest cases that other doctors wouldn’t take 
with unwavering compassion for these pregnant women and their circumstances.”   
     In 2011, Singular published a compelling new book, The Wichita Divide: The Murder of Dr. George 
Tiller and the Battle over Abortion.  Dr. Tiller’s office was bombed in 1986 and picketed by protesters for 
decades – he was shot in both arms in 1993.  His home, car, and office were heavily secured and, 
apparently, he usually wore a bulletproof vest in public.  At church, the shooter was able to place a gun 
against Dr. Tiller’s head and fire.  The coroner’s report makes no mention of the vest.  Dr. Tiller felt safe 
in church, according to Singular.   
     The killer was Scott Roeder: anti-abortionist, anti-government activist, white supremacist.  Roeder’s 
anti-abortion activities in Kansas began more than 15 years before.  He had stalked Dr. Tiller since 2002 
and allegedly vandalized a Kansas City, Kansas, abortion clinic twice the week before the shooting by 
gluing the doors shut.   
     My field is American Studies.  I have been studying public shootings over 20 years.  One of the first 
books I read was Singular’s 1987 book Talked to Death about the assassination of Denver radio talk show 
host Alan Berg by a white supremacist group called The Order.  Singular’s many books include When 
Men Become Gods about polygamist Warren Jeffs.     
     According to Singular, Roeder “became obsessed with abortion and determined to save unborn 
children by any means necessary, yet he didn’t feel compelled to pay child support to the one son he’d 
actually fathered in marriage” (Singular interview).   
     In March 2009, following an investigation by Kansas Attorney General Phill Kline, a jury determined 
that Dr. Tiller had been operating within the law in Wichita for 35 years.  When the legal system failed to 
end Dr. Tiller’s abortion practice, Roeder bought a gun and began taking target practice.  In a jail 
interview after the murder, Roeder boasted to Singular “that Wichita was no longer ‘the abortion capital 
of the world.’  He was obviously very pleased with what he’d done, but shocked that anti-abortion groups 
like Operation Rescue and Kansans for Life did not embrace him as a hero.  They did everything they 
could to distance themselves from him.  Roeder wanted to make his trial a forum on abortion, but the 
judge limited it to a first-degree murder trial, based solely on the evidence. The jury convicted him in 
about 40 minutes and gave him, at age 52, a minimum of 50 years in prison.  With pro-choice and anti-
abortion activists crammed together into a very small courtroom, the trial was tense, with at least nine 
armed police officers present at all times” (Singular interview).  
     Singular’s book also addresses broad social concerns.  In the 25 years since he wrote about Alan Berg, 
he observed the movement of a strain of fanaticism that overrides the rule of law from the fringes of 
American society into the mainstream.  Fanaticism has become “far more respectable and rewarded by the 
culture as a whole” (Singular interview).   Beginning in the mid-1990s, a new wave of commentators on 
Fox-TV and other networks sought to attract audiences by demonizing individuals and the legal rules and 
systems of government that bind together our social agreements: “The contempt for those rules and 
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systems, once isolated on the fringes, was becoming a very hot commodity” (Singular 91).  Dr. Tiller was 
targeted by the most prominent people in our culture.  For example, at Fox, Bill O’Reilly repeatedly 
referred to him as “Tiller the Baby Killer” on national television, media behavior that some people have 
labeled “trolling for assassins” (Singular interview). 
     Related cultural influences are the increasing number of hate groups and prevalence of guns.  Hate 
groups in the United States grew by more than 50 percent between 2000 and 2009, according to the 
Southern Poverty Law Center (Singular 184).  The number reached 1,002 in 2010, the highest since the 
Center began counting in the 1980s.  Including “radical right” groups, the total rose 22 percent, from 
1,753 to 2,145, between 2009 and 2010, following a rise of 40 percent between 2008 and 2009.  Also, the 
U.S. is believed to be the most heavily armed nation on earth, with ninety guns per hundred citizens 
(Singular 161).  Firearm death rates between 1980 and 2005 averaged 32,000 per year, “well over twice 
that of the next highest country among industrialized nations” (Singular 161).  (Gun data are available 
from the Brady Campaign to Prevent Gun Violence, http://www.bradycampaign.org/facts/ 
gunsinamerica.)  
     Another of Singular’s concerns is the ongoing attack on women’s reproductive rights and an 
accompanying misogyny that is expressed in religious terms.  Anti-abortionists frequently cite the 
writings of St. Paul in the New Testament that urged women to subject themselves to their husbands: 
“’For the husband is the head of the wife as Christ is the head of the church, his body, and is himself its 
Savior’” (Singular 48).  Randall Terry, Operation Rescue organizer, once said he hated feminism  
“‘because it is out to destroy . . . the Christian heritage of motherhood and what it means to be alive’” 
(Singular 48).   
     Abortion, like homosexuality, is viewed by evangelicals as a mortal sin, and for anti-abortion activists, 
politics and religion “came together over the issues of human sexuality and reproduction . . .” (Singular 
21).  Abortion doctors became public enemies – four were murdered in Florida, Massachusetts, and New 
York between 1993 and 1998.  Before he shot and killed Dr. Tiller, Scott Roeder contemplated cutting off 
Dr. Tiller’s hands. 
     The wishes and needs of women do not figure into the equations of activists, including Roeder: “If all 
the abortion providers were dead, the problem would be solved, and he’d never have to think about those 
who sought to end their pregnancies through illegal or dangerous means” (Singular 276).  Singular notes 
that the illegality of abortion in the past “led to countless grim scenarios, including the deaths of mothers.  
Anti-abortion groups don’t want women to be able to make their own choices in the reproductive realm.  
They want the state to dictate those choices – and these are the same groups that constantly demand 
‘smaller government’ and more personal freedom” (Singular interview).  
     Anti-abortion protests range from picketing to verbal attacks on clinic employees and patients, 
vandalism, arson, and murder.  The Freedom of Access to Clinic Entrances Act of 1994 does not always 
provide protection, however.  Dr. Mila Means, Dr. Tiller’s would-be successor in Wichita, has faced 
protests and death threats (Burgoyne; Mann).   A 2011 request for a FACE Act injunction by the U.S. 
Department of Justice was denied by a federal judge.  Singular presents the conclusion of a 2008 National 
Clinic Act Violence survey that the reported rate of violence tripled when federal laws were not enforced, 
death threats were ignored, and “protesters were allowed to photograph or videotape patients arriving at 
women’s health clinics . . .” (190). 
     Efforts to restrict access to abortion through legislation intensified in 2011.  Roe v. Wade, the 1973 
U.S. Supreme Court decision that legalized abortion, allowed states to regulate the procedure after the 
first trimester of pregnancy.  In the first three months of 2011, according to the Gutmacher Institute, 916 
bills related to reproduction were introduced in 49 states, 56 percent of which sought to restrict access to 
abortion, up from 38 percent in 2010 (Abcarian).  Abcarian attributed the legislation in many states to 
widespread use of ultrasound to view the fetus in the womb.  Six states have passed laws banning 
abortion after 20 weeks (Eckholm), and Kansas enacted four restrictive abortion laws (Laviana and 
Lefler).  Although public funding of most abortions is illegal, legislative efforts in Congress and the states 
have sought to terminate funding to Planned Parenthood and similar organizations for any family 
planning services.  
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     A third concern in The Wichita Divide is the questionable and possibly corrupt investigation without 
penalty of Dr. Tiller by Kansas Attorney General Kline, who – with state supreme court approval – 
obtained medical records of women who had abortions, redacted to remove names and with a ban on 
making copies.  Kline appeared on TV with Bill O’Reilly in October 2006.  According to Singular, 
O’Reilly created the clear impression that he had had access to the records: “To an audience of millions, 
he declared that he had an ‘inside source’ with documentation indicating that Dr. Tiller had performed 
late-term abortions to alleviate ‘temporary depression’ in pregnant women” (Singular 126).  Given the 
extent to which Kansas had gone after Dr. Tiller in order to end his practice, Singular averred: “Kline and 
others attempted to impose their private religious beliefs on the state and Dr. Tiller, rather than follow  
the rule of law regarding separation of church and state.  Kline’s pursuit of Dr. Tiller may be the most 
important and revealing part of the book” (Singular interview).*   
     Singular’s narrative is well written and replete with detail.  The book is structured as parallel stories of 
Dr. Tiller, Roeder, the anti-abortion movement in its various aspects, and cultural influences.  I found his 
book engrossing from start to finish.  I do suggest the addition of an index and timelines of anti-abortion 
activities in the U.S., including murders and attempted murders of abortion providers.  
 
*Kline also issued a legal opinion that the state child abuse statute required doctors, nurses, school 
counselors, psychotherapists, and others to report any form of sexual contact by people under age 16 
(Woody).  To protect privacy and access to health and counseling services, the Center for Reproductive 
Rights, joined by the American Civil Liberties Union, obtained an injunction in 2008.  The legislature 
later amended the law to eliminate wording that supported Kline’s interpretation (Woody). 
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